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Preface 
 
For the last three years, the administrators, teachers, students, parents, and staff at the Nanke 
Experimental High School Bilingual Department have been working towards WASC accreditation with the 
intention of improving quality and consistency for the benefit of our students, their parents, and all IBST 
stakeholders. Given the fluid and transient nature of the science park community, i.e. a significant 
amount of employee transfers, and given the transient nature of the non-Taiwanese teaching staff, this 
self-study process has been an arduous one. We are constantly teaching new students, and students also 
have to deal with an ever-changing teaching staff. Still, the IBST stakeholders have forged ahead with this 
accreditation process. Under the leadership of Daniel Fruit (2011-2014) and Les Meuret (2015-2016), the 
teachers and administrators have met bimonthly (weekly, when necessary) to complete our first self-
study in preparation for the subsequent WASC visit. Substantial amounts of out-of-school time have 
been devoted to completing this process. In order to complete our self-study, staff members have 
diligently worked together to: 
 

 develop the school ESLRs 

 analyze and utilize school data 

 implement effective standards-based testing for assessment purposes 

 enlist parent support  

 formulate Action Plans to address the school’s critical areas of need 

 
 

MISSION STATEMENT 
 
IBST, a highly selective, bilingual, college preparatory magnet program, affiliated with National Nanke 
International Experimental High School, serving the adjoining Tainan Science Park’s goal of recruiting 
foreign national and international talent, calling upon the best traditions of Taiwan’s public and overseas 
national (with special emphasis on the United States) and international school systems, strives to provide 
an excellent education to create successful bilingual, bicultural individuals. 
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LEARNING OUTCOMES: IBST ESLRS 

1. Autonomous, lifelong learners 

 Develop effective organizational skills and study habits  

 Be inquisitive 

 Cultivate independent work habits and seek clarification when needed 

 Value knowledge and learning 

2. Self-aware  

 Develop metacognition 

 Realize and work to improve weaknesses 

 Develop strengths and broaden interests 

3. Critical thinkers and Problem solvers 

 Take creative risks  

 Approach situations from different points of view 

 Gather, analyze, and synthesize information to formulate solutions 

 Critique own work and that of others 

4. Collaborative Learners 

 Contribute responsibly to the group process 

 Value, solicit, and tolerate the views and contributions of others 

 Work productively as a team member 

 Provide leadership to a group when called upon 

 Acknowledge diverse learning styles of others  

 5. Effective Communicators 

 Receive and interpret information in English and Mandarin Chinese through  
a variety of media 

 Analyze information in English and Chinese attained from a variety of media 

 Understand and adapt to changing communications technology  

6. Responsive Citizens  

 Become aware, active citizens of the community 

 Volunteer to make the community a better place 

 Be conscious of and help to protect the environment 

7. Globally & Culturally Aware 

 Be knowledgeable and respectful of cultural differences 

 Adapt to varying cultural norms 

 Recognize international contributions to Taiwanese and Chinese culture 

 Encourage awareness of Taiwanese and Chinese culture globally 
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SCHOOL OVERVIEW 
 
Nanke Elementary School and Nanke Junior High School began to offer a bilingual program in 2003 in 
order to provide a high quality educational environment for children of investors and high-tech experts 
who return from overseas and are employed in the Southern Taiwan Science Park. In 2006, the two 
schools merged to form National Nanke International Experimental High School (NNKIEH).  
 
NNKIEH as a public, nonprofit school and falls under the governance of both the Taiwan Ministry of 
Education and the Taiwan National Science Council, now reorganized as the Ministry of Science and 
Technology. The school buildings feature an open, modern design and house advanced learning 
facilities. The campus includes separate school buildings for the High School, Junior High School, 
Elementary, and the International Bilingual School at Tainan (IBST).  

IBST operates similar to a magnet program. Students come from different zones and towns, and the 
school, which is actually a school within a larger public school, has separate admission requirements as 
well as a nominal annual fee. IBST graduated its first students in 2009. With grade levels 1-12, IBST 
adopted an integrated curriculum to serve students from the English-speaking community who seek an 
American college-preparatory education yet wish to retain the option of transferring to a local school or 
attending a Taiwanese university. In order to offer a bilingual program in line with foreign educational 
systems, IBST utilizes English language textbooks and learning materials. Except for Chinese and some 
Chinese social studies courses, the students receive all instruction in English from native speakers. The 
overwhelming majority of our graduates attend foreign universities, mostly in English-speaking 
countries. In 2015, if an IBST graduate applied to a non-Taiwanese university or college, he or she is 
attending, according to the US News survey, a top-100 university or college. 
 

Community Description from the Profile 
 

The National Nanke International Experimental High School (NNKIEH), situated in the Southern Tainan 
Science Park, is one of three high-tech, science-based industrial parks in Taiwan. The other parks are: 
National Experimental High School in Hsinchu and the new Science Park in Taichung (NEHT). Founded in 
2006, NNKIEH endeavors to ensure a good academic environment for the children of both local Science 
Park employees as well as overseas-hire high-tech professionals. NNKIEH a public, co-educational school 
serving grades 1 – 12 maintains a distinct multi-cultural character. Three of the school’s departments are 
primarily for Taiwanese local students who follow the Taiwan (R.O.C.) national curriculum. The Bilingual 
Department (IBST) serves students who will attend either a Western or Taiwanese college. So IBST must 
address both of these needs. IBST parents work in tertiary education, the business sector, and the fields 
of science and medicine. Eighty-three percent of the Bilingual Department parents hold advanced 
degrees. Out of a total school enrolment of 2300, the Bilingual Department includes 139 students from 
16 different countries. 
 

WASC History 
 
This constitutes IBST’s first self-study. After six months of preparation, the school submitted its initial 
application to WASC in the spring of 2011. In the fall of 2012, Dr. Brown, as a team of one, visited the 
school. Subsequently, IBST, in the spring of 2013 received notification of receiving initial three-year 
candidacy. Thus the school enters the second year of its three candidacy. In 2014, IBST began work on 
the current self-study. 
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Chapter I: 

STUDENT/COMMUNITY PROFILE, SUPPORTING DATA AND FINDINGS 

 

ORGANIZATIONAL FLOWCHART 
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ADMINISTRATION AND FACULTY 
 

 
Director: Martina Chen 
 
Discipline:  Belle Lin 
Foreign Liaison:  Coco Chen 
Activity Director: Jing Wang 
Registrar:  Lani Chen 
Curriculum:  Jane Lin 
Secretary:  San Tung 
 

Hasani Brewley 
HOMEROOM: G2 
BEHAVOIR COUNSELOR 
Language Arts: G2 
Science: G2 
Social Studies: G2 & G4 

Chris Caputo 
HOMEROOM: G1 
ELEMENTARY CURRICULUM 
COORDINATOR 
Language Arts: G1,  
Science: G1, G2 
Social Studies: G1 

Coco Chen 
ADMINISTRATOR: 
Foreign Teacher Liaison 

 

Colo Chen 
HOMEROOM: G12 
Math: G10, G11, & G12 
AP Statistics 
Advisor: Student Council 

Jenny Chen 
HOMEROOM: G5 
Chinese: G5  
Chinese Social Studies: G4, G5 
Math: G5 

Lani Chen 
ADMINISTRATOR: Registrar 
Chinese: G4 
Chinese Social Studies: G3 

Rebecca Chen 
Chinese: G1 
Science: G4 
Math: G4 
PE: G4 & G6 

Hugh Creaven 
HOMEROOM: G11 
Social Studies: G9 & G10 
AP Microeconomics 
PE: G10, G11 & G12 
Debate 

Judy Durkin 
Art: G3 - G8 
Computers: G3 - G8 
AP Art: 2D Design 
Chinese Department Art: G10 
Yearbook 

Jaren Folden 
Language Arts: G9 & G10 
Guidance: G9 - G12 
College Counselor 

Jeff Holmberg 
HOMEROOM: G7 
Language Arts: G5, G7, & G8 
Social Studies: G7 
PE: G9 
Sports Club 

Sandy Hsieh 
HOMEROOM: G6 
Chinese: G6 
PE: G1, G2, G3, G6, & G7 

John Kelley 
HOMEROOM: G8 
Math: G7, G8, & G9 
PE: G8 

Neal Klein 
DEPARTMENT HEAD: Language Arts 
Interdepartmental ESL Support 
Language Arts: G11 & G12 
Music: G5 - G8 

Belle Lin 
GUIDANCE & COUNSELING 
Chinese: G8, G9 & CSL-1 
Math: G2 
After school clubs 

Jane Lin 
ADMINISTRATOR: Academic Affairs 
CSL-2 
Independent Study Program 

Lauren Massman 
DEPARTMENT HEAD: Social Studies 
AP Psychology 
Social Studies: G6, G8, G11 & G12 
Math: G2 
MUN 

Les Meuret 
HOMEROOM: G10 
WASC Coordinator 
Science: G10  
AP Chemistry 
Math: G6 

Tom Mudroch 
HOMEROOM: G3 
Language Arts: G3  
Social Studies: G2 
Math: G3 
Science: G3 

Natasha Reubens 
HOMEROOM: G4 
Language Arts: G4 - G6  
Art: G1 

 

Tina Stubblefield 
DEPARTMENT HEAD: Science 
Science: G5, G7, & G9 
AP Biology 

San Tung 
OFFICE ASSISTANT 

Louisa Wang 
HOMEROOM: G9 
Chinese: G7, G9, & G12 

 

Arthur Wu 
Science: G6, G8, & G11  
Tech Club 

 

Jing Wu 
ADMINISTRATIOR: Activities 
Coordinator 
Music: G1, G3, G4 

Amanda Yang 
Chinese: G8, G10, & G11 
Chinese Social Studies: G8 
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FACULTY DEMOGRAPHIC DATA 
Faculty Credentials 

 

 
 

PARENTS 

The Science Park Context 

 
From the earliest stages of planning, the Science Park envisioned a K-12 school as part of its overall 
design. Such a school would not only provide parents with convenient access to their children, but, with 
incentive of free housing, also encourage reluctant workers to relocate to a somewhat rural area. With 
the school’s special status as an “experimental school,” additional funding from the Science Park’s 
Budget helped with accomplish these incentives.  
 
Through IBST, the Science Park encourages families to relocate to the area, and join or contribute to the 
businesses present within the park. Taiwanese workers who have returned from overseas to work in the 
Science Park want their children to continue their English-based education so that they will be able to 
eventually attend a Western university. In effect, these workers get the equivalent of a private bilingual 
education while paying a nominal tuition. Thus, the school provides a non-taxed benefit for returning 
nationals. 
 
At the same time, the more rural southern location and relative newness of the park results in the school 
being a somewhat under-utilized resource. As a result, IBST has broadened its admissions criteria  so that 
many Westernized Taiwanese families fill vacancies originally intended for the children of Science Park 
employees. Among the 61% of parents not employed by the Science Park, an important subgroup are 
the children of local university professors. These parents, in turn, enroll their children at IBST. Thus, IBST, 
originally conceived to assist in the recruitment of Science Park employees, now serves a more diverse 
population. IBST and the Nanke Science Park have a symbiotic relationship.  

file:///C:/Users/Les%20Meuret/Desktop/IBST%20WASC%20Final/IBST%20WASC%202015/IBST%20WASC%20Evidence/WASC_Evidence_Ch%201/WASC_Evidence_Ch1_Faculty%20Credentials.docx
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PARENT DEMOGRAPHICS 

 
 
 
 
 
As part of a plan to have more parent involvement at the school, a parent “booster” club was recently 
formed to give voice to the unique concerns and issues at IBST. The Booster Club hosts weekend trips for 
IBST families every year in an attempt to strengthen relations between parents and other stakeholders. It 
also serves in a general advisory capacity to both the administration and teachers. 

IBST Booster Club By-Laws; IBST Booster Club Procedures 

 

STUDENT DEMOGRAPHICS (FALL 2015) 

NATIONALITY 
Taiwan 73 

Asian 14 

European 10 

Australian/New Zealand 3 

US/Canadian/South American 38 

African 1 

TOTAL 139 

GENDER (BY CLASS) 
Grade M F Total 

G1 3 8 11 

G2 4 4 8 

G3 6 4 10 

G4 7 3 10 

G5 8 6 14 

G6 4 4 8 

G7 9 7 16 

G8 7 5 12 

G9 6 7 13 

G10 9 3 12 

G11 0 7 7 

G12 8 10 18 

TOTAL 71 68 139 

file:///C:/Users/Les%20Meuret/Desktop/IBST%20WASC%20Final/IBST%20WASC%202015/IBST%20WASC%20Evidence/WASC_Evidence_Ch%201/WASC_Evidence_Ch1_Booster%20Club%20Bylaws.doc
file:///C:/Users/Les%20Meuret/Desktop/IBST%20WASC%20Final/IBST%20WASC%202015/IBST%20WASC%20Evidence/WASC_Evidence_Ch%201/WASC_Evidence_Ch1_Booster%20Club%20Procedures.pdf
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School Clubs 
 
For a school of our size, we offer a formidable array of clubs: Student Council, Interact Service Club, 
MUN, Soccer, Debate, Violin/Chamber Ensemble, German, Drama, Spanish, and Anime. 
 
 
Student Council currently includes students from grades 7-12. It organizes the Junior-Senior Prom, the 
yearly Christmas Party, and helps to make decisions with regard to various school performances and 
events. It has also started to get involved in awareness campaigns dealing with student issues such as 
bullying. Given the small size of the school, it is necessary for most of the students to participate in some 
aspect of student life here. 
 
Interact is a high school organization affiliated with Rotary International. There are over 10,700 Interact 
clubs around the world, and they are all unified by one common objective: To better the communities 
we live in locally, nationally, and internationally (“INTERnational ACTion”). 
Interact encourages its members to: 
  

1. Build leadership abilities 
2. Help and contribute to the community 
3. Expand the perspectives of its participants 
4. Have fun and make lasting friendships 

 
Interact members have taught English using art, music and games at local elementary schools. Interact 
members hold English learning camps at underprivileged schools each summer and winter break, 
volunteer at animal shelters and mental health facilities, and help with fundraising efforts. In addition to 
projects outside of school, many members volunteer within the school itself, e.g., English storytelling at 
the elementary department of NNKEIH.  
 
IBST has an extremely active forensics and MUN program. IBSH transfer students started the Model 
United Nations program in 2008. In its current incarnation, it includes both junior high and high school 
students as well as a second group of non-IBST Nanke students. Students participate in HSIN-MUN and 
TAIMUN, major events within Taiwan, as well as in other events such as NANMUN, STIMUN. The 
program hopes to travel abroad. 
 
The Debate team acts as an umbrella group for several related programs: Forensics, Debate, and World 
Scholar’s Cup. The debate program currently competes in Parliamentary and Policy debates and will soon 
expand to include Public Policy Forum and Lincoln-Douglas Debates. It has consistently placed well at the 
Cicero Debate tournament and at its own annual NIFTY tournament. IBST also hosts a series of debate 
camps. World Scholars Cup, in its third season at IBST, includes a debate component as well as essay 
writing, a general knowledge test, and a jeopardy-like event. Finally, IBST, hosts the NIFTY forensics 
tournament. The NIFTY competition include events such as solo acting, extemporaneous speaking,  
multiple reading and radio play. 
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Safety Concerns 
 
IBST's safety concerns seem quite limited in scope compared with most Western schools. The most 
pressing safety concerns issues are running in the hallways and the occasional earthquake. The school 
has one practice and one unannounced earthquake drill each semester. Security officers are not 
necessary at schools in Taiwan, nor are law enforcement liaisons required on campus. Staff members 
have access to classroom telephones. Video cameras now covered most high traffic areas. A security 
officer is posted at the school entrance. Security personnel monitor video cameras but undertake no 
responsibility to restrict visitors during school hours, which, after a few incidents, has now become a 
concern to be addressed.  
 
All Chinese staff members are required by the MOE to take a CPR class every 2-3 years.  
 
Science laboratories contain fire-extinguishers, fire-blankets, and first-aid kits. All students must wear 
safety goggles when entering a laboratory with chemicals. However, some safety concerns remain about 
the lab. Scars on the countertops and fume hoods indicate that the areas do not contain sufficient 
chemical resistance preparation. In addition, the fume hood does not contain protective glass, nor does 
it have a sink. 
 
For most parents in NNKIEH, bullying probably constitutes the major concern. However, since 
Westerners now teach most homerooms and adhere to stricter discipline than local teachers, far fewer 
incidents occur at IBST than in the larger school. Few parents or students consider bullying a major 
problem of IBST. (see Parent Survey). 

Earthquake procedures  
 

PERFORMANCE DATA  

CTP4 General Introduction 
 
The CTP4 functions as IBST’s basic standardized test and gives us the ability to make a rough comparison 
to American schools. Many of us feel, however, that the CTP4 has some limitations that hinder our 
assessing students or comparing them to those elsewhere. 
 
First, it only assesses two subjects, English and Math. Only recently did it add a Science section. It allows 
no comparison with other schools in other subjects. Second, it does not include an essay or any actual 
writing. So, conclusions concerning “writing” are somewhat problematic. Further, it only assesses to 
Grade 8, leaving a gap between Grades 8 and 10, which IBST tries to fill by using the PSAT and SAT 
results. 
 
Another problem with the CTP4 is the way in which it subdivides English and, to a lesser extent, math. 
Each level assesses slightly different subsections. While developmentally appropriate and helpful in 
providing a year-by-year snapshot to parents, a longitudinal study is difficult to make. At the same time, 
not all subsections will change so we do suggest longitudinal results. 
 
In terms of using the CTP4 for comparison, IBST referenced two groups of norms: independent and 
suburban schools. ESL students, however, do not form a majority in the American norm schools. Thus, 
IBST scores exhibit a fairly predictable pattern of elementary students initially trailing in both subjects 
compared to their American counterparts. These same students, however, will surpass their American 
counterparts (in math and then in English) sometime in late elementary or early junior high. Thus, 
international school students end up well ahead of these groups by high school. This pattern tends to 

file:///C:/Users/Les%20Meuret/Desktop/IBST%20WASC%20Final/IBST%20WASC%202015/IBST%20WASC%20Evidence/WASC_Evidence_Ch%204%20A5-A7/A5/prompt6/WASC_Evidence_Ch4_EarthquakeDrill.doc
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hold for most international schools; it might be more helpful to compare IBST to these schools. 
Unfortunately, such data is relatively unavailable. 
 
Given the need to track students over three years’ time, some classes will not appear in this discussion 
and other groups will have some missing data. Each year, two charts will appear. The first will include the 
entire class. The second, which we used for analysis, will only include students present during the entire 
three-year period; these students are referenced in the data by the exam provider as "Matched 
Students". An "NA" was entered on the table if either a group of students were not assessed or IBST was 
not given data for a group. 
 
Generally, the Profile group, whose teacher members varied, found two comparisons of particular note. 
Since the performance of students on the test might vary year-to-year within the norm groups as 
particular test problems varied, they looked at the gap between the public school norms and the IBST 
performance. While the Profile group looked at individual measures, they generally tried to view English 
and Math as a whole, particularly as the contents of the test changed over test levels. The group 
analyzed and commented on how quickly the class in question may have closed the gap between our 
own performance and that of the Independent School norms. They did not look at absolute 
performance, or even improvement, but relative improvement against the moving standard. 

 

CTP 4 LEVEL BY LEVEL ANALYSIS 

Class of 2025, All Students, as Grade 2; Exam Level 1 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

NA NA NA NA NA NA 289 310 320 

Reading 
Comprehension 

NA NA NA NA NA NA 308 317 328 

Word Analysis NA NA NA NA NA NA 312 320 329 

Mathematics NA NA NA NA NA NA 299 288 299 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

Matched Students 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

NA NA NA NA NA NA NA NA NA 

Reading 
Comprehension 

NA NA NA NA NA NA NA NA NA 

Word Analysis NA NA NA NA NA NA NA NA NA 

Mathematics NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 

This group does not provide any longitudinal comparison because it is  the first year that they have taken 
the exam. So when evaluating the data, we must consider the fact that students may come from a 
Taiwanese household or a household recently returned from the United States. 
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Regarding the comparison between the groups, the IBST group trailed the Independent School group in 
English, while having equal performances in Math. The biggest area in which they trailed (Auditory 
Comprehension (-31) may be due to the fact that they may only use English while at school. In both 
English (-20) and Word Analysis (-17), the group trailed their American counterparts as well. 
 
This group exactly equaled their comparison American group in Math, which shows the relatively higher 
emphasis placed on math in Asian households. Thus one might consider the very first group as displaying 
the “ground zero” students prior to an IBST education. 

 

Class of 2024, All Students, as Grades 2 & 3; Exam Levels 1 & 2 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

NA NA NA 286 312 321 303 326 331 

Reading 
Comprehension 

NA NA NA 301 NA NA 308 317 328 

Word Analysis NA NA NA 307 NA NA 312 320 329 

Writing 
Mechanics 

NA NA NA NA NA NA 299 288 299 

Mathematics NA NA NA 282 288 301 306 307 314 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 

Matched Students 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

NA NA NA NA NA NA NA NA NA 

Reading 
Comprehension 

NA NA NA NA NA NA NA NA NA 

Word Analysis NA NA NA NA NA NA NA NA NA 

Writing 
Mechanics 

NA NA NA NA NA NA NA NA NA 

Mathematics NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 

 
Like the previous class, this group does not provide any comparison data. Any conclusions that use the 
whole group, therefore, may lose some of their validity. 
 
However, the data does seem to indicate some improvement. Auditory Comprehension went from -35 to 
-28 (presumably as a result of hearing more English), and Reading Comprehension increased (-28 to -19) 
while Word Analysis (-14 to -22) and Writing Mechanics (0 to -3) surprisingly fell. As predicted above, 
Math skills rose (-19 to -8) but still trailed stateside Independent School norms. Thus, one year appears 
to have improved IBST student performance in Math and partially in English.  
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Class of 2023, All Students, as Grades 2, 3, 4; Exam Levels 1, 2, 3 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

307 315 321 316 324 331 321 327 335 

Verbal 
Reasoning 

NA NA NA NA NA NA 337 329 337 

Reading 
Comprehension 

331 321 329 336 332 340 344 338 345 

Writing 
Mechanics 

NA NA NA 336 321 331 341 330 338 

Writing 
Concepts & 
Skills 

NA NA NA NA NA NA 345 341 346 

Quantitative 
Reasoning 

NA NA NA NA NA NA 333 327 333 

Math 1 & 2 312 287 301 318 304 315 321 310 316 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 

Matched Students 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

308 315 321 323 324 331 335 327 335 

Verbal Reasoning NA NA NA NA NA NA NA NA NA 

Reading 
Comprehension 

335 317 329 344 332 340 366 338 345 

Writing 
Mechanics 

NA NA NA NA NA NA NA NA NA 

Writing Concepts 
& Skills 

NA NA NA NA NA NA NA NA NA 

Quantitative 
Reasoning 

NA NA NA NA NA NA NA NA NA 

Math 1 & 2 341 287 301 329 304 315 342 310 316 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 
With the fourth grade, for the first time the CTP4 provides some comparison data, albeit only on a few 
measures: 
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The three-year pattern in English indicates some progress which the aggregate class group data would 
not show. For example, while class Auditory Comprehension scores continue to trail the US norms (-14), 
for the select students the gap narrowed from -13 to 0, likely a result of continued exposure to English 
teaching and native-speaking teachers. Reading Comprehension (+6 to +21) showed a significant 
improvement for thee matched students even if the class (-1) slightly trailed its US peers; writing 
mechanics (+3) surpassed the US norms.  
 
With Math, as predicated, this class shows the Taiwanese starting to pull away from their US 
counterparts with the Matched Students differentiation (+40, +14, and +26). A smaller sample may have 
affected the results. The Quantitative Reasoning comparison (0) also confirms our assumptions. 
 
Here, as in the classes below, the CTP4 provided no science data.  

Class of 2022, All Students, as Grades 3, 4, 5; Exam Levels 2, 3, 4 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

NA NA NA 342 327 337 340 342 351 

Verbal 
Reasoning 

NA NA NA NA NA NA 340 340 352 

Reading 
Comprehension 

335 332 340 340 336 345 344 342 350 

Writing 
Mechanics 

328 321 331 333 328 338 339 339 345 

Writing 
Concepts & Skills 

NA NA NA 343 339 346 337 348 353 

Quantitative 
Reasoning 

NA NA NA 329 325 333 343 335 341 

Math 1 & 2 309 304 315 317 307 316 325 323 329 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 
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Matched Students 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Auditory 
Comprehension 

NA NA NA NA NA NA NA NA NA 

Verbal 
Reasoning 

NA NA NA NA NA NA NA NA NA 

Reading 
Comprehension 

335 332 340 345 336 345 354 342 350 

Writing 
Mechanics 

327 321 331 336 328 338 340 339 345 

Writing 
Concepts & 
Skills 

NA NA NA NA NA NA NA NA NA 

Quantitative 
Reasoning 

NA NA NA NA NA NA NA NA NA 

Math 1 & 2 311 304 315 323 307 316 339 323 329 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 
The CTP4 data only provides a few measures of comparison between the U.S. and our students. The few 
measurements do provide, however, some reasons to treat the class data with caution: 
 
While the Reading Comprehension of this group seemed to fall (-5 to -6), the Matched Students rose (-4 to 
+4) leading us to posit that new students with weaker skills are affecting the results. 
 
In English, this class provides a more mixed picture than the previous class. While for the whole group 
most English measures seemed to decline: Writing Mechanics falling (-3 to -6), Writing Concepts (-3 to -
16), Reading Comprehension and Vocabulary (-12). For the Matched Students, Reading Comprehension 
rose (-4 to +4) and Writing Mechanics remained largely unchanged (-5 to -4). 
 
The Matched Student group reflects a mixed picture. The whole class’s Quantitative Reasoning improved (-
4 to -2) for the two years, and the Math improved slightly (-6 to -4). For the Matched Students, Math 
significantly improved (-4 to +10). So for this class, while some improvements took place, the inclusion of 
new students makes it difficult to assess the effectiveness of instruction. 
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Class of 2021, All Students, as grades 4, 5, 6; Exam Levels 3, 4, 5 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Verbal 
Reasoning 

328 326 337 340 340 351 352 351 359 

Vocabulary NA NA NA 342 340 350 354 349 364 

Reading 
Comprehension 

326 336 347 341 341 351 352 353 359 

Writing 
Mechanics 

333 328 338 340 338 345 357 346 352 

Writing 
Concepts & 
Skills 

336 340 346 343 347 353 352 352 356 

Quantitative 
Reasoning 

329 325 333 341 334 342 355 343 348 

Math 1 & 2 309 307 317 329 319 330 352 334 337 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 

 

Matched Students 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Verbal 
Reasoning 

339 326 337 350 340 351 361 351 359 

Vocabulary NA NA NA NA NA NA NA NA NA 

Reading 
Comprehension 

340 336 347 348 341 351 360 353 359 

Writing 
Mechanics 

341 328 338 346 338 345 366 346 352 

Writing 
Concepts & 
Skills 

344 340 346 350 347 353 357 352 356 

Quantitative 
Reasoning 

338 325 333 347 334 342 360 343 348 

Math 1 & 2 318 307 317 338 319 330 354 334 337 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 
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For the first time the CPT4 provides data for a three-year period: 
 
In English, the group shows a steady pattern of improvement: Reading Comprehension (-7 to +1), Writing 
Mechanics (+3 to +14), and Writing Concepts (-2 to +1) all rising. Note how including the entire group 
would suggest almost exactly the opposite with Vocabulary declining (0 to -10), and all measures except 
Writing Mechanics becoming negative. Again, this shows the effect of allowing more students, generally 
weaker in English, to enter the school and weaken the overall performance. 
 
Math continues to prove our assumptions that our students eventually outperform their stateside peers: 
Quantitative Reasoning went from -4 to +7, with Matched Students improving from -8 to +15. The entire 
class never fell behind their stateside peers at any time; the entire class outscored the Matched 
Students. This strongly suggests new students had strong math skills but weaker language skills.  
 

All Students, Class of 2020 as grades 5,6,7; Exam Levels 4,5,6 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Verbal 
Reasoning 

349 340 352 350 350 359 359 356 366 

Vocabulary 342 339 352 346 348 364 353 356 368 

Reading 
Comprehension 

349 341 351 357 352 359 364 354 363 

Writing 
Mechanics 

351 337 345 353 344 353 358 350 357 

Writing 
Concepts & 
Skills 

350 347 353 349 349 356 356 362 363 

Quantitative 
Reasoning 

353 334 342 356 342 348 364 351 357 

Math 1 & 2 340 319 330 348 332 337 357 345 351 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

Matched Students 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Verbal 
Reasoning 

349 340 352 253 350 359 374 356 366 

Vocabulary 343 339 352 355 348 364 353 356 368 

Reading 
Comprehension 

353 341 351 365 352 359 375 354 363 

Writing 
Mechanics 

350 337 345 355 344 353 367 350 357 

Writing 
Concepts & 
Skills 

349 347 353 353 349 356 369 362 363 
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Quantitative 
Reasoning 

338 325 333 347 334 342 360 343 348 

Math 1 & 2 340 319 330 351 332 337 367 345 351 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 
The 7th grade CTP4 performance shows results similar to those of the previous class. Differences appear, 
however, between the Matched Students and the class as a whole: 
 
This class slightly outperforms their stateside counterparts on all English measures except Vocabulary; they 
extend their lead over the three-year period: Verbal Reasoning (-3 to +8), Reading Comprehension (+2 to 
+12), Writing Mechanics (+5 to +10), and Writing Concepts (-4 to +6). Vocabulary, which actually fell (-9 to  
-15) forms a notable exception to this pattern. The entire class’s performance slipped on some measures 
(Verbal Reasoning -3 to -7, and Vocabulary -10 to -5), again a testimony to the ongoing growth pattern of 
taking in weaker English students to each class. 
 
The class marginally improved in Math: Quantitative Reasoning (+14 to +14) remained constant while 
Math 1 and 2 (+10 to +16) improved. The entire class’s performance fell on Quantitative Reasoning (+11 to 
+7) and Math 1 and 2 (+10 to +6) suggesting the addition of students weak in several areas. 

 

Class of 2019 as grades 6, 7, 8; Exam Levels 5, 6, 7 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Verbal 
Reasoning 

349 350 360 351 355 367 362 362 368 

Vocabulary 354 348 364 362 355 368 372 366 379 

Reading 
Comprehension 

356 352 359 361 353 364 372 364 366 

Writing 
Mechanics 

353 344 353 353 348 357 363 351 359 

Writing 
Concepts & 
Skills 

348 350 356 355 357 363 364 363 365 

Quantitative 
Reasoning 

353 342 348 366 350 357 378 364 366 

Math 1 & 2 339 332 336 362 343 351 371 356 354 

Algebra NA NA NA NA NA NA NA NA NA 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 
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Matched Students 

Year Tested 2012   2013   2014   

 GR SN IN GR SN IN GR SN IN 

Verbal 
Reasoning 

361 350 360 357 355 367 370 362 368 

Vocabulary 361 348 364 371 355 368 378 366 379 

Reading 
Comprehension 

361 352 359 364 353 364 360 364 366 

Writing 
Mechanics 

360 344 353 357 348 357 365 351 359 

Writing 
Concepts & 
Skills 

354 350 356 359 357 363 375 363 365 

Quantitative 
Reasoning 

359 342 348 366 350 357 378 364 366 

Math 1 & 2 347 332 336 364 343 351 375 356 354 

Science NA NA NA NA NA NA NA NA NA 

GR= Grade - scores of the students in the grade at IBST     SN= Suburban Public School Norms     IN= Independent School Norms 

 
For this class, Matched Students either outperformed or equaled their US counterparts in English with one 
exception: Reading Comprehension (+2 to -6) The class as a whole did not differ much from the smaller 
group of Matched Students. So in English, the group equaled or slightly led their US peers.  
 

The same does not hold true for Math. In Quantitative Reasoning (+11 to +12) and Math 1 and 2 (+11 to 
+22), the Matched Students and the whole group both improved. In general, then, this group remained 
slightly ahead of, or even with, their US peers; they continued to lead in math. 
 

GENERAL CONCLUSIONS FROM THE CTP4 DATA 
With the exception of grade 5 and 8, two general patterns emerge: Over time, as expected, students at 
IBST’s elementary closed the gap between their American peers in English; all but one group surpassed 
its US suburban peers by the end of this time period. 

SUMMARY TABLE 
Class of: English Y1 English Y3 Math Y1 Math Y3 

2025
1
 Unclear Behind Unclear Equal 

2024
2
 Behind Behind Behind Behind 

2023
3
 Equal Ahead Ahead Ahead 

2022
4
 Behind Slightly behind Behind Ahead 

2021
4 

Behind Ahead Behind Ahead 

2020
4 

Behind Ahead Ahead Ahead 

2019
4 

Even to slightly ahead Ahead Ahead ahead 
1 this uses the grade 2 only year, "All Students", data as year 3 
2 this uses the grade 3 year 1 and 2 non-matched data as years 1 and 3 
3 combination of whole group and matched student data 
4 uses "Matched Student" data 5 uses "Matched Student" data 
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The results are somewhat erratic and inconclusive. The Profile group offers two possible explanations: 
 
First, the beginning of this period corresponded with hiring more foreign teachers. With such teachers 
serving as homeroom as well as subject teachers, we believe children were able to accelerate their English 
skills – regardless of grade level. This would carry over into the Verbal Reasoning section as well. 
 
Second, the Director institutionalized the policy of teacher specialization in the elementary classrooms. 
That is to say, English teachers teach English and math teachers teach math for, presumably, more effective 
instruction. 
 

PERFORMANCE DATA FOR UPPER GRADES 
 
Very specific data is less available for the upper grades. Students do take a number of external exams and 
perform very well, but none of them really offers a means to track students or schoolwide data over time. 
So here again, conclusion are difficult to make. Generally speaking, the results do show IBST upper grade 
students surpass their stateside peers in English and math. 
 
Here also, the Profile group would recommend a somewhat more aggressive approach to gathering such 
data. Currently only a few students in grade 8 take the Taiwan-wide, high school placement exams. If all of 
them did this, it would allow a snapshot comparison in at least some measures between the IBST students 
and their Taiwanese peers. And although 10th graders take a practice PSAT each year, there is currently no 
tracking of student’s progress on standardized tests such as the PSAT, SAT and ACT.  
 
 

TOEFL SCORE RESULTS 

 
 
The data above indicates that most students have little trouble with the TOEFLs; the few that did only 
attended IBST for a short while. Only 25%-40% of the students take the TOEFL. Of the two outliers above, 
one did end up attending an American university while the other attended a Taiwanese university. 
  

Student 
Initials 

Class of 2011 Class of 2012 Class of 2013 Class of 2014 

JH 95    

JL  113   

VH  108   

WS   100  

AS   71  

RL   118  

TH   119  

YHH    73 

CC    119 

Average 95 110.5 102 96 
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PSAT: Subject/Year to Year 
Class 2010  

Grade 10 
2011  
Grade 10 

2011  
Grade 11 

2012  
Grade 10 

2012  
Grade 11 

2013  
Grade 11 

# of students 7 9 4 8 7 9 

Critical Reading 52.3 53.3 57.5 53.6 60.6 58.3 

Math 59 59.7 69 59.5 68.6 63.1 

Writing 50.1 47.8 59 50 55 55.7 

Sum 161.4 160.8 185.5 163.1 184.2 177.1 

 

PSAT Analysis 
As one might expect, for the classes where the data is continuous, we see an overall improvement. The 
2011 10th grade cohort raised its Critical Reading scores (53.3 to 60.6) and Math (59.7 to 68.6) The 2012 
10thgrade cohort showed a similar level of improvement: Critical Reading (53.6 to 58.3), Math (59.5 to 
63.1); Writing (50 to 55.7). The average is almost the same as the SAT average (below). In each year, the 
Math scores outpaced the English ones. Noteworthy are the reading scores which outscored the writing. 
Our students, we observe, read a lot, while there has been concern about raising the writing proficiency. 
 
 

SAT Test Results 

Senior Class 2011 2012 2013 2014 

# of students 4 5 8 9 

Critical Reading 510 588 573 584 

Math 670 690 665 692 

Writing 533 575 555 571 

Sum 1713 1853 1793 1847 

Avg. of Highest Score 1825 1894 1917.5 1881 

Sum by categories (Reading=Red. Math=yellow, Writing=blue) 

SAT Data Analysis 

The data suggests improvement in Grade 12 Critical Reading from 2011 to 2014. Writing 
improvement was inconsistent. Critical Reading scores are slightly higher than Writing scores. The 
scores above compare well to American schools though a comparison to other international schools 
might be better. Math scores are consistently better than the English ones.  
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AP (ADVANCED PLACEMENT) PROGRAMS AT IBST 

The following AP Courses are offered to Grades 9-12 at IBST: 
Art: 2D Design, Biology, Chemistry, Physics, Statistics, Macroeconomics, Psychology, Human Geography, 
Computer Science, English Language and Composition, Chinese Language and Culture, US Government 
 

AP Exams and Data Analysis  

School Year 2009-2010 2010-2011 2011-2012 2012-2013 2013-2014 2014-2015 

# of AP 
Subjects 

2 5 10 10 10 10 

# of AP 
Students 

5 14 16 26 35 37 

Numbers of AP 
Exams 

7 23 32 38 60 58 

AP Scores 
higher than or 
equal to 3 

7 11 14 22 33 34 

Passing Rate 
 

100% 
 

78.6% 
 

87.5% 
 

84.6% 
 

94.3% 
 

91.9% 
 

 
Most students at IBST take several AP exams. For example: in 2012-2013, with a total high school 
population of around 30, students took over 40 exams. At that rate, IBST students will take 90 exams 
during their high school career, or between 2 and 3 exams per student. Anecdotal evidence suggests that 
this is on the low side for international schools. Scores vary over time. In 2009, for instance, all students 
took AP Chinese. All passed with a perfect score (5). As students took more exams, score averages fell to 
more realistic levels. After a setback in 2010-2011, student scores have continued to rise to a very 
respectable average of 3.88 and an 85% passage rate.  
 

IBST GRADUATION REQUIREMENTS AND COURSE SEQUENCE  

 
All seniors (except under unusual circumstances) graduate from IBST and go on to attend a university, 
college or conservatory. 
 

Subjects Year of Study Periods per Week 
Credit Earned  
for One Year 

Credits Earned  
for Graduation 

Chinese 4 5 1 4 

English 4 6 1 4 

Social Studies 4 4 1 3 

Math 4 5 1 3 

Science 3 5 1 3 

PE 4 2 0.5 2 

Electives 4 
4-6 1 

4 
2 0.5 

Total    23 
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Four years of upper school attendance are required with 23 credits to be earned in grades 9-12. 
One credit is awarded for completion of each full-year course of 4-6 periods/week. 
 
Students earn 0.5 credit for completion of full-year course of less than 4 periods/week or one semester 
of 4-6 periods/week. 
All elective courses are only taken once, foreign language courses excepted. 
At least one elective art credit needs to be earned in grades 9-12. 
 

TABLE 2: IBST GRADES 9-12 COURSE SEQUENCE 

 Grade 9 Grade 10 Grade 11 Grade 12 

Chinese 5 hrs. /wk. 5 hrs. /wk. 5 hrs. /wk. 5 hrs. /wk. 

English 
6 hrs. /wk. 
General English 

6 hrs. /wk. 
World Literature 

6 hrs. /wk. 
American Literature 

6 hrs. /wk. 
British Literature 

Social Studies 
4 hrs. /wk. 
World Geography 

4 hrs. /wk. 
Word History 

4 hrs. /wk. 
US History 

4 hrs. /wk. 
US Government 

Science 
5 hrs. /wk. 
Biology 

5 hrs. /wk. 
Chemistry 

5 hrs. /wk. 
Physics 

Senior  
Electives 

Mathematics 
5 hrs. /wk. 
Geometry 

5 hrs. /wk. 
Algebra 2 

5 hrs. /wk. 
Pre-Calculus 

5 hrs. /wk. 
Calculus 

P.E. 2 hrs. /wk. 2 hrs. /wk. 2 hrs. /wk. 2 hrs. /wk. 

Electives 4 hrs. /wk. 4 hrs. /wk. 4 hrs. /wk. 4 hrs. /wk. 

 
IBST MEETS COLLEGE ADMISSION REQUIREMENTS 

 
The IBST graduation requirements exceed the college admission requirements for the California public 
university system. High school students applying to a campus of the California State University (CSU) 
system or the University of California (UC) must complete: four years of college-preparatory English; three 
years of mathematics (including algebra, geometry, and intermediate algebra); two years of history–social 
science; two years of laboratory sciences; two years of the same foreign language; one year of visual art 
and/or performing art; and one year of academic electives. As the previous table shows, all IBST students 
meet the CA standards. 

Appendix: List of College Acceptances 

School Ranking of College Admittances 

US Universities 
(US News & World Reports) 

Foreign Universities 
(QS Ranking) 

1-20 4   

21-40 3 1-50 1 

41-60 6   

61-80 1 51-100 1 

81-100 0   

101-120 2   

121-140 1 101-150 2 

 

file:///C:/Users/Les%20Meuret/Desktop/IBST%20WASC%20Final/IBST%20WASC%202015/IBST%20WASC%20Evidence/WASC_Evidence_Ch%201/WASC_Evidence_Ch1_College%20Acceptances.docx
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All students in the graduating class went directly to university. Students all received multiple acceptances 
from universities in the US News and World Report rankings. A few of them received acceptances in the 
top 20. The same holds true for the UK and European universities. The Asian university acceptances 
showed slightly lower rankings. At IBST, the highest ranked students usually opt to go to US universities. 
This may explain the discrepancies. The data here includes all acceptances and not just the universities 
attended. In the future, it may be more helpful to include only the school the student actually attends. 

 

PERCEPTIONAL DATA 
 
IBST administered surveys to both students and parents. The following section addresses these surveys. 
The data is separated into middle school (grades 6-8) and high school (grades 9-12). The following pages 
show data collected from a schoolwide Student Survey. A point scale was used: 3 is a “neutral response;” 1 
“strongly disagreeing;” 5 “strongly agreeing. “ 
 

Student Survey; Student Survey Data 
 

MIDDLE SCHOOL 

 
The table below pertains to demographics. As the averages indicate, the composition of the middle school 
students stayed relatively constant for the survey years. The unique nature of our school shows that the 
majority of households speak a language other than English. Many of those families speak multiple 
languages. 
 

 2014  2015  

GRADE 
2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

 
2021 
Cohort 

2020 
Cohort 

2019 
Cohort  

Students per class 11 12 13 36 total 14 10 13 37 total 

Male (percent) 60.0 54.5 66.0 63.6 (avg.) 57.1 60.0 61.5 64.9 (avg.) 

Female (percent) 40.0 45.5 34.0 36.4 (avg.) 42.9 40.0 38.5 35.1 (avg.) 

Parents: Non-English 
First Language  

90.0 100.0 100.0 97.2 100.0 100.0 84.6 97.3 
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General School Environment 

 

The first section of the student survey data pertains to the General School Culture. Overall, most of the 
responses for this section seem to center around a neutral response. There are some responses that 
appear to become stronger over time. These questions refer to cultural sensitivity, e.g., “What is “fair” 
discipline?” or thoughts on how much their peers care about their learning experience. One area that had 
a significant change was the question asking the students to what degree their teachers liked them. This 
may be tied to student’s expectations about grades and discipline versus the reality of grades earned and 
behavior consequences. In middle school, these areas can change dramatically as a student matures and 
learns how to study more effectively and learns to control his behavior. 
 
The students generally view the school environment as physically and emotionally safe even though they 
may think their teachers a bit unenthusiastic and justice less than desirable. More data over a longer 
period of time will be necessary to rule out aberration and coincidence.  

 

General School Environment 

 2014 2015 

2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

Avg. 2021 
Cohort 

2020 
Cohort 

2019 
Cohort 

Avg. 

Students treat each other with respect 2.50 3.00 3.33 2.94 3.43 2.30 3.54 3.09 

My school respects all races and 
Cultures 

3.73 3.83 3.83 3.80 3.00 3.20 3.23 3.14 

My teachers show cultural sensitivity 3.27 3.58 3.50 3.45 3.14 2.70 3.69 3.18 

My dean models good behavior 3.27 3.25 2.92 3.15 4.14 4.10 3.23 3.82 

Students are disciplined fairly 3.45 2.58 3.17 3.07 2.93 2.90 2.85 2.89 

Students in my class care about 
Learning 

3.18 2.67 3.17 3.01 3.07 2.40 2.69 2.72 

Classes in school are challenging 3.09 3.16 3.50 3.25 2.86 2.70 3.23 2.93 

Faculty/staff value what I say 2.73 2.42 3.58 2.91 3.14 3.00 2.38 2.84 

Most of the teachers know my name 4.45 4.67 4.17 4.43 4.21 4.30 4.46 4.32 

Most teachers are enthusiastic about  
teaching and learning 

3.36 3.17 3.42 3.32 3.50 2.80 2.85 3.05 

I respect most of my teachers 3.45 3.83 4.08 3.79 4.00 3.60 2.85 3.48 

Most of my teachers like me 3.00 3.45 3.75 3.40 3.07 2.90 3.00 2.99 

I feel emotionally safe in classrooms 3.36 3.75 3.42 3.51 3.50 2.80 3.31 3.20 
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I feel emotionally safe outside  
of class 

2.91 3.75 3.67 3.44 3.71 2.90 4.00 3.54 

I feel physically safe in my classes 3.73 3.83 3.92 3.83 3.43 3.20 4.00 3.54 

I feel physically safe outside of class 3.36 3.92 4.00 3.76 3.71 3.30 4.15 3.72 

I feel accepted at school 3.45 3.25 3.75 3.48 3.93 3.20 3.46 3.53 

Students respect each other, even if  
they are not friends 

3.27 3.25 3.00 3.17 3.15 2.70 3.23 3.03 

Students are encouraged to say  
what they think 

2.91 3.33 3.67 3.30 2.57 3.20 2.31 2.69 

 
 

School-Student Interaction: “How often do teachers discuss with you?” 

The next survey deals with student and school interactions, specifically the communication between 
student and teachers. Sentiments indicate that that there is good communication in all areas. Teachers 
routinely discuss academics, behavior and other concerns with students. The survey also shows that most 
students feel as though they have at least one adult they feel comfortable to approach with their more 
personal issues. This is surprising given the turnover rate of the faculty.  

 

 2014 2015 

2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

Avg. 2021 
Cohort 

2020 
Cohort 

2019 
Cohort 

Avg. 

Disrupting class 2.09 2.33 2.08 2.17 2.07 2.11 2.69 2.29 

Good academic performance 2.18 3.08 2.67 2.64 2.85 2.70 2.77 2.77 

Not completing assignments 2.45 2.25 2.75 2.48 1.57 2.30 2.46 2.11 

Poor academic performance 2.18 1.75 2.00 1.98 1.43 2.00 2.15 1.86 

College plans after high school 1.82 2.25 2.08 2.05 1.43 1.40 1.92 1.58 

Your plans for college and work  
after high school 

1.82 2.25 2.08 2.05 1.43 1.40 1.92 1.58 

Your worries 2.45 1.75 1.58 1.93 1.58 1.90 1.54 1.67 

Number of adults at IBST that you  
can approach with problems 

1.91 0.83 2.23 1.66 0.61 1.84 1.54 1.33 
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Home and School Interaction 

This section on Home and School Interaction show the students as generally neutral (neither strongly 
agreeing nor disagreeing) about the communication between the school, the teachers and their home. 
They seem to dislike the school hours (length of day, time required for school work, etc.) and the 
commute, which is considerable for some students. The long day may exasperate personal situations the 
student may be experiencing. Students see these burdens interfering with their learning.  
 

 2014 2015 

2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

Avg. 2021 
Cohort 

2020 
Cohort 

2019 
Cohort 

Avg. 

Most teachers understand the  
stresses of school life 

2.36 2.92 3.55 2.94 3.23 2.70 2.77 2.90 

Most teachers communicate with 
my parents 

2.64 3.42 2.92 2.99 2.85 2.80 3.15 2.93 

My parents know what I learn 
at school. 

3.09 3.50 3.00 3.20 3.21 3.30 3.15 3.22 

The school is easy to commute to 2.91 2.67 3.58 3.05 2.93 2.60 2.54 2.69 

I feel content with school hours 2.64 2.33 3.08 2.68 2.79 2.30 2.46 2.52 

It’s hard to pay attention in school 
because of home problems 

2.18 3.50 3.33 3.00 4.14 3.00 3.85 3.66 

 

Efficacy and ESLR related questions 

This section concentrated on a few specific ESLRs. The biggest change occurs from 2014 to 2015 with 
regard to technology. More students were given leeway to incorporate the use of technology into their 
learning. This is an area the school hopes to continually improve upon. Most of the questions remain 
rather neutral. However, the students do see themselves as ready and willing to tackle the assignments 
given to them. A very admirable characteristic and one we will continue to foster as a school. 

 2014 2015 

2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

Avg. 2021 
Cohort 

2020 
Cohort 

2019 
Cohort 

Avg. 

I learn life lessons outside of  
the curriculum 

3.00 3.00 3.08 3.03 2.93 3.30 2.77 3.00 

I get chances to use technology 
I learn in class 

2.73 2.17 3.08 2.66 3.57 2.60 3.08 3.08 

My classes involve group activities 
3.20 3.33 3.67 3.40 4.14 2.50 3.58 3.41 

My classes encourage thinking 
 of world problems 

2.82 3.08 3.00 2.97 3.43 2.40 3.17 3.00 

I realize and work to improve weak areas in 
my learning 

3.45 3.50 3.17 3.37 3.50 3.70 2.92 3.37 

I take creative risks 3.55 3.50 3.50 3.52 3.71 3.60 3.23 3.51 
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I am not afraid of new assignments 3.27 3.67 3.17 3.37 3.64 3.60 3.77 3.67 

Self-Description: “How well do the following statements describe you?” 

This section will need to be re-worked for future surveys. Combining a yes/no question in the middle of a 
Likert Survey, with follow-up questions dependent upon a certain response, is not the most reliable way to 
gather data for this age group. The general sentiment is that students generally do want to be here and do 
want to learn. The need for some extra help with school work tends to be primarily with the 6th graders. 
These students are making the transition from elementary school to middle school expectations.  

 

 2014 2015 

2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

Avg. 2021 
Cohort 

2020 
Cohort 

2019 
Cohort 

Avg. 

I really want to learn. 3.18 3.42 3.67 3.42 3.14 3.60 3.77 3.50 

I participate regularly in class 3.36 4.17 3.75 3.76 3.43 3.90 4.15 3.83 

I rarely need extra help with  
school work 

2.64 3.42 3.00 3.02 3.57 3.50 3.31 3.46 

Have you ever skipped school (%) 0.00 8.33 13.08 7.14 0.00 0.00 21.43 7.14 

Have you considered dropping out (%) 36.67 16.67 0.00 17.78 0.00 10.00 21.43 7.14 

 
 
Reasons given for 48-49 (strength of response to those saying yes to #48-49) 
The responses in this section were seeking clarification as to why a student did not attend school or why 
they may be considering dropping out. The responses mostly blamed “boredom” for not coming to school;  
“not getting along with a teacher” increased.  
 

 2014 2015 

2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

Avg. 2021 
Cohort 

2020 
Cohort 

2019 
Cohort 

Avg. 

I did not feel prepared for class 
2.00 1.86 2.00 1.95 2.00 2.67 2.67 2.45 

I was being bullied or harassed 1.80 1.43 1.67 1.63 2.50 1.67 1.78 1.98 

I did not get along with a teacher 
2.40 2.43 2.33 2.39 2.75 4.00 3.67 3.47 

I did not feel safe at school 2.40 1.86 1.67 1.98 2.25 2.00 1.56 1.94 

I did not feel safe traveling to/from 
2.20 1.57 1.00 1.59 1.00 1.00 1.33 1.11 

School was boring 3.80 3.14 3.67 3.54 3.25 4.00 4.22 3.82 

I had family responsibilities 3.00 3.00 1.67 2.56 2.75 2.00 2.33 2.36 
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Possible School Improvements: “How much could the following help you?” 

The WASC student group brainstormed a list of possible school improvements on which to focus. This last 
section addresses that.  
 

 2014 2015 

2020 
Cohort 

2019 
Cohort 

2018 
Cohort 

Avg. 2021 
Cohort 

2020 
Cohort 

2019 
Cohort 

Avg. 

More one-on-one attention from  
teachers 

2.55 3.09 3.18 2.94 3.07 2.80 3.54 3.14 

More real world examples in lessons 3.91 4.09 3.55 3.85 3.93 4.10 4.00 4.01 

Classes that are more challenging 2.91 3.36 3.27 3.18 2.79 3.40 3.69 3.29 

If other students were more  
accepting of me 

4.10 3.55 2.55 3.40 3.14 3.80 3.69 3.54 

More after school activities or  
classes 

3.00 3.73 3.64 3.56 3.36 3.70 4.54 3.87 

 
It is not surprising that most students would prefer more one-on-one time with their classroom teachers. 
Considering our already small class sizes, the questions “How often do the teachers interact with individual 
students during class?” and “How often do the students seek the assistance of their teacher?” become 
pertinent. 
 
Middle school students tell us that they would like more real-world examples of their subject matter. As we 
continue to development our curriculum, this student response should affect types of lessons and unit 
projects. This could also be another area to focus on for Professional Development. Further inquiry is 
needed. 
 
Although the staff tries to ensure a safe (physically and emotionally) environment, some of the negative 
responses to the question “Other students should be more accepting of me” are cause for dismay. 
Additionally, the response for this question does not align very well with similar questions asked earlier in 
the survey, e.g., “Do I feel emotionally safe here?” and “Do I generally feel accepted and respected here?” 
Earlier responses were more neutral. Yet in this section, it appears that our middle school students feel 
judged and uncomfortable. Again, further inquiry is needed in this area. The school has two positions in 
place to assist students with more emotional and security concerns. Our policies and protocols should be 
reexamined to ensure that we provide the students with an optimal learning environment. 
 
The last response contradicts earlier responses. Here, students indicate that they want more after school 
classes and activities, whereas they previously indicated displeasure at the length of the school day.  
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HIGH SCHOOL 
 
The table below pertains to demographics. As the averages indicate, the composition of the high school 
students stayed relatively constant for the survey years. The unique nature of our school shows that the 
majority of households speak a language other than English. Many of those families speak multiple 
languages. 
 

Demographics 

 
2014 2015 

Grade 
2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

 

Students per class 8 17 10 9 44 total 12 7 17 10 46 total 

Male (percent) 0.0 41.2 50.0 33.3 31.1 (avg.) 66.7 0.0 41.2 40.0 37.0 (avg.) 

Female (percent) 100.0 58.8 50.0 66.7 68.9 (avg.) 33.3 100. 58.8 60.0 63.0 (avg.)  

Parents: non-English 
first language 
 

75.0 88.2 100.0 88.9 88.0 (avg.) 100 100. 94.0 90.0 96.0 (avg.) 

 

General School Environment 
 
Questions regarding the general school climate as perceived by the High School students for the two 
survey years indicate neutral responses for most questions, i.e. neither strongly disagreeing nor agreeing 
with the statements. Data indicates that the high school students also feel as if discipline is not always 
fairly administered. Policies are constantly reviewed, but there is a general agreement among the faculty 
that more consistent consequences for disciplinary issues would be helpful. 
 

 2014 2015 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

Avg. 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

Avg. 

Treats others with respect 3.63 3.12 3.00 3.11 3.22 3.25 3.43 3.06 2.50 3.06 

My school respects 
all cultures 

3.38 3.71 3.00 3.89 3.50 3.25 4.00 4.06 2.80 3.53 

My cultural sense 4.25 3.29 3.50 3.94 3.75 3.17 3.71 3.82 2.90 3.40 

My dean models respect 3.63 2.65 3.00 3.44 3.18 2.92 2.71 3.71 2.50 2.96 

Students discipline 3.88 3.00 3.00 2.78 3.17 2.58 2.86 3.24 2.50 2.80 

Students care about 
learning 

4.00 3.29 3.00 3.44 3.43 3.17 3.57 3.88 3.20 3.46 
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Classes are challenging 3.63 3.12 4.00 3.83 3.65 3.08 3.14 3.76 3.00 3.25 

Most teachers know 
my name 

4.63 4.18 4.50 4.56 4.47 3.67 4.86 4.76 4.50 4.45 

Most teachers are 
enthusiastic about 
teaching me 

3.88 3.35 4.00 3.44 3.67 3.00 3.57 3.71 3.50 3.45 

I respect most teachers 
4.00 3.71 4.00 4.00 3.93 3.58 4.43 3.88 3.80 3.92 

Most teachers Iike me 
4.00 2.94 3.50 3.72 3.54 3.25 3.29 3.71 3.70 3.49 

I feel emotionally safe 3.86 3.18 2.50 3.56 3.28 4.00 3.29 3.88 3.40 3.64 

I feel emotionally safe 
outside of school 4.00 3.35 3.50 3.67 3.63 3.92 3.57 4.12 3.90 3.88 

I feel physically safe 
at school 

3.86 3.82 3.50 3.72 3.73 4.00 4.57 4.06 4.30 4.23 

I feel physically safe 
outside of school 

4.00 3.65 4.00 3.78 3.86 3.75 4.57 4.06 4.30 4.17 

I feel accepted at school 3.88 3.41 4.00 4.17 3.87 3.45 3.29 4.00 3.50 3.56 

Students help one another 4.13 3.12 4.00 3.44 3.67 2.45 3.71 3.41 3.00 3.14 

Students are encouraged 
to say what they think 

3.25 2.82 4.00 2.61 3.17 2.82 3.14 3.53 3.20 3.17 

Chances to speak Eng. /Chinese 3.00 3.82 4.50 4.00 3.83 0.00 0.00 0.00 0.00 0.00 

 

School/Student Interaction: “How often do teachers discuss with you?” 

 
Responses indicate a relatively small amount of communication between students and faculty. Perhaps 
this is not the result of lack of effort.  As this age group has learned to be more self-disciplined and mature, 
there are fewer behavior problems, less missing work and better overall academic performance.  
 
The negative response to “Can you approach adults at IBST with your problems?” is troubling and requires 
further scrutiny. It mirrors a similar sentiment among the middle school students. This is an area the school 
should address in future action plans. 
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 2014 2015 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

Avg. 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

Avg. 

About disrupting class 
1.50 1.59 1.00 1.67 1.44 1.27 1.43 1.94 1.30 1.49 

Good academic performance 2.25 2.47 2.00 3.00 2.43 2.67 2.29 2.65 2.70 2.58 

Not completing assignments 1.75 1.76 1.50 1.67 1.67 2.17 2.43 2.00 1.50 2.03 

Poor academic performance 
1.63 1.76 1.00 1.56 1.49 1.75 1.71 1.73 1.10 1.58 

Your plans for college 2.88 3.06 3.00 3.56 3.13 2.33 2.71 3.29 3.80 3.03 

Your worries 2.00 2.00 1.50 1.89 1.85 1.75 2.29 2.06 1.80 1.98 

Can you approach adults at 
IBST with your problems? 

1.75 1.50 0.00 1.56 1.20 1.42 1.57 1.76 2.00 1.69 

 

Home/School Interaction 
 

The high school students’ perception is that there is little communication between teachers and parents. 
Their responses indicate dissatisfaction with their daily commute and with the length of the school day, 
mirroring the opinions of the middle school students. 
 

 2014 2015 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

Avg. 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

Avg. 

Most teachers understand me 2.75 3.94 3.50 2.33 3.13 3.00 2.57 2.65 2.50 2.68 

Most teachers communicate 
with my parents 

2.50 2.53 2.50 2.33 2.47 2.00 2.71 2.53 2.70 2.49 

My parents know what 
I learn at school 

3.00 2.94 3.50 3.00 3.11 2.67 2.71 3.35 2.70 2.86 

School is an easy commute 2.13 2.59 3.00 2.39 2.53 2.42 2.43 3.24 2.40 2.62 

I am content with school hours 3.25 2.59 3.00 2.11 2.74 2.42 1.86 2.71 2.70 2.42 

It’s hard to pay attention because 
of problems at home 

3.63 2.41 4.00 3.63 3.42 3.50 3.71 3.71 3.70 3.66 

  



IBST ACS WASC Self-Study Report 

 

34 

Efficacy and ESLR related questions 

 
Questions in this section focus on the achievement of certain ESLRs. Similar to many of the middle school 
responses, there is a predominantly neutral opinion until the topic of technology in the classroom arises. 
There appears to be dissatisfaction among the students that they do not get enough opportunity to use 
technology. As previously stated, we are striving to improve the technology at the school in terms of 
access, reliability and relevance. 
 

 2014 2015 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

Avg. 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

Avg. 

I learn life lessons 2.63 3.12 3.50 2.89 3.04 3.17 2.43 3.36 2.70 2.91 

I get a chance to use 
technology 3.00 2.24 2.50 3.11 2.71 2.25 3.00 3.36 3.20 2.95 

My classes involve 
group activities 

3.63 3.26 3.50 3.89 3.57 3.17 3.29 3.76 3.30 3.38 

My classes encourage me 
to think of world challenges 

3.13 2.88 3.50 3.44 3.24 2.92 3.14 3.38 3.70 3.26 

I realize and work hard to 
improve my weaknesses 

3.13 3.35 3.50 3.94 3.48 3.00 3.00 3.88 3.40 3.32 

I take creative risks 2.88 3.24 3.00 3.61 3.18 3.25 3.29 3.38 3.40 3.33 

I am not afraid of new 
assignments 

3.25 3.12 2.50 3.44 3.08 3.17 3.14 3.69 3.30 3.33 

 

Self-Description: “How well do the following statements describe you?” 

The responses in this section reveal a general sense that the students do care about their learning on a 
daily basis, and that they don’t usually require a great deal of additional help with their studies. 
 

 2014 2015 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

Avg. 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

Avg. 

I really want to learn 3.38 3.47 3.00 3.33 3.30 3.92 3.71 3.63 3.60 3.72 

I participate regularly 
in class 

4.00 3.59 4.00 4.11 3.93 3.58 3.43 3.63 3.90 3.64 

I rarely need extra help 2.75 2.35 3.00 1.67 2.44 3.08 3.71 3.35 4.00 3.54 

Have you ever skipped 
class? (%) 

25% 23.5% 20% 44.4% 28.2% 8.3% 14.3% 17.7% 30% 17.6% 

Have you considered 
dropping out? (%) 

0 5.9% 30% 33.3% 17.3% 16.7% 42.9% 17.7% 20% 24.3% 
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Reasons given for 48-49 (strength of response to those saying yes to #48-49) 

Examining the reasons students skipped school or entertained dropping out appears to be due to boredom 
or to a general dislike of school. 
 

 2014 2015 

 2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

Avg. 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

Avg. 

I did not feel prepared 
for class 

1.50 2.50 1.80 2.33 2.03 3.20 1.25 2.33 2.00 2.20 

I was being bullied or 
harassed 

2.00 1.88 2.60 1.67 2.04 1.60 2.75 1.75 1.67 1.94 

I did not get along with 
a teacher 

3.50 2.63 3.20 3.00 3.08 2.60 1.25 2.22 2.00 2.02 

I did not feel safe at school 
1.00 2.13 2.40 1.83 1.84 1.60 2.00 1.56 1.17 1.58 

I did not feel safe 
traveling to/from 

1.00 1.38 1.00 1.67 1.26 1.60 3.50 1.11 1.17 1.85 

School was boring 2.50 4.00 3.40 4.50 3.60 3.40 1.50 3.44 3.33 2.92 

I had family responsibilities 
1.50 1.88 1.40 2.00 1.70 1.80 2.57 1.89 1.67 1.98 

 

Possible School Improvements: “How much could the following help you?” 
This sections mirrors the middle school survey where most prompts received a general neutral response 
(except for wanting more after school activities or classes). The contradiction again arises: Why would the 
students want more extra-curricular activities that would extend an already long day? 
  

 2014 2015 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

2014 
Cohort 

Avg. 
2018 
Cohort 

2017 
Cohort 

2016 
Cohort 

2015 
Cohort 

Avg. 

More one-on-one attention 
from teachers 2.75 3.29 3.50 2.56 3.03 3.50 3.43 3.38 3.10 3.35 

More real world examples 
in lessons 3.50 4.24 3.80 3.44 3.75 4.00 3.29 3.88 3.90 3.77 

Classes that are more  
challenging 

3.13 3.29 3.30 2.94 3.19 3.17 3.00 3.06 3.30 3.13 

If other students were more 
accepting of me 2.38 3.29 3.70 3.00 3.17 3.50 4.14 3.00 2.50 3.29 

More after school activities 
or classes 4.57 3.76 3.70 4.00 4.01 3.50 4.00 3.88 2.50 3.47 
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Overall Student Conclusions 

 Middle School High School 

Accepting Culture Average Average 

Discipline Needs improvement Needs improvement 

Classes difficulty Too easy, needs improvement Okay 

Staff relations Needs improvement Good 

Physical/Emotional Safety Good Good 

Home interaction Average Needs improvement 

ESLRs: Student self-aware,  
life-long learners, group-learning 

Good Good 

ESLR: Global Citizen Needs improvement Needs improvement 

Student attitude Good Excellent 

To improve 
More real-world applications; 
more after school activities 

More real-world applications; 
more after school activities 

 

PARENT SURVEY (SUMMARY) 
 
Parent Survey, Parent Survey Analysis 
 
Overall, the Parent Survey seems to reflect conclusions already offered concerning the IBST program. Both 
students and parents seems reasonably satisfied with the level of instruction and with the ESLRs goals and 
progress. However, the specific problems indicated in the Student Survey do not exactly reappear in the 
parent one, i.e., students’ desire for more interesting, real-world relevant assignments and more 
extracurricular opportunities. These concerns do not appear in the Parent Survey. Nor do parents seem 
particularly worried that some students may find the school too challenging. Middle school parents, 
however, have a more negative view of the school and a generally lower opinion. This may be the result of 
communication problems. 
 
 

Administration, School-Parent Relations 2.99 

Curriculum, Instruction, Teaching 2.80 

Student Services, Student Learning 2.94 

Facilities 2.98 

College Prep, College Applications  2.88 

Community and Global Awareness 2.99 

The Parent Survey used a 4.0 scale. (2.5 is a neutral response.) 
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Chapter II: Progress Report 
 
In January 2014, WASC made an initial visit to IBST. As a result of that visit, WASC issued a report: 
Initial Visit Visiting Committee Report. The report outlined “critical areas” that IBST needs to address. 
What follows in this section is a list of those “critical areas” and a summary of IBST’s progress in 
those areas.  
 
 
1. The school’s leadership team needs to collaborate with teachers in the development of focused 
professional development opportunities that are tightly aligned with the school’s highest 
priorities. 

 
[This means two things: The school needs to provide more professional development 
opportunities, both in-house and external. Second, the school needs to provide funding to 
support teachers attending such sessions.] 

 
January 2016: Professional Development opportunities continue to increase for faculty members, 
especially now that excellent live conferences are available online. Traveling for PD is costly. 
Occasionally, there are in-house Professional Development presentations. One teacher, who is an 
Adobe Certified trainer, gave a class on the power of Adobe programs; another teacher explained 
our new MAP testing to the faculty. Teachers are encouraged to seek-out training that is relevant to 
their teaching.  
 
Four teachers attended the EARCOS (East Asia Regional Council of Schools) conference October 29-
31, 2015 in Bangkok, Thailand. This trip was funded by the school. 
 
The school sponsored six teachers to attend a technology integration conference at Taipei American 
School: “Tech Integrated Libraries: Preparing for the Future One Service at a Time,” (November 6/7, 
2015) and “Using Inclusive Technologies to Support Students Struggling with the Literacy 
Requirements of School” (November 13/14). Additionally, the past several years the faculty has been 
invited to and participated in several PD workshops at IBSH in Hsinchu 
 
The teacher evaluation process has been in use for three years and has been received well by 
administration and teachers.  
(Teacher Evaluation Package) 
  
The new teachers’ orientation handbook is in production. New teachers as well as old, gave input to 
produce a welcoming book that is helpful and encouraging to newcomers experiencing a totally 
foreign culture. Still more is needed in this area and is addressed in our Communications Action Plan. 
 
Perhaps the greatest professional development opportunity has come with the WASC process itself. 
By the very nature of the process, teachers have been forced to reflect on their teaching – methods, 
strategies, assessments, etc. – and on the school as a whole. It has created some lively and revealing 
conversations. And, of course, the school and all of its stakeholders have all been affected by the 
Initial WASC Visit.  
 
 
  

https://www.earcos.org/
file:///C:/Users/Les%20Meuret/Desktop/IBST%20WASC%20Final/IBST%20WASC%202015/IBST%20WASC%20Evidence/WASC_Evidence_Ch%204%20A1-A2/A2/Prompt%2010/IBST%20Teachers%20Evaluation%20Package%20.doc


IBST ACS WASC Self-Study Report 

 

39 

2. Consideration should be given by the school’s administrative team to address scheduling issues 
that make it difficult for Language Arts teachers to achieve their objectives. 
 

[The elementary teachers strongly felt that they had insufficient time to achieve their objectives, 
especially in light of the increased elementary school ESL population. Middle and high school 
teachers felt they had sufficient time.] 
 

After considerable discussion, the Administration decided to assign only native English speakers to 
all elementary school homerooms. The thought is that the students would be exposed to more 
English and the teachers could use morning (7:40-8:00) and nap times (12:40- 13:15) to have 
additional instruction. We have not yet done an analysis to see if this having any measurable effect.  
 
3. The school must address ways to strengthen each teacher’s ability to provide differentiated 
instruction to students with a wide range of language proficiencies and academic capacities. 
 

[Some students were academically struggling to meet the learning objectives schoolwide, and 
their problems often related to weaknesses in English ability. Chinese classes and CSL did not have 
the same problem due to the leveling by Chinese knowledge system.] 
 

At the lower levels (G1-3) mornings are a transition time between home and school when the 
younger students are not very amenable to new material. During nap time it is not uncommon for 
their Chinese Social Studies Teacher or Chinese Teacher to request this time to help students or 
retake tests. Early elementary students are the ones where ESL (English as a Second Language) 
support is most needed. Additionally, we cannot insist upon a high level of English ability from our 
first grade admissions when our mandate is to accept the children of Science Park employees and 
diplomats. For students admitted after the initial grades, teachers feel that there is a need for a pull-
out program where one-on-one tutoring is provided for struggling ESL students. Funding is not 
currently available for such a program. 
 
4. All school staff should work together to ensure that technology is used more effectively to 
support learning and communications. 

 
[This means two things. First, the school lacks certain technologies or the sufficient ability to 
support its widespread use. Second, teachers do not sufficiently use the technology present, such 
as computer labs, white boards, etc.] 

 
Although computer skills have markedly improved, the equipment on which students and teachers 
work remains sub-standard. Teachers attended a TEA (Taiwan Education Association) Professional 
Development day devoted to integrating technology into teaching. Many students own laptops and 
other electronic devices. But wireless connections are only available in two classrooms, and the use 
of electronic communications devices is frowned upon by administration because of concerns with 
overloading the already intermittent school internet service. 
 
Another problem that the Western faculty finds frustrating is the computer lab reservation system; it 
is in Chinese. It makes it difficult for Western faculty members to use and reflects on the special 
circumstances found at IBST.  
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5. The school’s governing body and principal must consider means for continually upgrading 
instructional materials, including textbooks. One option might involve more active support of 
organizations associated with the Science Park. 
 

[Some materials, especially math and science textbooks, need upgrading so that they can 
accommodate the constant change in knowledge and occasional refocused objectives.] 

 
The school continues to work towards a comprehensive, orderly process for textbook updates. 
Funding is always at the heart of this issue. All stakeholders realize the need, but can only do so 
much within budget limitations. The current system updates materials on a rotational basis, i.e., one 
year 6th grade Science, next year 6th grade Math, etc. It is a very slow process and makes alignment 
difficult to achieve. 
 
6. Teachers, through encouragement of the school’s administrative team, should work to ensure 
vertical [up and down] articulation of the curriculum from grade 1 through grade 12 for each core 
curricular area. 

 
[The entire process of curriculum - curriculum, instruction, and assessment - needs greater 
coordination so that teachers do not miss critical areas or create gaps in student learning. 
Additionally, subject areas teachers need more interaction.] 

 
The school is starting to work towards a regular process of curriculum, instruction, and assessment 
review. A newly created curriculum coordinator position has been created, and it will be the 
coordinator’s assignment to overhaul the elementary school curriculum to ensure vertical alignment. 
 
The school has also created Department Heads within each subject area to help create more vertical 
alignment. Department members often meet informally to discuss and compare. The WASC process 
has also helped with teacher interaction. 
 
7. The school’s administrative team needs to create an action plan that provides realistic solutions 
to the school’s faculty, personnel (curriculum support and counseling services), and enrollment 
(consider value of adjusting present admission requirements) needs. 

 
[The school needs to address personnel hiring, training, and retention, specifically hiring 
personnel to meet certain critical needs in the school, e.g., counseling services, curriculum 
coordination. The school needs more control or input selecting students whose capabilities and 
objectives match those of IBST.] 

 
Two new counselling positions have been created to address various counselling needs. As a result, 
all stakeholders are much better informed, and student needs are being met in a timelier manner. A 
college counselling position has also been created to oversee the college admission process; IBST has 
become an SAT testing center. 
(College Counseling Program, College Bound Newsletter )  
 
The admissions process is still a work in progress. Given our mandate and budgetary constraints, it is 
a perplexing issue. That said, IBST, in response to occasional parental complaints, has made the 
admission tests ever more standardized and consistent.  
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Chapter III: Student/Community Profile 

Overall Summary from Analysis of Profile Data and Progress 
 

OVERALL SUCCESSFUL GROWTH 

 
The International Bilingual School at Tainan Science Park (IBST) is part of the much larger public 

school National Nanke International Experimental High School (NNKIEH). The bilingual department 

has grown and matured under the guidance of the current director, Martina Chen. During her time 

as Director, the department has increased enrollment and faculty, hired more specialized/qualified 

teachers, and applied for membership in WASC. IBST graduates are accepted at highly ranked 

universities and college and meeting with great postgraduate success. Yet some challenges remain 

as IBST tries to fulfill its obligations to a complicated mission and a demanding set of schoolwide 

learning objectives (ESLRs). Being a public institution within a larger public entity, and with its mix of 

international and Taiwanese teachers, students and parents, IBST presents its stakeholders with a 

daunting array of challenges. But as our community deals with these challenges we also get to see 

firsthand the excitement and possibilities that come with the new globalization model.  

 

CONSISTENT ELEMENTARY AND JUNIOR HIGH SCHOOL ACADEMIC GROWTH 

 
The elementary and middle school students generally trail their stateside peers in math and English. 

Our data shows, however, that the students eventually catch up to them (and in some areas surpass 

them) by late elementary or early middle school. Stable families that encourage reading and 

education in general combined with a demanding curriculum contribute to these results. All of the 

standardized tests that our students take document these gains. 

 

STRENGTHS 

 
Strong Faculty: The school enjoys a solid mixture of well-trained international and Taiwanese 

educators. There is a collegial atmosphere at IBST which is a plus. And although teacher retention 

can at times be an issue and something to be addressed, the school is highly functional and 

continues to draw a talented group of expatriates to augment the permanent Taiwanese staff.  

 

New Developments in Counseling and Discipline Management: Recently, two trained staff have 

been added to deal with student discipline and counseling issues, and to ensure better  

communication between parents, teachers, and administration regarding student behavior 

problems. 

 

Introduction of MAP Testing in Addition to the Current CTP4 Tests: Starting in the fall of 2015, IBST 

has introduced MAP (Measures of Academic Progress) testing as a way to get more timely 

assessment of both students and teachers. MAP results are immediate and give us yet more data to 
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compare our progress against outside standards. MAP creates a personalized assessment experience 

by adapting to each student’s learning level—precisely measuring student progress and growth for 

each individual. The data is available within 24 hours of testing. All staff have been trained on 

accessing, analyzing and using the new data to inform and drive their teaching. This will hopefully 

lead to better teaching and curriculum choices and to more success for our students.  

 

Elementary Curriculum Vertical Overhaul: A thorough analysis followed by “Scope and Sequence” 

mapping has led to a more linear, vertically-aligned curriculum for grades 3-7. With teacher input, 

new textbooks and materials are being introduced into the system as well. Professional 

Development for teacher training to inspire and properly implement the new curriculum is being 

planned. 

 

Strong Student Leadership: Most students in the school participate in some form of leadership 

program, e.g., Student Council, Interact, sports, debate, etc. Students show considerable follow-thru 

in terms of completing tasks and projects (at times to the detriment of their own school work). Due, 

however, to the small size of the school, many students are in involved in multiple leadership 

activities and they a great many demands on their time.  

 

Well-Educated Parent Community: With a heady mix of successful entrepreneurs, professors, 

engineers and diplomats, the parent community is involved with the school and expects a high-level 

of performance from both the school and the children. Our online grading system, Engrade, allows 

them access to their child’s progress.  

 

Small Group Advantages: With small class sizes and strong name recognition, students generally 

receive lots of individual attention and informal diversification of instruction and assistance. 

Students do not “fall through the cracks” at IBST.  

 

A Relatively Well-Disciplined Student Body: There are by comparison to American schools relatively 

benign discipline issue such as tardiness and dress code violations. As a result, the school can get by 

with a relatively small staff of disciplinary personnel.  

 

Safe School: The school environment registers as both perceptually and physically safe. Students feel 

welcome on campus and remain after hours with no fear. The relative lack of bullying here, 

compared to the larger “regular” department, contributes to a high degree of comfort. 

 

CA Graduation Requirements Met: All students meet and surpass California graduation 

requirements.  

 

High College Placement Rate and University Rankings: Acknowledging the subjectivity and 

problems with college rankings, all seniors attend highly-ranked local and international universities 

and colleges.  

 

General Student Satisfaction with the School: The Student Survey results convey a general 

satisfaction with the school. Students feel safe, culturally-reinforced, and academically challenged at 

IBST (the ELSRs fulfilled). The middle school students tend to hold a contrary opinion. 
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General Parent Satisfaction: The Parent Survey showed a general satisfaction with most facets of 

the school. Parents seemed at least generally aware of what occurs at school and the general 

direction of the school program. They felt informed of the school’s activities, secure in teacher 

knowledge or expertise, appreciative of the instruction methods and various forms of support, e.g.,  

college guidance. This does not mean that all parents agree with the school’s direction or 

achievements. 

 

 

CRITICAL LEARNER NEEDS 

The following comprises a list of Critical Learner Needs. While this list stems primarily from the 

Chapter I data, it also takes into account some of the findings in Chapter IV. These are not ranked in 

order of importance. 

 

Elementary CTP4 Follow-Through: Teachers are not taking advantage of the CTP4 test results to 

adjust their instruction to individual students or to classes. We believe elementary school students 

could improve faster if the test results were better employed. Parents and homeroom teachers 

receive the CTP4 result. Teachers informally share information about student performance and class 

performance and this does somewhat alter instruction. A more involved system of “ailment-follow-

up” needs to follow from the standardized tests.  

 

Comprehensive Measures of High School Performance: While helpful, the TOEFL, SAT, and most AP 

exams measure the summative performance of Grades 11 and 12. There is, however, no formative 

assessment which makes the data for any prescriptive performance improvements problematic. This 

does not suggest that teachers remain unaware of performance gaps or unwilling to share 

information, but this does not occur on a formal basis. If a student seriously trails stateside peers, 

he/she could become a senior without his parents knowing about this. Additionally, a regular system 

of following up on its graduates and exiting students would be helpful (exit interview; first-year of 

college survey). 

 

Lack of Facilities for Science, Computers, and PE: The school continues to struggle in these curricular 

areas. The regular department high school boasts labs, but these are not up to stateside standards 

nor are available or easily accessed by IBST students and teachers. The PE facilities, particularly for 

the elementary students, are not always adequate to conduct all classes and to allow student recess 

play. The computer lab at the school has computers with outdated processors and insufficient RAM. 

IBST is located in the middle of a large technology park, yet has a faulty internet connection with 

almost daily interruption or slow-down of service. 

 

School Communications with Stakeholders: A primary challenge stems from the very nature of the 

school itself. While parents send their children to a school that entails a process of Western 

enculturation, parents do not always understand the process. The WASC committee originally 

wanted to form a separate PTA for IBST but the governmental regulations do not allow this. And the 

Booster Club was never intended to be a de facto PTA. The administration, however, recognizes the 

need for some kind of a forum in which they and the parents can communicate. The school cannot 
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assume that parents no communication, when there are no channels with which to communicate, is 

fair and representative communication. The IBST parents constitute 50% of the Nanke PTA, but 

represent only 5% of the larger school’s population. Starting in September 2015, a faculty newsletter 

has been instituted to create better communication between parents and faculty. The newsletter is 

published monthly and sent to all IBST parents both as an online and printed document. 

 

Professional Development: While the school improved from the time of the initial visit, the school 

needs both to promote and to fund more professional development opportunities for its staff. 

Carrying through on the plans envisioned in the initial visit action plan would go far towards meeting 

this goal. 

 

New Teacher Orientation: The school needs to provide new staff with a more comprehensive 

introduction to the Taiwanese culture. Resources are being gathered and a “Welcome Book” is in 

development. This is also being addressed in an Action Plan.  
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Chapter IV: Self-Study Findings 
 

Category A: Organization: Vision and Purpose, Governance, 
Leadership, Staff and Resources 
 

A1. SCHOOL PURPOSE CRITERION 
 

Prompt 1: Evaluate the written purpose in relationship to the beliefs and philosophy of the school and 
its constituency served. 

Findings Supporting Evidence 
 

The Taiwanese central government founded IBST with the purpose 

of serving the educational needs of the Tainan Science Park. IBST’s 

original Mission Statement, written in Chinese, refers to this 

mandate. As part of the WASC initial application process, the 

school wrote a new Mission Statement, which conforms to the 

original. IBST’s strict admission policy requires students to hold a 

strong verifiable international connection. The Science Park 

employs many foreign high-tech professionals, e.g. tertiary 

education, business, science, medical technology, who need the 

bilingual education found at IBST for their children.  

 

 School Handbook 

 Admission Policy 

 CSS Lesson Outline  

 Chinese Lesson Outline 

 CSL Placement Notice 

 

Prompt 2: Evaluate the degree to which the development of the school’s vision, mission, and school 
wide learner outcomes have been impacted by pertinent student/community profile data and 
identified global competencies, and current educational research. 

Findings Supporting Evidence 

 

Both the school’s Mission Statement and ESLRs reflect the goals of 

IBST: to prepare the children of our community for the challenges 

and opportunities of a world that is becoming increasingly 

interconnected and interdependent. While the Mission Statement 

describes long-term goals, the ESLRs describe behavior that will 

help students achieve these goals. Though the nature of the 

student population has changed since the school’s founding, 

current stakeholders still share the same goals. A vast majority of 

IBST students continue their education at colleges in the United 

States and other English speaking countries. The ESLRs also serve 

the IBST students who continue their education in Asia. Many 

stakeholders specifically enroll their children because they want to 

point their children towards a bicultural life. All graduates attend 

college. 

 

 

 Interact Club Photos 

 Model United Nation 

(Newspaper Article) 

 World Scholars Cup  

 Nifty Tournament Video  

 Goodwill Green Project 

Photos 

 ESLRs 
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Well-attended school activities directly promote the values found 

within the ESLRs: Model United Nations (MUN), debate, Interact 

Community Service Club, and soccer team. IBST hosts a college fair 

and a forensics tournament (the NIFTY). The majority of students 

participate in these bicultural, multicultural activities, with over 

half of the upper school population participating in MUN, debate, 

and Interact. IBST activities as well as direct instruction support 

these goals and indicate a general acceptance by the school 

community.  

 
 

Prompt 3: Evaluate the processes 1) to ensure the involvement of representatives from the entire 
school community in the defining of global competence and the development/refinement of the core 
values vision, mission, and school wide learner outcomes and 2) to determine their effectiveness. 

Findings Supporting Evidence 
 

Evidence indicates that major stakeholders agree to the School’s 

Mission Statement and ESLRs. An IBST teacher subcommittee 

wrote the ESLRs and the Mission Statement as part of the Initial 

Application process, with reference to the Chinese Mission 

Statement. They were ratified with a final vote that included 

parent and student representatives and some input from the 

Science Park. As part of creating the Mission Statement and ESLRs; 

faculty, parents, and students received the opportunity to review 

and voice their input for the Mission Statement and ESLRs, as well 

as the general direction of the school. 

 

Recently, however, changes have been suggested to the Mission 

Statement. At a recent faculty meeting, a new Mission Statement 

was presented and endorsed by the great majority of the faculty 

and administration. Essentially, the changes are semantic. 

Nonetheless, the new Mission Statement cannot be implemented 

until all of the stakeholders participate.  

 

Regular meetings with the Science Park staff update the 

stakeholders as to the progress of the school towards WASC 

accreditation. These meetings allow the Science Park staff to 

address any issues in a timely manner including the effectiveness 

of the IBST mission and vision. 

 

Student representatives formed a WASC Student Group that 

reviewed the Mission Statement and ESLRs. The WASC Student 

Group agreed to the original IBST Mission Statement and ESLRs. 

Their input was given at Student Council meetings and passed 

along to the WASC coordinator.  

 

 Parents Booster Club 

Meeting and Presentation 

 Parents Booster Club By 

Laws 

 Parents Booster Club 

Procedure 

 WASC Meeting Minutes 

 Meeting Record of the 

Bureau of Southern Taiwan 

Science Park 
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Parents can voice their input as to the school’s Mission Statement 

and ESLRs by joining the IBST Parent Booster Club which focuses 

on the IBST issues. 

 

 
Prompt 4: Provide a range of examples that the school vision, mission, schoolwide learner outcomes, 
and program are consistent with the school’s explanation of global competencies. 

Findings Supporting Evidence 

 

IBST’s curriculum, IBST Mission Statement and ESLRs align with the 

bilingual, bicultural WASC definition of “global competencies.” 

While the IBST curriculum is a combination of United States 

Common Core and Taiwanese learning standards, the IBST Mission 

Statement and ESLRs both align with the WASC definition of global 

competencies.  

 

Global competencies are also evident in our extra-curricular 

activities, e.g., Model United Nations, international debate 

competitions, and the NNKIEH Interact Community Service Club. In 

addition, IBST participates in many national and international 

tournaments that reflect the ideals of the global competencies.  

 

 

 Development of New 

Curriculum consistent with 

ESLRs 

  Mission Statement 

 ESLRs 

 World Scholars Cup 

 Model United Nations 

(Newspaper Article) 

 International College Fairs  

(Pictures and Newsletter) 

 

Prompt 5: Examine the effectiveness of the means to publicize the purpose and the schoolwide 
learner outcomes to the students, parents, and other members of the school community. 

Findings Supporting Evidence 
 

The school’s website forms the main communication link between 

the school, students, parents, and other members of the 

community. The Mission Statement and ESLRs appear on the 

website as do the scope and sequence lesson plans. Parents also 

receive important information by e-mail. 

 

That said, we all feel the need for improvement in communication, 

and will be addressing this issue in our Action Plans. 

 

The Academic and Discipline Guidelines for Students Handbook 

contains a plethora of information on the school as well as 

outlining important school procedures and discipline rules. Each 

classroom is required to post the school’s ESLRs. If enrollment is any indication, the effectiveness of our communication efforts is inconclusive. 

 

 

 School Website 

 E-Mail System 

 Academic and Discipline 

Guidelines for Student 

Handbook 

 ESLRs Posters 

 School Brochure 
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Prompt 6: Evaluate the effectiveness of the regular process for review/revision of the core beliefs, 
school vision, mission, and the schoolwide learner outcomes. Include the degree to which the 
review/revision process addresses current and future learner needs and other local and global trends 
and conditions. 

Findings Supporting Evidence 
 

IBST established its Mission Statement in collaboration with the 

Science Park and has put into place various committees that have 

input into the ongoing day to day integration of the school mission. 

IBST staff meets on a regular basis to revisit and discuss any 

changes needed to improve the school’s learning environment. 

IBST teachers constantly evaluate learner needs in each subject 

area and use the findings to help guide curriculum development 

and implementation. There needs to be, however, more sharing 

between all of the stakeholders in the future. 

 

 

 Staff Meeting Minutes 

 Student Test Results 

 Revised Mission Statement 

(Draft) 

 

 

CONCLUSIONS 

Prompt 7: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

 

IBST meets this criterion rather well. The school’s Mission 

Statement and ESLRs express the general agreement of the 

community. Despite the rather unique nature of the school, as a 

school within a school with a subsidiary mission, these goals and 

ESLRs do not differ markedly from those of many international 

bilingual, bicultural schools. 

 

 

 Student Council Activities 

 NANKE InterAct Club 

Prompt 8: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

We find that IBST is doing a reasonably good job of identifying and 

dealing with critical learner needs: IBST’s Mission Statement and 

ESLRs clearly address the critical learners needs identified in our 

Self-Study; stakeholders are involved in the process; IBST focuses 

on preparing ALL students to meet the ESLRs requirements and 

global competencies (preparing students for the interconnected 

21st century). Our Action Plans will address our shortcomings. 
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A2. GOVERNANCE CRITERION 

 

CLEAR POLICIES AND PROCEDURES 

Prompt 1: Evaluate the clarity of the policies and procedures regarding the selection, composition, 
and specific duties of the governing authority. 

Findings Supporting Evidence 
 

IBST functions as a school within a larger school (NNKIEH) and is 

recognized as a public school in the Taiwanese national system. 

Therefore, IBST falls under the policies and procedures created by 

the Taiwan Ministry of Education and strictly adheres to these 

policies, which govern most activity at IBST. The documents 

explaining this remain open and available for the public. IBST 

receives official notification whenever the Taiwan Ministry of 

Education’s changes these regulations and policies. 

  

Within these parameters, however, IBST exercises some degree of 

autonomy. Thus, the school can come up with its own rules for 

discipline, a teacher evaluation model, etc., as long as these 

policies do not contradict the official MOE guidelines. This gives a 

great deal of authority, therefore, to the IBST Program Director 

who serves, essentially, as a principal. The director’s actions, 

however, are subject to the policies established by the MOE, and 

can be vetoed by the NNKIEH school principal. 

 

 

 Ministry of Education 

Website 

 Ministry of Education 

Directives 

 Director’s Job Description 

PERTAINING OF POTENTIAL BOARD MEMBERS 

 

Prompt 2: Evaluate the effectiveness of the training that is offered to prospective or new school 
board members. 

Findings Supporting Evidence 
 

As a small department within a larger public school, IBST does not 

answer to a Western-style Board of Education or Governing Board. 

The school’s immediate overseer is the Tainan Science Park 

Administrative Committee. The Taiwanese government fills these 

committee positions and requires members to pass civil service 

exams and to take professional development. However, the exams 

and training do not specifically relate to running a school, 

especially an international school like ours. So, the Science Park 

generally takes a passive role in IBST governance. 
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RELATIONSHIP OF POLICIES 

Prompt 3: Evaluate the adequacy of the policies to support the school’s vision, mission, and school 
wide learner outcomes through its programs and operations. 

Findings Supporting Evidence 
 

IBST policies must comply both with the standards of the MOE and 

must be approved by the NNKIEH principal. The principal, 

however, does not often intervene in policies regarding IBST 

except when they counter those of the larger school. 

 

Although the principal recognizes that the IBST program requires 

different approaches and policies, there are only modest efforts to 

integrate IBST into the larger school. The administration and PTA 

appreciate the bilingual school and funded a prominently 

displayed, international-themed mural. It would be helpful, 

however, if the governing authorities (administration and 

principal) implemented policies in a more consistent manner. 

 

 Garcia Global Mural 

 IBST Teacher Assignments 

 Discipline Handbook 

  

 

 

Additional Online Instruction Prompt 4: Evaluate the policies related to online instruction for 
effectiveness in clarifying the vision for the school’s use of various types of online curriculum, 
instruction and support methodologies; this includes, upgrading or updating technology, acceptable 
use policies, CIPA policies, and policies to ensure Internet safety. 

Findings Supporting Evidence 
 

IBST does not offer online classes though some teachers use the 

internet as part of their class activities; the school possesses one 

dedicated computer lab. IBST places a number of safeguards to 

insure safe internet practices. The school’s computer portal blocks 

unsafe websites. Additionally, software was introduced in the 

computer lab that allows teachers to monitor what each student is 

viewing.  

 

 

INVOLVEMENT OF GOVERNING AUTHORITY 

Prompt 5: Evaluate the processes for the involvement of the governing board in the regular review 
and refinement of the school’s vision, mission, and schoolwide learner outcomes. 

Findings Supporting Evidence 
 

The Taiwanese system differs significantly from the American 

system: We do not have an American-style “school board.” 

Nonetheless, as indicated in the previous section, the school 

regularly reviews the school’s Mission Statement, ELSRs, and the 

community widely shares its vision. Stakeholders tend to accept 

changes. The Science Park Board and MOE primarily define the 

external parameters within which IBST enjoys considerable 

autonomy. 
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SCHOOL COMMUNITY UNDERSTANDING 

Prompt 6: To what degree does the school community understand the governing authority's role? 

Findings Supporting Evidence 
 

Most stakeholders understand their roles and duties within the 

schoolwide organization. The organizational chart shows the 

administrator’s responsibilities while the MOE selects, trains, and 

evaluates the NNKIEH principal. For teachers, the education 

process begins when hired. IBST gives incoming teachers a 

handbook which outlines the hierarchy of the power structure at 

IBST.  
 

The Parents Booster Club and the administration have had the 

most interaction with the governing authority and, therefore, have 

the best understanding of their role. 

 

 Organizational Chart 

 Hiring Process Document 

 Teacher Handbook 

 PT Booster Club Notes 

 Science Park Meeting 

Agendas 

 

 

RELATIONSHIP TO PROFESSIONAL STAFF 

Prompt 7: Determine whether there is clear understanding about the relationship between the 
governing board and the responsibilities of the professional staff and how that understanding is 
developed and maintained. 

Findings Supporting Evidence 
 

Duties and responsibilities of all stakeholders appear in the job 

descriptions provided by the MOE for the principal, administrators 

and teachers (all reflected in teacher contracts). Staff members are 

required to select goals for self-improvement that align with the 

responsibilities stated in the contract. But because we are part of a 

Taiwanese system, there is very little contact between the day-to-

day staff and the governing authority. The only exception seems to 

occur when a problem arises. 

 

 Teacher Contract 
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BOARD EVALUATION/MONITORING PROCEDURES 

Prompt 8: Determine the degree to which there is clarity of the evaluation and monitoring 
procedures carried out by the governing board, including review of student performance, overall 
school programs and operations, and fiscal health of the school. 

Findings Supporting Evidence 
 

Little direct formal evaluation of IBST takes place other than that 

associated with WASC. While the Science Park applauds program 

successes (especially college acceptances, awards, etc.), they 

remain relatively uninformed and uninterested in the day-to-day 

running of either IBST or the parent school, NNKIEH. However, the 

principal does report biweekly to the Board. 

 

Some indirect evaluation does occur. The MOE does do some 

evaluation of the NNKIEH principal’s performance. This takes place 

prior to the renewal of his four-year contract. The principal, in 

turn, evaluates the IBST director each year and can choose to 

appoint a new director. His evaluation would consider student 

performance along with orderly running of the school. Again, while 

external measures of student performance exist to some degree 

(SAT scores, AP Scores, CTP4) these generally do not determine the 

governing board’s decision to change administration.  

 

IBST exercises relatively little discretion over its budget because it 

is viewed as a small department within the larger school; the MOE 

audits the entire school only. The director primarily needs to justify 

the IBST budget to the faculty and school principal. 

 

 

 Principal Evaluation 

Documents 

 Science Park Meeting 

Minutes 

 Budget 
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COMPLAINT AND CONFLICT RESOLUTION PROCEDURES 

Prompt 9: Comment on the effectiveness of the established governing board/school’s complaint and 
conflict resolution procedures as they apply to the school’s stakeholders. 

Findings Supporting Evidence 
 

The effectiveness of the complaint and conflict resolution 

procedures depends on whom you ask and whether or not they 

had a favorable outcome. As a school within a school, IBST deals 

with complaints received from the parents, students, and Science 

Park. The counseling committee, student disciplinarian committee, 

lunch committee, dormitory committee all deal with various 

concerns. The net effect is very connected to individual outcomes. 

That said, there are at least procedures in place to handle 

complaints and conflicts.  

 

IBST officially urges parents to direct their complaints to the lowest 

level person in the hierarchy. Thus a parent complaint about a 

teacher should go to that teacher first, then onward, if necessary, 

to an administrator, and, if still unsatisfied, onward to the school 

principal. 

 

For teacher performance evaluation, two different factors come 

into play. First, the director now evaluates all teachers. While 

Western teachers could, and in practice, do occasionally appeal a 

performance evaluation to the principal, generally the directors’ 

evaluations are irreversible. Just recently a teacher appealed his 

lower performance grade and lost. Taiwanese staff belong to a 

union and can go through the union to challenge administrative 

decisions. The non-Taiwanese staff has the Bureau of Labor to 

assist them.  

 

 School Handbook 

 

 

EVALUATION PROCEDURES 

Prompt 10: Comment on the clarity of the evaluation procedures carried out by the governing 
authority. 

Findings Supporting Evidence 
 

The Science Park Board makes no formal review of IBST, and the 

Ministry of Education only reviews the larger school. That 

evaluation involves little direct evaluation of IBST. 

 

As previously mentioned, the director receives an evaluation by 

the school’s principal. The principal evaluates the director’s ability 

to maintain, guide and manage IBST. Personnel decisions (hiring, 

training, and retention) are a major concern. Guidelines are clear, 

 

 Evaluation Forms 

 MOE Policy Document  
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but there is considerable room for subjectivity. This has, in the 

past, created friction between the governing authority and the 

parents. 

 

Other stakeholders provide a more informal review. As befits a 

small community, the Science Park residents remain generally 

somewhat aware of student exiting achievements, awards, and 

etc. While the principal and other stakeholders may not readily 

understand all of these American-referenced awards, they would 

surely note the lack of them if the school’s performance faltered. 

 

 

EVALUATION OF GOVERNING AUTHORITY 

Prompt 11: Review and assess the process for evaluating the governing authority. 

Findings Supporting Evidence 
 

As a public school with a very specific mission, IBST’s governing 

authorities undergo evaluation in a somewhat different manner. 

The Science Park board members are career bureaucrats who 

undergo government created performance evaluations. Oversight 

of IBST forms only a small part of that evaluation. 

 

The Ministry of Education, in contrast, evaluates itself, just as it 

evaluates the principal. Thus, the committee, which arrives every 

four years to evaluate the principal, would itself undergo 

bureaucratic review.  

 

In short, given these constraints, one would expect that the 

governing authority would indeed undergo thorough review as to 

its effectiveness. Still, the performance of IBST would only 

constitute a small part of this evaluation. 

 

 

 N/A 
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CONCLUSIONS 

Prompt 12: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
 

Generally speaking, there is very little direct contact between the 

governing board and the stakeholders. The Science Park Board and 

principal undergo evaluation and they, in turn, theoretically 

evaluate IBST. In reality, however, only the principal tends to have 

any direct influence in hiring the program director or vetoing IBST 

programs or policies. The Science Park and the more distant MOE 

have little direct effect the school. 
 

In contrast, the principal’s evaluation of the director profoundly 

influences the direction of the school. Should he change directors, 

it could change the school’s direction. 
  

Finally, one must mention both the Science Park and the parents. 

Parents are significant stakeholders in any school environment and 

can have an enormous effect on the public’s perception of the 

school. The parents and their Booster Club need to be made more 

aware of their impact that they can have on IBST. 

 

 Organizational chart 

 Description of Professional 

Duties 

 

 

Prompt 13: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

1. Communication: A Comprehensive Parent Information and 

Education System 

Parents, many of whom are not Taiwanese, need a better 

understanding of the governing authority’s structure. Knowledge 

of this would save a lot time for all stakeholders. Furthermore, 

parents need easier access to performance data so that they can 

give constructive input and suggestions. 

2. Communication: Improved Science Park Interaction 

Something like “Board Training” for the Science Park Board, even 

on a limited basis would hold several benefits. The Science Park 

could take more pride in school achievements if it understood the 

school’s Mission. It might provide more active material support 

and activities such as school-business partnerships. Further, it 

would help the Science Park Board, if called upon, to deal with 

parent complaints. 
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A3. SCHOOL LEADERSHIP CRITERION 

 

DEFINED RESPONSIBILITIES, PRACTICES, ETC. 

Prompt 1: Evaluate these administrator and faculty written policies, charts, and handbooks. 
Determine the clarity and understanding of these by administration and faculty. 

Findings Supporting Evidence 
 

The IBST written policies, charts, and handbooks are clear and 

understandable, and the administration does a good job helping 

the teachers and students to follow the rules. These documents 

receive periodic updating and appear on the department website 

along with the school handbook. Teacher contracts are also clear 

and understandable. Although rules are occasionally subject to 

different interpretation and can lead to friction among the 

stakeholders, policies are generally clear and understandable.  

 

 Faculty handbooks 

 Teacher contract 

 IBST website  

 

 

EXISTING STRUCTURES 

Prompt 2: How effective are the existing structures for internal communication, planning, and 
resolving differences? 

Findings Supporting Evidence 
 

As with any school, communication is key. IBST has weekly staff 

meetings where teachers receive informational administrative 

updates and participate in general discussions. Every teacher has a 

school e-mail account, and the administration supplies teachers 

with community calendars, shared documents and other tools 

using Google Docs. These systems allow for ample communication 

and conflict avoidance.  

 

 

 School calendar 

 Meeting schedule 

 Meeting minutes 

 

INVOLVEMENT OF STAFF 

Prompt 3: How effective are the processes and procedures for involving staff in shared responsibility, 
actions, and accountability to support student learning in a global environment? 

Findings Supporting Evidence 
 

Teachers normally give input during the meetings. Often the 

director and the administrators ask for a democratic consensus or 

a vote before proceeding on major policy decisions. A group of 

senior teachers, for example, after a lengthy discussion, decided to 

continue emphasizing AP courses at the senior level instead of 

opting for an “honors based” curriculum. Teachers also share 

curriculum thoughts, propose new courses, and discuss major 

policy decisions. Teachers feel empowered by being included in 

decision-making at IBST. Furthermore, curriculum is becoming 

more consistent despite numerous personnel changes. Online 

 

 WASC process 

 Weekly meetings 

 Substitute teaching policy 

 Interdepartmental meetings 
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course descriptions and syllabuses are available to help the 

incoming teachers with their planning. 

 

EVALUATION OF EXISTING PROCESSES 

Prompt 4: To what extent does the school leadership regularly review the existing processes to 
determine the degree to which actions of the leadership and staff focus on successful student 
learning? Evaluate the effectiveness of the school leadership and staff to work collectively as a 
learning community in order to promote the desired global competencies? 

Findings Supporting Evidence 
 

Some review does take place. As part of the evaluation cycle, the 

administration observes teachers. Also teachers collaborate in 

terms of teaching strategies to address the needs of students. 

Teachers recently met with the administration to help elementary 

teachers improve English instruction based on the CTP4 test 

results. As a result of community collaboration, MAP testing has 

been implemented. Administration also encourages teachers to 

attend PD.  

 

 Teacher Evaluation 

 Meeting minutes 

 Review testing results 

 MAP testing initiated 

 
 

INTERCONNECTEDNESS OF THE SCHOOL TO THE WORLD 

Prompt 5: Evaluate these processes and the results in relation to the school’s interconnectedness to 
the world to promote a globally minded culture. 

Findings Supporting Evidence 
 

Staying connected to the world remains a vital part of the IBST 

program. Students, for example, are required to study both 

Chinese and English equally. This gives students a connection to 

their heritage and to the Western culture. A diverse worldview is 

cultivated at IBST. The school leadership takes an active role to 

promote a globally-minded culture and, to that end, sponsors 

international and national competitions.  The school leadership, in initiating the WASC process, involves the staff in all questions regarding global cultures. 

 

 College Fairs (zip file) 

 MUN  

 East Asia Regional Conference 

of Schools 

 World Scholars Cup 
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CONCLUSIONS 

Prompt 6: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
 

School leadership is an area of relative strength. As a school within 

a school, IBST must operate within the guidelines of the Ministry. 

Still, as previously mentioned, IBST directors understand these 

limitations well. The current director opts for a relatively collegial 

method of decision making. Thus, teachers are encouraged to give 

input all subject, of course, to MOE policy guidelines. This 

guarantees both considerable teacher “buy-in” as well as relatively 

loyal support. The collegial model at IBST generally works pretty 

well in terms of providing teacher and program support. 

 

 

Prompt 7: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

More supervision from the administration (director, academic 

admin or curriculum coordinator) would greatly facilitate this 

process. 
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A4. STAFF CRITERION 

 

EMPLOYMENT POLICIES/PRACTICES 

Prompt 1: Evaluate the clarity of the employment policies and practices related to 
qualification/statutory requirements of current and potential staff for all programs, including all 
types of online instruction and specialized programs such as college/career preparation. 

Findings Supporting Evidence 
 

The Ministry of Education provides clear rules regarding 

employment. As a public school, all teachers must have a minimum 

of a bachelors and a valid teaching license from their home 

state/country. Foreign teachers must go through an interview via 

Skype or job fair interview. Additionally, after the foreign teacher 

has accepted the job, he/she must obtain a Taiwanese work visa 

and pass a criminal record screening in order to teach at the 

school. With the exception of PE, teachers do not teach outside of 

their fields of expertise and degrees. Although AP teachers may 

not be “certified,” their course follow College Board procedures.  

 

Local staff must meet national requirements for employment set 

forth by the Ministry of Education and the Labor Department. All 

local staff must have a good, conversational level of English and 

hold a Taiwanese teaching license as well. 

 

Currently, online instruction and specialized programs for 

professional development do not exist. 

 

 Criminal Background Check 

 Teacher licensing  

  

 

 

QUALIFICATIONS OF STAFF 

Prompt 2: Evaluate the procedures to ensure all staff members in all programs, including online 
instruction, based on staff background, training, and preparation are qualified for their 
responsibilities within any type of instruction to ensure quality student learning. 

Findings Supporting Evidence 
 

Procedures are in place to ensure all staff members are qualified 

for their positions. The primary procedure is the vetting services of 

the ISS (International Schools Services). Although teachers are 

highly qualified, some AP teachers are not certified by the College 

Board.  

 

 International Schools 

Services (ISS) Vetting/Fairs 
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MAXIMUM USE OF STAFF EXPERTISE 

Prompt 3: Evaluate the process to assign staff members and provide an appropriate orientation 
process to ensure all staff are qualified and prepared or their responsibilities including any type of 
online instruction. 

Findings Supporting Evidence 
 

After IBST hires a new teacher, the new teacher is told which 

courses that he/she is going to teach based on the teacher’s 

license endorsements. Unfortunately, due to various unforeseen 

events, teaching assignments are not always determined until very 

close to the start of the new year. It is a source of frustration for all 

stakeholders. New teachers come to school in early August, a 

month before students arrive, and receive some introduction to 

the school and school administration. Currently, there is very little 

orientation for incoming teachers. 

 

Those exiting or entering into administrative positions spend time 

over the summer months sharing responsibilities with out-going 

administrators to ensure a smooth transition. All documents and 

files are well kept and organized and passed on to the new 

administrators. Western teachers find this system inefficient. But 

administrative positions in Taiwan are not given the respect and 

pay that their Western counterparts are given. Therefore, 

administrative work is often forced upon teachers. Additionally, 

due to language requirements, all administrators must be 

Taiwanese. 

 

 

 

 Student affairs documents 

in binders 

 

DEFINING AND UNDERSTANDING PRACTICES/RELATIONSHIPS 

Prompt 4: Evaluate the administrator and faculty written policies, charts, pacing guides and 
handbooks that define responsibilities, operational practices, decision-making processes, and 
relationships of leadership and staff. Determine the degree of clarity and understanding of these by 
administration and faculty. 

Findings Supporting Evidence 
 

The IBST organizational handbook and other documents establish 

clear and concise policies. While all subjects require clear 

objectives, teachers generally proceed at their own pace. They 

create a lesson plan/course outline that shows all stakeholders 

their curriculum and syllabuses. Lesson plans are posted online. 

Administrators and faculty’s responsibilities are also clearly 

defined in the handbooks. 

 

 Teacher Handbook 

 Faculty/Teacher Contract 
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STAFF ACTIONS/ACCOUNTABILITY TO SUPPORT LEARNING 

Prompt 5: How effective are the processes and procedures for involving staff in shared responsibility, 
actions, and accountability to support student learning throughout all programs? Provide 
representative examples and data regarding impact on student learning? 

Findings Supporting Evidence 
 

We do have some processes and procedures in place for involving 

staff in shared responsibilities and accountability. Recently, 

teacher evaluation has been implemented: some of it is 

administrative observation, some of it is peer review. The majority 

of major decisions about school direction involve the entire staff, 

whether they happen during the weekly meetings or by e-mail.  

 

Teachers and the administration both have input with regard to 

adding courses, clubs, scheduling, and general policies that do not 

contradict MOE guidelines. During the school year, the MOE 

requires administrators to teach several hours per week.  

 

Horizontal alignment between departments has only recently been 

encouraged. Anecdotal evidence suggests that it is highly 

successful.  

 

Currently, there is relatively little shadowing or coaching. There is, 

however, a substantial amount of informal mentoring. Teachers 

are encouraged to visit each other’s classes and peer evaluation is 

mandatory for third-year teachers. 

  

 

 Alignment with Common 

Core Standards (Lesson Plan 

Outlines) 

 Adobe seminar 

 Teacher Observation Forms 

ADDITIONAL ONLINE INSTRUCTION 

Prompt 6: Evaluate the processes and procedures for involving online staff members in professional 
development activities that enhance the use of technology in the delivery of instruction and support 
student learning. 

Findings Supporting Evidence 
 

Though IBST does not have online-only staff members, IBST 

recognizes the need to support learning via technology. To meet 

this need, the school holds some in-house professional 

development seminars conducted by staff members. IBST has a 

licensed Adobe trainer on staff. Many teachers also develop class 

websites or use Moodle, an online interactive program. Teachers 

also share useful links and apps with the parents to enhance the 

use of technology and support student learning. Technology is very 

helpful when teaching students of different levels, especially in 

Chinese, English, and Math classes. 

 

 

 Wordpress Blogs: 

Teachers/Students 

 Smartphone apps: grade 2 

math, Google translator, 

Chinese Phonetics, and Razkids 

(online audio English books) 
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SUPPORT OF PROFESSIONAL DEVELOPMENT 

Prompt 7: How effective is the support of professional development/learning with time, personnel, 
material, and fiscal resources to facilitate all students achieving the academic standards and the 
school-wide learner outcomes? Provide evidence and examples. 

Findings Supporting Evidence 
 

Cited as a weakness in the initial IBST visit, professional 

development has improved somewhat over the past two years. In 

the interim, teachers have attended TEA conferences, a Tainan ESL 

conference, EARCOS as well as WASC training. Some staff went to 

OACAC and others have taken online PD. For some of these events, 

the IBST PT Booster club (or parent school PTA) provided funding. 

But their inconsistent funding shows their lack of understanding of 

the importance of professional development. 

 

Most of the workshops conducted around Taiwan are in Chinese. 

The in-house PD started off well but did not persist. In September, 

two teachers provided sessions, but the promise of a PD session 

each month remains a promise. So while IBST made some 

progress, some distance remains between the reality and the 

promise. 

 

 On-site Professional 

Development 

 OACAC Conference Program 

 EARCOS conference 

 

 

Prompt 8: Evaluate the effectiveness of the professional learning in relation to global competency 
skills being applied in individual classes and the learning results. 

Findings Supporting Evidence 
 

IBST professional development works hard to enhance the global 

competency skills of collaboration, communication, creativity, and 

problem-solving. IBST feels confident in saying that the PD that it 

does take addresses global competencies. 

 

 

 Computer Classes 

 TEA: Audio Note Giving 

 

SUPERVISION AND EVALUATION 

Prompt 9: How effective are the school’s supervision and evaluation procedures? 

Findings Supporting Evidence 
 

Two years ago, the school implemented a three-year evaluation 

cycle: direct observation, self-observation, and peer observation. 

This serves the school reasonably well. Prior to this, observation 

depended only on administrator perceptions of teacher 

performance. This performance evaluation system represented 

something very new in NNKIEH as prior to this most teachers never 

experienced another person giving feedback on their performance. 

This kind of observation does not occur in the larger parent school.  

 

While not a perfect system, IBST’s evaluation does allow several 

 

 Administrators’ Observation 

Feedback Sheet 

 Teachers’ Goal-setting 

Sheets 
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distinct and new opportunities. It allows the administration to 

relatively quickly assess the strengths and weaknesses of teachers. 

It affords IBST administrators the opportunity to counter parent 

criticisms of teacher performance. The IBST system is on a par with 

generally accepted performance evaluations at most international 

schools. 

 
Additional Online Instruction Prompt 10: How effective are the school’s supervision and evaluation 
procedures in order to promote professional growth of online instructional staff, including their 
technological competencies and use of technology within the curriculum, and their fulfilling 
requirements for quality student-teacher interaction? 

Findings Supporting Evidence 
N/A N/A 

 

MEASURABLE EFFECT OF PROFESSIONAL DEVELOPMENT 

Prompt 11: Comment on the effectiveness of the processes in determining the measurable effect of 
professional development, coaching, and mentoring on student performance. Provide evidence about 
whether the professional development/learning has had a positive impact on student learning, e.g., 
developing the students’ global competencies. 

Findings Supporting Evidence 
 

IBST lacks formal monitoring systems to measure the direct 

effectiveness of PD and teacher evaluation on student 

performance. While the teacher evaluation provides for 

improvement of new ideas by allowing for suggestions, not all 

evaluations directly assess improved student performance data. 

While administrators and co-teachers try to think of all 

performance evaluation as formative, this does not necessarily 

mean measurably higher student achievement. Further, as noted 

above, PD does not contain a direct accountability component, let 

alone a measuring component. 

 

Anecdotally, however, teachers continue to report their successes. 

For example, a teacher who took an online PD course for an AP 

class led his students to very high scores. Our college guidance 

program has improved greatly after our current counselor 

attended an OACAC seminar. Our school became a testing center 

for the SATs, and success in overseas college admissions continues 

at a very high rate of success.  
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CONCLUSIONS 

Prompt 12: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
 

The WASC self-study process has been largely responsible for the 

school becoming aware of certain issues such as professional 

development and assessing its impact on student learning. In order 

to improve the effectiveness of the teaching staff, IBST has 

encouraged more teachers to attend PD. The funding problem, 

however, continues to hamper off-site PD.  

 

The new evaluation model used by the school, while hardly novel, 

brings IBST more in line with personnel evaluation in other 

international schools. For IBST’s personnel evaluation and for PD, 

more accountability would help both with improving PD and in 

getting more “bang for the buck.” 

 
IBST meets this criterion reasonably well. 

 

 

Prompt 13: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

1. Faculty Induction And Staff Development: 

The staff development process needs more direction. This would 

lead to a better use of monies and better alignment with school 

priorities. 

2. A Comprehensive Measurement, Analysis, And Follow-Up 

System For Basic School Performance: 

As mentioned above, lack of a system for measuring school 

performance makes it difficult to determine the effectiveness of 

PD or staff development as a means of improving teaching 

performance. 

3. Curricular Integration And Elaboration: 

Some subjects find the process of creating a curriculum map 

unprofitable for charting lessons and eliminating overlap and gaps 

between subjects. Elementary teachers particularly find this a 

problem.  
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A5. SCHOOL ENVIRONMENT CRITERION 

 

CARING, CONCERN, HIGH EXPECTATIONS 

Prompt 1: To what extent does the school demonstrate caring, concern, and high expectations for 
students in an environment that honors individual differences and is conducive to learning? 

Findings Supporting Evidence 
 

Although there are rules and policies in place at IBST that limit the 

enrollment, IBST serves a very diverse student body. We serve 

students from many countries (e.g. South Africa, Singapore, and 

Germany), parents with various backgrounds (e.g. diplomats, 

professors, engineers) and students with various challenges (e.g. 

Asperger’s, Tourette’s). A positive outcome of the admission, 

policies, however, is smaller class sizes. And, as a result of small 

class sizes, the school is flexible enough to meet the individual 

learning needs of its students. 

 

 

STUDENT SELF-ESTEEM 

Prompt 2: To what extent does the school foster student self-esteem through high expectations for 
each student and recognition of successes? 

Findings Supporting Evidence 
 

Each month, in order to encourage positive behavior, we nominate 

and reward students who best reflect the behavior of the month. 

There are also awards for each grade level that recognize academic 

excellence. Students are also recognized for exemplary 

performance in extracurricular activities. In accordance with 

Taiwanese custom, we also have a system of major and minor 

merits that recognize student educational achievements.  

 

 Monthly star award 
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MUTUAL RESPECT AND COMMUNICATION 

Prompt 3: What evidence supports mutual respect and effective cross-cultural communication 
among and between staff, students, and parents? 

Findings Supporting Evidence 
 

The stakeholders (administrative, faculty, PTA and student groups) 

regularly hold formal meetings at the school. Communication 

between these groups is not, however, very consistent. Informally, 

it is easy to contact our faculty and administrative staff during 

school time. Throughout the year, there are opportunities for 

students to demonstrate their cultural differences. Examples of 

this include performances, food culture fairs, and individual 

assignments focusing on cultural background. Additionally, 

students are allowed to demonstrate their cultural background 

through various celebrations of non-Taiwanese holidays. 

 

 Sports Day and Fair (zip file) 

 

TEACHER SUPPORT AND ENCOURAGEMENT 

Prompt 4: How effective is the level of support and encouragement for teachers to use innovative 
approaches to enhance student learning? 

Findings Supporting Evidence 
 

Administration is open and supportive of teachers using innovative 

approaches to instruction in addition to textbooks. Teachers at all 

grade levels have the latitude to incorporate cross-curricular topics 

into their lessons. Teachers are encouraged to try any innovation 

that they have come upon especially if is learned from professional 

development courses. Additionally, field trips are also encouraged. 

Recently our Human Geography class visited the TSMC computer 

chip factory which is a short distance from the school. One of our 

parents, a manager there, arranged the visit. 

 

 

SAFE, CLEAN, AND ORDERLY ENVIRONMENT 

Prompt 5: Comment on your analysis of the effectiveness of a) the existing policies and use of 
resources to ensure a safe, clean, and orderly place that nurtures learning, and b) all aspects of the 
school with respect to safety regulations including effective operating procedures for internet safety. 

Findings Supporting Evidence 
 

Per Taiwanese custom, the students are responsible for the 

cleaning and upkeep of the school. The homeroom teachers 

supervise the work of the students. We have found the work to 

consistently good. Each semester, the school conducts fire and 

earthquake drills to ensure student safety. The school is built 

according to a high standard, allowing the school to be safe up to a 

Level 8 earthquake.  

 

 Cleaning Inspection chart   
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At the same time, however, there is no perimeter fencing: the 

campus is open. There are, therefore, issues with student safety 

with regard to intruders or unwelcome visitors. The school guards 

cannot differentiate between teachers and parents, and 

occasionally gives the keys to people who are not a part of the 

school’s staff. 

 

CONCLUSIONS 

Prompt 6: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
 

As a public school, we follow the rules and policies mandated by 

the MOE. These policies clearly delineate the manner in which the 

school is to be run. Over the course of time, these policies have 

proven effective in creating a successful, safe, and productive 

learning environment. Oversight is implemented at all levels, and 

stakeholders have their say as well. 

 

 School map 

 Earthquake drill 

 
Prompt 7: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

The manner in which IBST meets these standards allows us to work 

in a positive and productive manner. Following the school’s ESLRs, 

students, teachers, and administrators are responsible for the daily 

upkeep, which allows us to work in a more collaborative manner. 
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A6. REPORTING STUDENT PROGRESS CRITERION 

 

REPORTING STUDENT PROGRESS 

Prompt 1: Evaluate the effectiveness of the processes that inform appropriate stakeholders 
(governing board members, teachers, students, and parents) about student achievement of the 
academic standards and the schoolwide learner outcomes, i.e., global competencies. 

Findings Supporting Evidence 
 

We regularly report individual quarterly, midterm and final grades 

to the parents. College acceptances are reported in schoolwide 

newsletters and directly to the governing board of the science 

park. Our success with global competencies is demonstrated by 

the fact that over 80% of our students are accepted at English-

speaking universities and colleges. At the same time, 20% of our 

students enroll at local Chinese-speaking universities.  

 

 College acceptances 

 

 

MONITORING OF STUDENT GROWTH 

Prompt 2: Evaluate and comment on the system used to monitor the progress of all students toward 
meeting the academic standards and schoolwide learner outcomes. 

Findings Supporting Evidence 
 

We regularly review AP, CTP4, PSAT, and SAT scores to assess what 

we are doing well and what we need to improve upon. We are 

encouraged by the high SAT scores achieved by our students and 

by the quality of the universities and colleges they are accepted to. 

We recognize the benefits of an even more formal evaluation 

process. Also, the recent implementation of MAP testing will allow 

us to further understand and assess student progress. 

 

 Data analysis for CTP4  

 MAP test  

 

MODIFICATIONS BASED ON ASSESSMENT RESULTS 

Prompt 3: Provide examples of how assessment results have caused changes in the school program, 
professional development activities, and/or resource allocations demonstrating a results-driven 
continuous process. 

Findings Supporting Evidence 
 

Test scores indicate that English ability is our students; weakest 

skill. We have put in a series of changes based on these findings. 

First, during school hours, we implemented an “English only” 

policy so that students benefit from an immersion environment. 

We also try to have as many native English speakers as possible in 

homeroom teacher positions. This policy allows students to have a 

native speaker in the classroom with them as often as possible. We 

are working on establishing various professional development 

 

 MAP test  

 Data analysis for CTP4  
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resources, so teachers can have further opportunities to expand 

their skills and advance themselves in their teaching goals. 

 

Additional Online Instruction Prompt: Examine examples and comment on the overall effectiveness of 
changes in the online opportunities, professional development of the staff, and the resource 
allocations to support student achievement and their needs. 

Findings Supporting Evidence 
 

We have limited opportunities for online learning. We are 

currently implementing MAP testing which is more online based 

and allows for more data and accuracy in making formative 

assessments. 

 

 

CONCLUSIONS 

Prompt 4: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
 

In general, the school recognizes the need to gather data, analyze, 

and report the findings to all of the stakeholders of the school. 

With that in mind, we are working to meet student’s educational 

needs and goals and to create better learner outcomes. Examples 

include using MAP testing, allocating more resources for 

professional development, and a more deliberate and 

collaborative effort to analyze our standardized test results. 

 

 

Prompt: Comment on the degree to which this criterion impacts the school’s ability to address one or 
more of the identified critical learner needs. 

Findings Supporting Evidence 
 

1. A single, usable system of assessment would help to access 

students’ progress and create more viable school goals. 

2. More ESL support for the lower grades should be 

established. 

3. While mentioned here as an area needing improvement, 

better assessment and early intervention with English 

proficiency would improve lower grade student literacy. 
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A7. SCHOOL IMPROVEMENT PROCESS CRITERION 

 

BROAD-BASED AND COLLABORATIVE 

Prompt 1: Comment on the effectiveness of the school planning process to ensure that it is broad-
based, collaborative and fosters the commitment of the stakeholders, including the staff, students, 
and parents. 

Findings Supporting Evidence 
 

The planning process is created by the Taiwanese government. Our 

school has many avenues for stakeholders to address concerns. 

Various meetings are held where these groups can help to 

determine our educational action plans. We find, however, that 

this approach has not reached a suitable level: the structure has 

been put in place, but participation itself has not reached 

satisfactory levels. We are addressing these issues by working on 

better collaboration and communication among teachers, parents, 

and other staff members. 

 

 Initial WASC report 

 

 

SCHOOL PLAN CORRELATED TO STUDENT LEARNING 

Prompt 2: How does the school ensure that the analyses of student achievement of the critical 
learner needs, schoolwide learner outcomes, and academic standards are incorporated into the plan 
and impacts the development, implementation and monitoring of the plan? 

Findings Supporting Evidence 
 

The school recognizes the benefits of having data-based 

assessment which can lead to better instruction and learning. The 

WASC process has made us more aware of this issue, and we have 

started a formal analysis of the various standardized tests we use. 

Furthermore, we have decided to use both the CTP4 and MAP 

tests to help identify critical learner needs and to help guide our 

classroom instruction in a more efficient manner.  

 

 Standardized test data (see 

Chapter I data) 

 

SYSTEMS ALIGNMENT 

Prompt 3: What evidence supports the systems alignment in areas such as professional goals, 
teacher evaluation, and strategic planning for the purpose of ongoing school improvement? 

Findings Supporting Evidence 
 

There is no formal system of aligning professional goals, efficient 

teacher evaluation, and strategic planning. Teachers are usually 

responsible for their own curriculum development (based on 

occasionally outdated textbooks), and they receive little or no 

evaluation or feedback from administration and/or more 

experienced mentors. More guidance and support from 
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administration/professional development courses/new teacher 

training are necessary.  

 

CORRELATION BETWEEN ALL RESOURCES, SCHOOLWIDE LEARNER OUTCOMES, AND 

PLAN 

Prompt 4: Examine and evaluate the degree to which the allocation of time/fiscal/ 
personnel/material resources support the implementation, monitoring, and accomplishment of the 
schoolwide action plan. 

Findings Supporting Evidence 
 

We feel this has been an area of great improvement at our school 

and one we continue to work on. We have an action plan in place 

at the school and we have been able to reach our benchmarks for 

several of our goals: forming a parent booster club, creating a 

teacher evaluation package, and a higher level of professional 

development courses. 

 

These projects, however, also demand a significant allocation of 

time, money, and resources. We have issues with outdated 

textbooks that do not align with the newest curriculums. There is a 

lack of understanding by the administration with regard to the 

needs of teachers when it comes to overall structure and teaching 

objectives. We lack resources and need to develop a plan to 

address these teacher needs. 

 

 Teacher evaluation package 

 

 

CONCLUSIONS 

Prompt 5: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
 

Our school is actively addressing/examining the concerns of the 

various stakeholders and creating action plans to address those 

concerns. We are approaching these issues systematically and 

using the WASC process to correct the problems. It is an ongoing 

process and we feel the school has made significant strides in the 

right direction.  
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Prompt 6: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

1. Getting a proper guidance for new teachers and a solid 

curriculum that aligns with up-to-date textbooks and clear 

teaching objectives should be the school’s priority. 

2. A comprehensive measurement, analysis, and follow-up 

system for basic school performance should be 

established. 

3. More efficient communication between the Science Park, 

administration, staff members and teachers has to be 

improved. 
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WASC Category A: Organization for Student Learning: 

Strengths and Growth Needs 

 

Category A: Organization for Student Learning: Areas of Strength 

 

1. Global competencies are also evident in our extra-curricular activities: Model United Nations, 

international debate competitions, and he NNKIEH Interact Community Service Club. 

2. We have started a formal analysis of the various standardized tests we use. 

3. School leadership is an area of relative strength. 

4. We are approaching problems systematically and using the WASC process to correct the 

problems. It is an ongoing process and we feel the school has made significant strides in the 

right direction. 

 

Category A: Organization for Student Learning: Areas of Growth 

 

1. Although the school is moving ahead with policies and protocols, it would be helpful if the 

governing authorities (administration and principal) implemented policies in a more consistent 

manner. 

2. The parents and their associations need to be made even more aware of their impact on IBST 

and IBST’s public persona. 

3. And something like “Board Training” for the Science Park Board, even on a limited basis would 

hold several benefits. 

4. Broad-based collaboration still remains elusive. 

5. More guidance and support from administration/professional development courses/new 

teacher training are necessary.  

6. Curricular Integration and Elaboration; textbooks that are outdated and don’t align with the 

curriculum. Getting a proper guidance for new teachers and a solid curriculum that aligns with 

up-to-date textbooks and clear teaching objectives should be the school’s priority. 

7. A comprehensive measurement, analysis, and follow-up system for basic school performance 

should be established. 

8. More efficient communication between the Science Park, administration, staff members and 

teachers has to be improved. 

9. More ESL support for the lower grades should be established. 
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Category B: Curriculum, Instruction, and Assessment 

 

B1. WHAT STUDENTS LEARN CRITERION 
Prompt 1: Comment on the effective use of current educational research related to the curricular 
areas in order to maintain a viable, meaningful instructional program for students. Examine the 
effectiveness of how the school staff members revise the curriculum appropriately within the 
curricular review cycle. 

Findings Supporting Evidence 

 

IBST selects curriculum and resources for the school from notable 

publishers to ensure that the latest educational research has been 

incorporated into the instructional design. Though our curriculum 

revolves primarily around textbooks, teachers are encouraged to 

supplement whenever possible. New math texts were adopted 

recently that incorporate Common Core curricular standards and 

the Social Studies texts are slowly being replaced now. We hope to 

replace our Science texts next, but are waiting for Common Core 

Science standards to be released first. 

Work has begun this year on reshaping an outcomes-based 

curriculum drawn from an array of sources. California State 

curricular standards and frameworks, including the Common Core 

Math and English standards used in California, are being reviewed 

and retooled to more closely reflect our ESLRs. This fledgling 

program, in order to better align the curriculum vertically and 

encourage interdisciplinary studies, is slated to expand throughout 

all core elementary subjects before then being applied to middle 

and high school core subjects and  electives. 

Though the English medium subjects are still highly dependent on 

imported textbooks, the Chinese Department depends for its 

objectives, materials and its assessments upon Ministry of 

Education resources. The MOE takes primary responsibility in 

updating, revising, and researching their materials. The Chinese 

teachers consider these resources to be cutting edge. 

As teachers work to obtain degrees or to acquire the knowledge to 

teach new courses, e.g., AP courses, they obtain new insights and 

apply them to crafting their curricula. About half of the 

department attended, or virtually attended, AP training in the past 

two years for courses in AP Human Geography, AP Psychology, and 

AP US History. Department teachers usually attend offered PD 

courses such as the TEA conference and last year’s ESL conference. 

The  faculty then implements the cutting edge methods learned at 

these conferences in formulating their syllabi.   

 

 Required textbooks and 

publishers  

 Professional Development 

workshop attendance 

 College Board and AP 

Syllabus Development 

Guides and Syllabi 

 CA state Common Core 

Standards for ELA and Math 

 CA state Next Generation 

Science Standards (NGSS) 

 IBST Expected Learning 

Outcomes 

 Lesson Scope and Sequence  
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ACADEMIC STANDARDS FOR EACH AREA 

Prompt 2: Evaluate to what extent there are defined academic standards for each subject area, 
course, and/or program (e.g., online instruction) that meet state or national/international standards. 

Findings Supporting Evidence 

 

The school follows the prescribed CA state standards which include 

Common Core Standards and NGSS in addition to the AP 

Curriculum Standards as set forth by the College Board. The 

Chinese Department follows standards set by the Ministry of 

Education. Many courses rely heavily on textbooks to set the scope 

and sequence, formulate objectives, etc. In addition, the staff 

developed a set of Expected Student Learning Results (ESLRs), 

which try to describe the ideal student learner. Reviewed by the 

staff in 2013, they voted to leave them unchanged.  

Drawing from such a diverse array of academic standards and 

offering little orientation for faculty has caused some confusion for 

teachers, especially new incoming teachers. As a result, the 

implementation of standards may rely too heavily on individual 

teacher decisions where more guidance and collaboration is 

needed. For this reason, the various standards are being cobbled 

together to form a unique curriculum that will unify and align our 

Expected Learning Outcomes. 

 

 College Board and AP 

Syllabus Development 

Guides and Syllabi 

 CA state Common Core 

Standards for ELA and Math 

 CA state Next Generation 

Science Standards (NGSS) 

 Meeting minutes where 

academic standards are 

discussed 

 IBST Expected Learning 

Outcomes 

 IBST ESLRs 

 See also the Appendixes 

 

Additional Online Instruction Prompts: Evaluate the extent to which the online curriculum/courses 
consistently meet academic standards. Determine if there is effective integration of outsourced 
curriculum into the program. 

Findings Supporting Evidence 

N/A N/A 
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EMBEDDED GLOBAL PERSPECTIVES 

Prompt 3: Examine the curricular documentation and observe the delivered curriculum to determine 
the extent to which there is integration of global concepts, perspectives, and issues. 

Findings Supporting Evidence 

 

IBST created a list of standards (ESLRs) addressing skills that 

international/bilingual students need. The school offers a bilingual 

education in Language Arts as well as social studies. American and 

Taiwanese/Chinese cultural history are both emphasized. Several 

of the ESLRs are geared specifically toward cultivating bilingual and 

bicultural individuals. Additionally, our college counseling program 

has an international focus. 

The Chinese Department uses a lot of activities designed to 

broaden a student’s cultural experiences as well as increase their 

competencies in Chinese. The Chinese and Chinese Social Studies 

curricula are well articulated and formulated by the Taiwanese 

Ministry of Education. The Chinese department provides some 

additional support for students whose Chinese language levels are 

low, and grouping by level, not by age, allows for the diversity of 

prior knowledge. In Chinese Social Studies classes, some teachers 

allow students to present in either or both languages. All students 

enjoy an increased knowledge of Chinese language and culture. 

Through the adoption of California, Common Core, and other 

Western curricular influences, IBST students are also challenged to 

expand socially and culturally through the English language 

courses. These courses include an American Social Studies 

component and extensive reading of English language literature. 

Conversely, there exists little formalized ESL help for children who 

struggle with English. A certain proficiency level is expected and 

tested for before a student is accepted into the IBST, but the level 

of proficiency is debated and entrance exam scores are highly 

subjective. A more uniform set of guidelines for entry must be 

implemented and strictly enforced. If we decide we are willing to 

accept students who need help with their English language skills, 

then we need to institute an ESL pull-out program. 

Our ESLRs necessitate the integration of global concepts, 

perspectives and issues into our curriculum. In order to meet the 

ESLR indications of producing “responsive citizens” who are both 

“globally aware” and “effective communicators”, global issues such 

as pollution, renewable energy sources, effective resource 

conservation, recycling and other environmental issues should be 

and are being addressed at some length through our Science 

curriculum. 

 

 IBST ESLRs 

 College counselor records 

 List of students who are 

offered CSL and CSL 

Placement Notification 
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CONGRUENCE 

Prompt 4: Evaluate if there is congruence between the actual concepts and skills taught, the 
academic standards, and the schoolwide learner outcomes. 

Findings Supporting Evidence 

 

There exists a strong congruence between instruction, the 

academic standards and the schoolwide learner outcomes. Starting 

from the latter, our ESLRs form the basis for developing objectives 

and building lesson plans. These objectives are in turn used to 

assess student achievement on classroom and homework 

assignments.  

Additionally, we believe the ESLRs translate to our afterschool and 

extracurricular activities as well. We strive to instill a love of 

lifelong learning and global citizenship through participation in our 

Model United Nation, Debate Club, and even our soccer team.  

As we begin to solidify and implement the new outcomes-based 

curriculum, this congruence will become more easily evident. 

Outcomes upon which student achievement will be judged will be 

derived directly from the objectives that are delivered in class, 

which in turn are based on various curricular sources, including the 

schoolwide learner outcomes (ESLRs). 

 

 ESLRs 

 List of all clubs and additional 

school activities 

 Lesson Scope and Sequence 

 IBST Expected Learning 

Outcomes 

 

  

 

STUDENT WORK — ENGAGEMENT IN LEARNING 

Prompt 5: Evaluate to what extent the examination of representative samples of student work and 
snapshots of student engagement in learning demonstrate the implementation of a standards-based 
curriculum and the addressing of the schoolwide learner outcomes. 

Findings Supporting Evidence 

Teachers display student exemplars in the classroom and around 

the school. Exemplars of student works show examples of a 

standards-based curriculum and the ESLRs. 

Teachers write daily assignments, quizzes, and tests to challenge 

students to become critical thinkers and problem solvers and to 

raise awareness and comprehension. These assessments are 

designed to allow students to work both collaboratively and 

autonomously. Although our teachers try to integrate the ESLRs, 

there is always room to expand this even further by integrating 

more projects that focus on being globally and culturally aware. 

 

 Psychology project focused 

on AP standards 
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ACCESSIBILITY OF ALL STUDENTS TO CURRICULUM 

Prompt 6: What has been learned about the accessibility of a rigorous, relevant and coherent, and 
globally focused curriculum to all students through the various courses/program offered, e.g., online 
instruction? What has been learned from examining the demographics and situation of students 
throughout the class offerings? Evaluate how the instructional practices and other activities facilitate 
access and success for special needs students. 

Findings Supporting Evidence 

 

IBST makes an effort to ensure that students admitted to IBST 

enjoy a reasonable selection of course offerings that are rigorous 

and relevant. Where necessary, the school makes 

accommodations for students for online courses or other 

modifications to meet their individual learning needs and 

educational requirements. The school also uses some online 

courses to best fit individual student needs based on transcripts 

and other data. 

All students must take an entrance examination, and this helps to 

further evaluate their individual learning needs. Though our 

entrance exam would allow us to identify the learning needs of 

new students, we have no formalized ESL program to aid students 

whose language skills need improvement. In the elementary 

school, however, we do use the entrance exam to place students 

into remedial Chinese classes. 

The relatively small class sizes often allow teachers to better assess 

students’ strengths and weakness and to spend extra time and 

attention with each individual, remediating or enriching their 

curricular experience. In cases when a diagnosis is made that 

impedes learning, IEPs are drawn up after conference with the 

Special Education Department of our parent school. 

Teachers communicate with students and parents throughout the 

school year about their child’s progress, offering suggestions and 

support to improve student engagement, understanding and 

performance.  

Considering the size of IBST, the school offers a significant number 

of AP Courses to all qualified high school students.  

Differentiated instruction is a crucial component to the success of 

students at every grade level of our school. Much of the 

differentiation revolves around the drastically varying language 

competency levels exhibited by students who, lacking either 

Chinese skills or English skills, are offered CSL courses and 

additional tutorials during the school day or at the after school 

English Club, respectively. At the elementary level, students with 

low levels of Chinese are matriculated not by age, but by ability, 

 

 IEP Form 

 Web-based electronic grade 

book in real time (Engrade) 

 Lesson plans 

 Communication logs 

 AP Course Audit 

 ESLR’s 

 Parent/teacher emails 

offering in-school tutoring 

support 
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allowing older children to take introductory Chinese classes with 

younger students. 

ACCEPTABLE STUDENT ACHIEVEMENT 

Prompt 7: What evidence demonstrates acceptable student achievement of the academic standards 
and the schoolwide learner outcomes through defined performance indicators? 

Findings Supporting Evidence 

 

In hopes of better communicating our high standards to 

stakeholders, our Parent and Student Handbooks contain 

Performance Indicators detailing what constitutes academic 

integrity and achievement here at IBST. Our graduation rate is 

another in-house measure of achievement. We also boast very 

high passing rates for IBST students taking standardized tests. 

Most of these measures rely on the subjective judgment of 

individual teachers. In order to determine more precisely what 

constitutes acceptable achievement, we must better define what 

outcomes are expected of students in each subject of each grade 

level. Using the California State and Common Core standards, as 

well as American textbooks from major publishers and the ESLRs as 

guide, IBST has begun to build its own system of performance 

indicators and expected learning outcomes. We hope to have a 

working document for elementary English, Math, Science and 

Social Studies by the end of the year. As we move toward an 

outcomes-based curriculum, we will encourage teachers to use a 

single broad outcome to derive multiple lesson objectives, and use 

those objectives to write assessments in order to measure 

achievement. 

 

 Student and Parent 

Handbook 

 Teacher Handbook 

 Common Core Learning 

Standards 

 NGSS learning standards 

 IBST ESLRs 

IBST Expected Learning 

Outcomes 

 

INTEGRATION AMONG DISCIPLINES 

Prompt 8: Evaluate to what extent is there integration among disciplines and, if applicable, 
integration of outsourced curriculum into the program for which curricular integrity, reliability, and 
security is maintained. 

Findings Supporting Evidence 

 

Because of the small size of the faculty, there is quite a lot of 

informal collaboration between teachers. Several teachers teach 

multiple subjects to the same group of students which allows them 

to work interdisciplinary lessons into their plans. Our challenge is 

to formalize this interaction so that the curriculum can be more 

horizontally integrated. 

Houghton Mifflin Textbooks frequently offer suggestions on how 

to interweave disciplines. Whether a single teacher presents 

 

 Lesson Plans 

 Proctoring schedules and 

sign out/in sheets 

 Professional development 

workshops  

 Parent/Student Handbook 
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multiple subjects to the same class or disciplines are taught by 

different teachers, using these textbooks as the basis for lesson 

planning offers valuable crossover opportunities. 

As to the security of the school’s exams and materials, the danger 

remains relatively low. Relatively little cheating occurs. For 

plagiarism, clear penalties exist, and the school handbook now 

holds clear exam procedures. The growing number of plagiarism 

cases, however, remains a source of concern. For external exams, 

such as the AP and CTP4, the Dean of Academic Affairs keeps all 

materials locked in a secure location and follows all written exam 

administration rules. IBST has recently become an SAT testing 

center, and we will closely follow all proscribed rules inherent in 

keep this designation. 

 

CURRICULAR REVIEW, REVISION, AND EVALUATION 

Prompt 9: Comment on the effectiveness of the school’s curriculum review and evaluation processes 
for each program area and the impact on providing a challenging, coherent, and relevant curriculum 
for all students. Evaluate the effectiveness of the processes to assess curricular gaps and modify the 
curriculum to ensure that specific student needs are being met. 

Findings Supporting Evidence 

 

IBST administration and faculty discuss and review the curricular 

needs of each department and subject area. Teacher committees 

decide textbook and other materials that support the course 

offerings. 

Outsourced curricula are reviewed by third parties. Chinese 

language and Chinese Social Studies are evaluated by the 

Taiwanese Ministry of Education; AP course curricula are reviewed 

by the AP board, etc. 

Because much of the IBST curriculum to this point has revolved 

around textbooks, curricular review has revolved around the 

purchase of new text books. But as we move toward an outcome-

based curriculum, we hope to move from the “top down,” 

beginning with broad outcomes from which multiple lesson 

objectives can be derived; we will then use those objectives to 

write assessments in order to measure achievement. The review 

process will then match student achievement to assessments, 

assessments to objectives, objectives to outcomes and outcomes 

to ESLRs. 

Though IBST supports various forms of curricular review, most 

departments find this inadequate. In some subjects, e.g. Chinese 

and AP courses, with external standards and supporting materials, 

 

 New Social Studies Texts 

 IBST Expected Learning 

Outcomes 
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this does not matter that much. It does, however, in subjects such 

as English. This means that the responsibility for updating and 

implementing curricular standards falls heavily upon the teacher.  

 

COLLABORATIVE WORK 

Prompt 10: Comment on the collaborative strategies used to examine curriculum design and student 
work and its effect on refining lessons, units, and/or courses. 

Findings Supporting Evidence 

 

While teachers and administration do collaborate, this only takes 

place in an informal setting. In a small number of cases, individual 

project outcomes may be shared informally among staff, IBST lacks 

any codified process by which teachers and administrators design 

or review curriculum. The responsibilities of examining student 

work and curricular documents in order to refine lessons, units, 

and courses typically falls to the individual teachers.  

The administration has not initiated this process except in the 

indirect sense of having WASC meetings (in which some of these 

discussions took place) and in having teachers attend workshops 

like the TEA at which many of the skills learned relate to the 

collaborative development of curriculum.  

We have begun work to formalize this process, asking teachers and 

the curriculum coordinators to review and rewrite California 

curricular standards, but the process is still in very early stages.  

 

 IBST Expected Learning 

Outcomes 

 TEA workshops 

 

ACCESSIBILITY OF ALL STUDENTS TO CURRICULUM 

Prompt 11: What have you learned about the accessibility of a challenging, relevant and coherent 
curriculum to all students? What have you learned from examining the demographics and 
distribution of students throughout the class offerings, e.g., master class schedule and class 
enrollments? 

Findings Supporting Evidence 

Please see Prompt 6 above 
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POLICIES — RIGOROUS, RELEVANT, COHERENT CURRICULUM 

Prompt 12: Evaluate the effectiveness of the process through which key stakeholders assess the 
curriculum in relation to these school policies. 

Findings Supporting Evidence 

 

Other than the students and faculty, the parents and Science Park 

board, two key stakeholders, do not take an active role in assessing 

and setting curriculum policies. The parents have little formal 

access to the educational process. A Parent Teacher Association 

allows parents a forum to discuss educational goals and how IBST 

can help meet these goals. The PTA, however, includes parents 

from the entire school, NNKIEH, and deals more with the problems 

of the larger school. Parents from IBST represent only 10% of the 

whole, and their concerns sometimes seem unusual or even 

irrelevant to parents in the regular school. IBST encouraged 

parents to form the Parent Booster Club as a means of soliciting 

more monetary support. Parents not in the Booster Club possess 

no voice at present. Thus, only faculty and students remain active 

participants. 

Parents have several informal avenues to affect curriculum. We 

have tried to formalize parental input with a “Meet the Teachers” 

event where parents are invited and encouraged to raise 

questions, express opinions and ask questions about school 

policies. 

Information on course completion, credits, grading, policies, 

homework, and use of technology are clearly delineated in the 

student handbook. Each section gives detailed information for 

students, parents, and other stakeholders of expectations. These 

policies are tailored by individual teachers to better fit the age 

group and subject they teach. Teachers make grades available 

through Engrade, our online grading system. At any time, parents 

and students can access this information to check student 

progress. This is a highly effective system for sharing student 

progress. 

There is also a system of “Homework Checks” in place. The goal of 

the Homework Check is to catch students who have fallen behind 

in their studies before it is too late. By conducting the check before 

the end of each term, we allow students a second chance to make 

up missing work or better understand a concept that they had 

difficulty understanding.  

 

 AP Course Curriculum and 

course syllabi 

 Online course Completion  

 PTA Record 

 Parent/Student Handbook 

 Engrade 
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Additional Online Instruction Prompt: Determine the effectiveness of the school’s policy for 
outsourced curriculum to maintain curricular integrity, reliability, and security. 

Findings Supporting Evidence 

NA 

 

ARTICULATION AND FOLLOW-UP STUDIES 

Prompt 13: Share examples of articulation with feeder schools and local colleges and universities, 
including comments on the regularity of their occurrence. What has been revealed through the 
follow-up studies of graduates and others regarding the effectiveness of the curricular program? 

Findings Supporting Evidence 

 

IBST exists as largely a self-contained school, but several means of 

ingress and exit remain. IBST plans to develop exit and follow-up 

surveys for our alumni. Additionally, non-graduating surveys may 

also be implemented to help with instructional feedback.  

We currently offer guidance for college-bound students and host 

college fairs for seniors and juniors several times during the year. 

Although IBST currently lacks a formal exit survey, visiting 

graduates report high levels of success. Those students who exit 

before graduation to American schools usually report going 

straight into “gifted” or “honors” programs. 

 

 College Counseling 

Newsletter 

 College Fair Photos 

 

 

 

CONCLUSIONS 

Prompt 14: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

Overall, this criterion is being met reasonably well, but some areas 

call out for attention. Most teachers within IBST feel that they 

enjoy reasonably good access to updated educational research, 

whether personally obtained or through PD. They also feel 

confident about their ability to teach. IBST enjoys access to well-

defined standards (ESLRs, California/Common Core, MOE, and AP).  

On the other hand, little or no curriculum orientation is provided 

to new teachers. Though we rely on all these sources for our 

curriculum, there exists no unified document from which to draw 

lesson objectives. Teachers are told to use the aforementioned 

sources, but are neither provided with, nor formally instructed in 

their implementation. This may lead teachers to just teach to the 

textbook, which, additionally, is encouraged by parents. 

Minimal administrative oversight on curriculum development also 
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affects the processes of curriculum review and staff collaboration. 

While IBST personnel form a rather tight-knit network, they lack a 

formal process that would make their time together more 

effective. The school’s curriculum falls heavily upon the teacher’s 

personal interpretation. We have been lucky enough thus far to 

have found dedicated and versatile faculty, but both great 

teachers and weak ones would benefit from more active 

administrative supervision either from a curriculum coordinator or 

the school’s Academic Chief. 

The involvement of other stakeholders remains a problem. A small 

minority of extremely vocal parents may have a disproportionate 

amount of influence.  

Finally, all indications suggest that IBST students enjoy 

considerable success whether going to another school, a college, 

or another country. However, the school needs to continue 

formalizing each of these processes with the help of an 

administrative vision. 

 

Prompt 15: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 

 

1. Comprehensive Stakeholder Information System 

Such a system could allow for active and positive participation 

in the curriculum process. 

2. Faculty Induction and Staff Development 

More staff training would allow for better vertical integration and 

development of a scope and sequence. Further, it could allow for 

training of a curriculum coordinator. 

3.  Improved Science Park Interaction 

Allows Science Park to play a more positive role as a stakeholder. 

4. More ESL Support For The Lower Grades 

This could more enable teachers at the lower grades to meet 

the needs of the English deficient. 

5. Curricular Integration and Elaboration 

Such elaboration would create a clear set of scope of sequences 

and provide teachers with a host of instructional options. It 

would also encourage instructors to work together both within 

grade levels and between disciplines to enable better 

collaboration. 
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B2.  HOW STUDENTS LEARN CRITERION 

 

RESEARCH-BASED KNOWLEDGE 

Prompt 1: Provide a range of examples that demonstrate teachers are current in the instructional 
content taught and research-based instructional methodology. 

Findings Supporting Evidence 
 

IBST recognizes the need for teachers to stay current in research-

based instructional methods. To address these concerns the school 

does provide limited resources. Additionally, individual teachers, 

upon their own initiative, employ an array of current teaching 

methods. 

 

 

 Integrated Technology 

 School provided PD 

 Outside school PD  

 

 
Additional Online Instruction Prompt: Evaluate how teacher technology competencies are assessed 
during online instruction.  

Findings Supporting Evidence 
IBST does not offer online instruction. N/A 

 

PLANNING PROCESSES 

Prompt 2: Comment on the effectiveness of the planning processes, including the use of formative 
assessment results, to engage all students actively at a high level of learning consistent with the 
academic standards and schoolwide learner outcomes. 

Findings Supporting Evidence 

 

With an eye to learner outcomes and to the school’s ESLRs, 

teachers at IBST unanimously agree that they use formative 

assessment to help drive their instruction and overall assessment 

of each student. 

The administration has implemented various classroom 

observations – administrator to teacher and peer-to-peer – to 

provide teachers with feedback concerning their instruction.  

 

 

 Participation grades/syllabus 
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PROFESSIONAL COLLABORATION 

Prompt 3: Comment on the effectiveness of how administrators and teachers use various 
collaborative strategies to examine curricular design and student work to improve learning and 
teaching, including demonstrating critical thinking, problem-solving, knowledge, and application. 
Include examples of the selection of the instructional approaches based on the learning purpose(s) 
desired. 

Findings Supporting Evidence 
 

In addition to already having several well-established routines and 

procedures in place, IBST, in an effort to be constantly improving, 

has recently created curriculum coordinator positions at the 

elementary and high school levels. It is intended that these 

administrative positions will oversee the vertical alignment of the 

curriculum and promote formal and informal discussions 

concerning curriculum and instruction. To summarize, IBST is 

working to create a formal system in which teachers and 

administrators can collaborate and exchange ideas. 

 

 

 Department meetings 

 Parent-Teacher Conferences 

 

 

PROFESSIONAL DEVELOPMENT 

Prompt 4: Comment on how the school uses ongoing professional development to enhance the 
curriculum and improve learning and teaching. 

Findings Supporting Evidence 

 

For the foreign staff at IBST, professional development 

opportunities are limited because the school is located in a non- 

English speaking country. Additionally, the Ministry of Education 

does not allocate time in the school calendar for foreign teacher 

PD. IBST does encourage its teachers to attend conferences and 

workshops as they are available. Teachers looking to improve their 

skills and practices often take part in professional development 

opportunities on their own time. Additionally, there is in-house 

professional development provided by faculty with expert 

knowledge and proficiency in a specific skill or subject. For local 

staff, the Taiwanese Ministry of Education does provide 

professional development opportunities. 

 

 School provided PD 

 Adobe PD GoogleDocs 

 Coolidge PD 

 Outside school PD 

 OACAC 2014 

 TEA Conference 

 Earcos 
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CHALLENGING AND VARIED INSTRUCTIONAL STRATEGIES 

Prompt 5: Provide a range of examples from examining students working and their work that give 
insight to the degree to which all students are actively engaged in learning to achieve the academic 
standards and the schoolwide learner outcomes. This includes students demonstrating critical 
thinking, problem solving, knowledge, application and the development of a wide range of 
technological skills and global competencies. 

Findings Supporting Evidence 
 

Students at IBST are consistently engaged in high-level learning 

activities, both in classes and clubs that demand critical thinking, 

problem solving, application, and technology skills. It is an overall 

goal of IBST that all students work to meet the ESLRs in order to 

become lifelong learners and globally aware citizens. Although 

access to technologies at school is limited, teachers make a 

conscious effort to integrate technology into their classrooms in 

order to improve students’ technological skills and enhance 

learning. At IBST, this is often accomplished through project-based 

learning where students take classroom knowledge and apply it in 

a broader sense. 

 
 

 

 AP Human Geography 

students campaigned to 

discourage the use of 

drinking straws. 

 Interact Story Telling 

 Interact Club Camp 

 Kahn Academy 

 Science lab reports 

 Experiential learning 

 Model United Nations 

 Debate 

 Student created media 

 Jeff’s story telling  

 

 
Additional Online Instruction Prompts: Evaluate the processes and the effectiveness of the strategies 
used by teachers to make decisions on learning and teaching approaches including direct instruction, 
and other student-teacher interaction opportunities. Evaluate the effectiveness of timelines and 
pacing guides for completing coursework for asynchronous online instruction. 

Findings Supporting Evidence 
IBST does not offer online instruction. N/A 

 
 

TECHNOLOGICAL INTEGRATION 

Prompt 6: Comment on the integration of technology within the school so that all students develop a 
wide range of technological skills. 

 
Findings Supporting Evidence 
 

At IBST, technology is consistently woven into the school 

curriculum and available for teachers and students to use in order 

to enrich learning and foster the development of a wide range of 

technological skills. Starting in third grade, students have 

computer science class which allows teachers to integrate 

technology into their assignments. This practice increases as the 

 

 Computer lab 

 Human Geography and 

World Geography 

geographic information 

systems  
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grade level rises. IBST, however, does admit that there are 

shortcomings in the access to technology that do need to be 

addressed in an action plan.  

 
 

 Student created digital 

presentations 

 School website 

 Google Docs 

 Grades 3-10 computer 

classes 

  Classroom technology 

 Engrade 

 

EVIDENCE OF RESULTS BASED UPON CHALLENGING LEARNING EXPERIENCES  

Prompt 7: Comment on the student work and how it demonstrates critical and creative thinking, 
problem solving, knowledge attainment, and application skills. 

Findings Supporting Evidence 
 

Students’ work at IBST not only demonstrates knowledge 

attainment but also the use of critical and creative thinking, 

problem solving, and application skills. Teachers regularly 

challenge students to go beyond learning content to real-life 

applications.  

 

 

 Model United Nations 

 Debate team. 

 Student work. (stories, 

poems, Math Department 

Story problems, Hands on 

learning, multiple 

intelligences, Student 

presentations) 

 Spelling Bee Classroom 

simulations 

 Decomposing  

 

Additional Online Instruction Prompt: Evaluate and comment on the effectiveness of reviewing 
student work online and online communications to determine the degree to which students are 
analyzing, comprehending, and conducting effective research. 

Findings Supporting Evidence 
IBST does not offer online instruction. N/A 
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STUDENT UNDERSTANDING OF PERFORMANCE LEVELS 

Prompt 8: Examine and evaluate the extent to which students know the standards/expected 
performance levels before beginning a new area of study; an example is the use of pacing guides for 
online instruction. 

Findings Supporting Evidence 
 

IBST has procedures in place to inform students of standards and 

expected performance levels. It is required of each teacher at IBST 

to submit a semester outline that serves to inform both students 

and parents of content to be covered. Within individual units, 

teachers differ as to how they inform students of content and 

outcome expectations. 

 

 Semester outline 

 Review guide 

 Rubrics  

 Unit objective lists 

 Daily objectives 

 

STUDENT PERCEPTIONS  

Prompt 9: Using interviews and dialogue with students, evaluate the extent to which students 
understand the expected level of performance based on the standards and the schoolwide learner 
outcomes. Evaluate the effectiveness of the student-teacher interaction based on student feedback. 

Findings Supporting Evidence 
 

Using the Student Survey as evidence, students generally  

expressed an acceptable level of understanding of expectations 

and standards.  

 

 Student reflections  

 Report card comments 

 Signature 

 

STUDENT NEEDS 

Prompt 10: How do teachers address the variety of ways in which students learn and their individual 
needs through instructional approaches appropriate for the subject? 

Findings Supporting Evidence 

 

The biggest concern in terms of student needs comes in the form 

of English ability. While we give most instruction in English, 

students enter the school with a varying range of English abilities. 

To compensate for such discrepancies, ESL programs need to be 

created in order to address individual needs. Currently, however, 

there are no formal ESL classes. 

Various learning styles are accommodated through differentiated 

instruction. This differentiation is also evidenced in traditional and 

more creative assessments (e.g. reflections, posters and drawings). 

This provides the opportunity for all types of learners, and 

students with varying strengths, to learn and demonstrate their 

understanding. 

 

 Drawing 

 Posters 

 Student work 
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STUDENT USE OF RESOURCES 

Prompt 11: To what extent do students use resources for learning beyond the limits of the textbook 
such as effective use of technology, collaborative activities, and community resources? 

Findings Supporting Evidence 
 

In short, teachers at IBST are confident in their abilities to deliver 

innovative lessons that utilize various instructional methods and 

sources of information and take learning beyond the textbook to 

practical applications.  

 

 Collaborative research 

assignments 

 Student work 

 

 
Additional Online Instruction Prompt: Evaluate the effectiveness of opportunities within online 
instruction for real world experiences and applications for the students. 

Findings Supporting Evidence 
N/A N/A 

 
 

CONCLUSIONS 

Prompt 12: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 
 

Using a wide lens to examine this criterion, we find that IBST 

regularly designs and implements lessons rooted in research-based 

knowledge and are aimed at meeting expected schoolwide learner 

outcomes. The evidence listed throughout this section supports 

this claim.  

 

However, that is not to say we don’t recognize deficiencies that 

need to be addressed in order to keep the school moving forward. 

There is room for improvement. Specifically we need faster and 

more reliable internet service, more school supported professional 

develop, vertically aligned curriculum, and addressing the needs of 

our English language learners. These and other issues related to 

instruction will be dealt with in our action plans. 
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Prompt 13: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

It is difficult to quantify with accuracy and confidence exactly how 

much this criteria impacts the school’s ability to address its 

identified critical learner needs. This not only pertains to the 

school’s recognized deficiencies but also to its strengths. However, 

after examining and reflecting upon our findings, it is reasonable to 

assume that the issues addressed here do affect the school’s ability 

to deliver instruction that speak to our ESLRs. What follows is a 

description of four areas that most influence our ability to teach to 

our critical learner needs.  

 

1. Better use of data from standardized tests. 

2. The school needs more support for English Language 

Learners especially at the lower grades. 

 It is challenging for teachers to ask students to think critically and 

solve problems in English when the student is struggling with 

vocabulary, English grammar and pronunciation. 

3. The school suffers from a lack of facilities and access to 

technology. 

4. Better science and computer labs would go a long way to 

helping the teachers at IBST teach in a manner described 

in our ESLRs. 

5. A lack of professional development opportunities needs 

to be addressed. 

Despite teachers’ confidence in their teaching abilities and the 

methods they use, more professional development would help 

assure that the educators at IBST are working with other 

professionals outside the school to stay current with teaching 

methods and ideas. 
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B3.  HOW ASSESSMENT IS USED CRITERION 
 
Prompt 1: To what extent do teachers use appropriate assessment strategies to measure student 
progress toward acquiring a specific body of knowledge or skills, including global competencies. 

Findings Supporting Evidence 
 

Teachers spend considerable time and effort in assessing student 

progress with regard to content, skills, WASC global competencies 

and ESLRs. This became more evident by the responses to this 

WASC prompt.  

 

The Chinese teachers are provided with materials, assessment 

tools, and test banks from the Ministry of Education which gives 

them very specific goals. Chinese Social Studies (CSS) classes are 

provided materials from the Ministry as well. However, the 

teachers have students with significantly different levels of Chinese 

proficiency. Teachers, therefore, sometimes have to use English to 

explain certain things and also allow certain students to show 

content mastery using a mixture of Chinese and English. One 

example would be through the use of a PowerPoint Presentation. 

Such assignments reflect the faculty’s awareness – and 

commitment to – the ESLRs (Student Learning Goals: Self-Aware, 

Critical Thinkers and Problem Solvers, Collaborative Learners, 

Effective Communicators, and Globally & Culturally Aware).  

 

Other subject teachers – Math, Science, History, English, Music, 

Art, Computers, and AP – also use various assessment strategies to 

measure student progress. The assessments are both formative 

and summative. Examples of summative assessments are Unit 

Tests, Finals, CTP4, and the SAT. Additionally, some teachers do 

adapt Common Core assessment materials. 

 

Teachers are beginning to use the data from the CTP4 test to help 

guide their assessments and instruction. Also, the CTP4 data helps 

teachers know how their class is doing compared to some national 

averages. The MAP test also is similarly used. Other assessments 

commonly used by teachers include homework, rubrics, and 

multiple drafts of written work, projects, musical performances, 

and blogs. All of which help measure whether student progress is 

being made or has been met. Some assessments do assess student 

progress with regard to global competencies. 

 

AP courses require external submission of a syllabus and scoring of 

students’ work. As a result, teachers of AP Psychology, English 

 

 Tests (Chinese Test , Music 

G1- Test, Math- G2,G3 

sample assessment, LA 

G1,5,8- Tests,  SS- G1,G7- 

Final test, G10 Social Studies 

assessments) 

 Math- Algebra2 workbook 

 Blogs-AP English 

 LA G8, G7- writing draft  

 Art- G9- assignment 

objectives  

 Rubric (Art –project, Science 

rubrics ) 

 Science worksheet and lab 

safety  

 AP- school’s Score Summary 

 PPT (Science G11, Science 

G7, AP Chemistry, CSS- G8) 

 AP Chemistry- Lab Report 

 Computers- G4 screen shot  
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Language and Composition, Human Geography, Economics, and US 

Government all make extensive use of past AP exams to assess 

student progress. Actual scores all help to determine where 

improvements can be made.  

 

Teachers constantly carry out formative assessments as well. Many 

teachers describe using verbal and nonverbal communication with 

their students, e.g. literature discussions, the Socratic method, 

reading comprehension checks. 

 
 
Prompt 2: Evaluate the impact and effectiveness of the basis for which students’ grades, their 
growth, and performance levels are determined. 

Findings Supporting Evidence 
 

Teachers express confidence that student grades are accurate 

reflections of assessments. The assessments mentioned in the 

prior prompt are good examples and reflect, reasonably well, the 

reason for teacher confidence. 

 

IBST uses two grading systems. One system is Engrade, an online 

program where teachers record their daily scores. For the most 

part these are summative assessment scores. There are no 

mandatory categorical designations. Entries could include 

homework, writing, projects, presentations, participation, tests 

and quizzes. Teachers from elementary to high school are able to 

weight their categories. Engrade has a comment board for 

students, parents, and teachers to post things and stay in 

communication. Teachers also regularly conference with students 

and parents when a student’s grades and performance is not doing 

well. 

 

Formative assessments add to the teacher’s understanding of 

students’ growth and performance but are not usually recorded on 

Engrade. Individual teachers make continual formative 

assessments of student learning to determine if students require 

tutorials and/or re-teaching of content. When a student receives a 

low grade on an assessment, the teacher may conference with the 

student about it and also with the parents. 

 

The other system used is the greater NNKIEH grading system. The 

NNKIEH grading system is the official source for student report 

cards. The only grades that teachers enter into the grading system 

are the major exams and a daily class work grade. The grading 

system also has areas where behavior notes, merits and/or 

 

 Engrade screen shot G7LA 

 Grading System screen shot 

 G6 Science note to parent 

 Homework Check form, 

example, and picture 

 Science Parent 

Communication Log 
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demerits, and teacher comments can be included. 

 

There are also quarterly Administrative “Homework Checks.” This 

is another indicator to help teachers, students, and parents to 

determine where students are before the end of the term.  

 

Teachers share information regularly. Engrade allows homeroom 

teachers to know how their students are doing in their subject 

classes. For the most part teachers feel that Engrade and the 

grading procedures are effective. Yet other than the Homework 

Check, there are no specified grading requirements such as having 

five grades per class per week. The vertical alignment of the Scope 

and Sequence would also be improved if Engrade allowed the 

information to be correlated. Also, teachers have requested that 

the two grading systems could be streamlined into just one 

system, but all stakeholders would need to be included in that 

decision. 

 

 
Prompt3: Examine and evaluate how student work and other assessments demonstrate student 
achievement of the academic standards and the schoolwide learner outcomes. 

Findings Supporting Evidence 
 

IBST students are involved in a variety of different activities both as 

part of the regular curriculum within classes and extracurricular 

classes, clubs, and teams. These all bear some relation to the ESLRs 

Student Learning Goals: Autonomous Lifelong Learners, Self-

Aware, Critical Thinkers and Problem Solvers, Collaborative 

Learners, Effective Communicators, Responsive Citizens, and 

Globally & Culturally Aware. IBST offers a variety of clubs, teams, 

and events for students to showcase their talents such as MUN, 

Japanese Pop Culture, Debate, NIFTY, Sports Club, high school and 

junior high girls and boys Futsal (indoor soccer) team, Band, 

writing contests, and Interact. The Interact Club is a community 

action club that goes out into the community to bring help and 

awareness to certain issues. Once a year the Interact Club provides 

an English Camp for students in the surrounding poorer 

communities. Students have competed in national events as well 

as the National History Bee and Bowl and the National Robotics 

Competition. The Japanese Pop Culture Club got started because 

students can create their own club with the assistance of a 

teacher. The school, therefore, provides a nice range of activities 

to give students the opportunity to pursue their interests. The IBST 

ESLRs and Mission Statement call for graduates to become life-long 

learners. Such attainment can be seen easily when looking at the 

 

 Mission Statement 

 IBST ESLRs 

 Awards won for Debate, 

MUN, Futsal, etc. 

 CA Common Core standards 

 Nanke Times- newspaper 

 Science- CA Next Generation 

Science Standards 
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various awards and recognitions won by our students in their 

extracurricular activities.  

 

Summative assessments such as the CTP4 demonstrate IBST’s 

commitment to a high level of achievement. One thing that would 

make the results more useful would be better Scope and 

Sequence.  

 
Prompt4: Comment on the correlation of assessment of schoolwide learner outcomes, academic 
standards, course competencies, and instructional approaches used. 

Findings Supporting Evidence 
 

The ESLRs are posted in every single classroom but it does not 

mean they correlate with the academic standards, e.g. CA 

Common Core State Standards or the CA Next Generation Science 

Standards. Most teachers feel pretty confident, however, that their 

assessments and course material correlates well to the CA 

standards. Teachers are not as confident about the correlation of 

the ESLRs to the instructional approaches, academic standards, 

and course competencies.  

 

Much of the correlating has to be done by the teachers and the 

school would benefit, as a whole, if the standards and ESLRs could 

be both put in a friendly matrix for teachers to use. Teachers 

submit course outlines  at the beginning of each semester that 

include lesson content, strategies/activities, and materials. 

Merging standards and ESLRs into the Semester Lesson Plan 

Outlines might be extremely helpful to achieving our goals. 

 

 CA Common Core State 

Standards 

  ESLRs 

 Lesson plans 

 Science- K-12 CA Next 

Generation Science 

Standards 

 Science Lesson plans with 

standards 
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Prompt5: Evaluate the effectiveness of how assessment data is collected, analyzed, and used to make 
changes and decisions about curriculum, instruction, professional development activities, and 
resource allocation. 

Findings Supporting Evidence 
 

IBST models itself after the California Common Core State 

Standards. Our formative and summative assessments are devised 

with the California student learning objectives (SLOs) in mind, yet 

many teachers do not know what they are. Additionally, we also 

devise our assessments with our ESLRs in mind. IBST teachers use 

two electronic data programs to record and gather assessment 

data: Engrade, a free online grading system is available to 

students, parents, administrators, and all homeroom and subject 

teachers, and the school’s grading system. These have both 

summative and formative (comments, conduct, discipline and 

counseling) data. The data on this system is primarily for report 

cards and for administrative purposes. 

 

IBST is a small school. There is only one subject teacher and class 

per grade. We do not have an assessment data program such as 

EADMS. The only standardized data we collect is from tests such as  

the CTP4, SAT, and AP exams. The school and teachers do get the 

results from these tests, and do share information -- informally -- 

with one another. There are many conversations, especially at the 

beginning of the semester, between teachers who have or have 

had a particular student. This sharing of a student’s strengths and 

weaknesses is an invaluable assessment tool. These discussions 

continue intra- and inter-departmentally throughout the year. But 

other than informal exchange and analysis, there is no organized 

structure or plan to implement change derived from the data we 

collect. 

 

On a day to day basis, teachers are constantly using assessments to 

alter their curriculum and instruction. For example, there is an 

enormous amount of content presented in the high school English 

curriculum. Student retention of information – and even skills – is 

both selective and unpredictable. Teachers, therefore, based on 

formative and summative assessments, must have the flexibility to 

recognize when re-teaching, or additional time is needed, and be 

allowed to adjust planning accordingly.  

 

Students should also be aware that assessments give data with 

regard to the success or failure of the lessons. As such, a teacher is 

expected to re-teach material until a significant majority of the 

students achieve the desired outcome.  

 

 Engrade screen shot 

 Grading System screen shot  

 G11 LA revised lesson plan 

 MAP registration email 

 G5LA Lesson Plan Outline 

 AP report school summary   

 CTP4 data 
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Lastly, based on a desire to address issues with accurate, 

standardized, and up-to-date assessment, IBST has decided to use 

the Measures of Academic Progress® (MAP®) system. Testing 

grades 1--8 began in the 2015 fall semester. Once data is collected, 

this will surely have an impact of on our curriculum, instruction, 

professional development, and allocation of resources. 

 
Prompt 6: To what extent is student feedback an important part of monitoring student progress over 
time based on the schoolwide learner outcomes and the curricular standards? 

Findings Supporting Evidence 
 

Student feedback can include a number of things such as student 

comments, formal student surveys, i.e. solicited and unsolicited 

feedback. 

  

Elementary students may lack the ability to give meaningful 

feedback on their own learning other than by saying, “I don’t 

understand,” or by failing a test. Older students, and the responses 

below from the student WASC group, give more self-reflective and 

nuanced responses.  

  

Teachers do survey their students for certain concepts and skills 

learned in prior years, an indication of vertical alignment. 

Naturally, question and answering is a standard means of 

monitoring comprehension during class.  

  

Students (grade 10-12) in the Student Group, reported a frequent 

use of student feedback to guide assessment. Specifically, they 

generally referred to feedback as asking questions, tests, etc. They 

said many teachers gave formal tests after each unit. Chemistry 

class, in particular, consistently gave quizzes after important 

lessons to get constant feedback. 

  

The answers here seem to indicate that student feedback plays 

some role in assessing student learning in terms of the ESLRs and 

learning objectives (CA and Common Core) standards. This makes 

this question largely overlap that of the previous question. On the 

other hand, except for the Student Survey referred to in Chapter I, 

relatively little soliciting of student input or student-teacher 

discussions occur.  

 

 Art- Survey 

 Computers-Class Survey  

 Journalism- self direction 

checklist 

 Journalism- self evaluation 

 G12 Guidance- end of the 

year survey 

 Math-Pre-Calculus Final 

Exam- feedback 

 English blog 

 Social Studies blog response 

to student 
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Prompt7: Evaluate the effectiveness of the teacher monitoring process over time and the use of 
student feedback as appropriate to determine whether academic standards have been met. 

Findings Supporting Evidence 
 

The above prompt refers to the monitoring of students and using 

their feedback to determine whether academic standards and 

ESLRs outcomes have been met. This question has been somewhat 

covered in previous prompts. Teachers regard the process as 

somewhat effective.  

 

The Chinese teachers regard the monitoring as relatively effective. 

The processes they cite include grading student journals and 

students writing essays over a period of time (the writing process). 

These methods allow teachers to modify their work accordingly to 

meet the relatively clear academic standards supplied by the 

Ministry of Education which also supplies the textbooks.  

  

The English and History Department generally echo this positive 

view. They use a variety of strategies to assess student progress 

including multiple draft essays, questioning students, alternative 

assessments, and student performances. They also maintain a 

variety of assignments and assessments to reflect on the ESLRs and 

generally align their assessments with the CA standards. 

  

The elementary teachers largely rely upon their own assessments 

which, they believe, do not necessarily refer to learner outcomes. 

However, they do note that, within these parameters, students do 

correct mistakes and parents must sometimes sign the tests. Thus 

they find the lack of connection between curricular objectives (the 

CA standards and Common Core), and the consequent need to 

determine their own learner objectives. 

 

The Science group also noted the use of student feedback. 

Teachers monitor student feedback in a number of ways: 

responses through the Engrade system as students monitor their 

own averages and individual assignments; e-mail directly from 

students and/or their parents with comments, questions, and 

concerns; individual student conferences with the learning team 

and parents. 

 

The Math group finds monitoring of students pretty effective. 

Math enjoys a relatively wide range of internal and external 

measures of assessment, such as the CTP4, which provides quite 

specific information about student performance. (The variability of 

 

 Chinese graded student 

journal 

 G8LA multiple drafts for 

writing 

 Homework Check 
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the student body does skew the results of such tests.) The Math 

Department does some monitoring of the teachers. 

 

AP results provide some measure of teacher/student performance.  

 

Grades provide some feedback as to the performance of the 

students but not necessarily the teacher. 

  

The Student group, composed of WASC students in grade 10-12, 

rated the school as fairly effective at evaluating assessment based 

on the ESLRs and standards. They noted how upper level teachers 

often use the multiple-draft-format for writing papers. They also 

noted that certain teachers devote more time to difficult concepts 

and less to simpler ones to accommodate course objectives. 

  

Thus one can conclude that in both senses of the word, IBST rates 

as somewhat effective. While teachers generally use formal and 

informal student feedback to guide their assessment, their remains 

some lack of clarity as to the specific course learning objectives in 

some classes. Also, relatively lax supervision of instructors means 

that teacher self-monitoring remains the most important source of 

analysis of student performance in some situations. 

 

CONCLUSIONS  

Prompt 8: Comment on the degree to which this criterion is being addressed 

Findings Supporting Evidence 
 

The majority of teachers feel confident that their assessments are 

effective and reflective of the efficacy of their instruction. Several 

issues, however, need attention: (a) courses need a little more 

specificity to their Scope and Sequence, (b) lack of vertical 

integration sometimes inhibits instruction and (c) these two 

problems frustrate good assessment.  

 

There cannot be much change with regard to Chinese and Chinese 

Social Studies instruction without direction from the Ministry of 

Education. So teachers will continue to do their best to instruct 

and assess their students. The rest of the teachers feel relatively 

confident about their assessments. IBST needs to find ways to 

incorporate the ESLRs better, and the elementary school teachers 

would like to utilize the standardized testing data more efficiently 

to guide their instruction and assessments. 
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Prompt 9: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 
 

Faculty Induction and Staff Development 

 

1. Teachers Training 

Teachers need more training in the ESLRs and in writing curricular 

objectives. Further, all departments could benefit from staff 

development based on (a) vertical alignment and (b) use of 

performance data. 

 

2. A Comprehensive Measurement, Analysis, and Follow-up 

System for Basic School Performance 

As indicated above, the school lacks a formal system of on-going 

externally provided standards-based school assessment. Whether 

the CTP4 or another test system, the system needs to allow 

measurement over the years and to allow teachers to provide 

performance prescriptions to improve student performance. While 

most important at the lower levels, and easiest to obtain, upper 

levels need to continue to invest in external assessments where 

possible (practice APs) and to promulgate a set of reasonable 

standards, such as common writing assessments and annual math 

assessments to gauge school and teaching performance. 

 

3. Curricular Integration and Elaboration 

As mentioned several times, IBST needs to solve several curricular 

problems. They must more effectively vertically align curriculum, 

especially in English and the elementary subjects. Also, they need a 

clear Scope and Sequence for every subject so that student 

learning will not suffer from teacher turnover.  
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WASC Category B: Curriculum, Instruction, and Assessment: 

Strengths and Growth Needs 

 

Category B: Curriculum, Instruction, and Assessment: Areas of Strength 

1. There exists a strong congruence between instruction, academic standards and the schoolwide 

learner outcomes. 

2. IBST makes an effort to ensure that students admitted to IBST enjoy a reasonable selection of 

course offerings ensuring rigor and relevance of instruction. Considering the size of IBST, the 

school offers a significant number of AP Courses to all qualified high school students. 

3. The relatively small class sizes often allow teachers to better assess students’ strengths and 

weakness and to spend extra time and attention with each individual. 

4. Teachers use a great variety of formative and summative assessment strategies. 

5. Teachers supply student grades and assess student progress according to their own standards. 

6. The school has a set of external standards and CA/Common Core Standards, which are freely 

available. 

7. Teachers modify their instruction based on student feedback and assessments. 

8. There are many conversations, especially at the beginning of the semester, between teachers 

who have or have had a particular student. This sharing of a student’s strengths and weaknesses 

is an invaluable assessment tool. 

 

Category B: Curriculum, Instruction, and Assessment: Areas of Growth 

1. IBST lacks external performance-based standards and monitoring. 

2. IBST lacks a definitive correlation between ELSRs, standards, assessments, and resources. 

3. IBST makes relatively little use of external feedback in some subjects. 

4. IBST lacks clear goals (Scope and Sequence) for some courses, making designing assessments 

and measuring success problematic. 

5. Little or no curriculum orientation is provided to new teachers. 

6. Minimal administrative oversight on curriculum development also affects the processes of 

curriculum review and staff collaboration. 

7. More ESL support for the lower grades. 

8. The school suffers from a lack of facilities and access to technology. Better science and 

computer labs would go a long way to helping the teachers at IBST teach in a manner described 

in our ESLRs. 

9. A lack of professional development opportunities needs to be addressed. 
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Category C: Support for Student Personal and 
Academic Growth 
 

C1. STUDENT CONNECTEDNESS CRITERION 
Prompt 1: Evaluate the availability and the adequacy of services, including referral services, to 
support students in such areas as health, career and personal counseling, and academic assistance. 

Findings Supporting Evidence 

 

1. IBST shares access to two full-time nurses located on 

campus. 

2. IBST hosts several college visits each year, and students 
attend larger college fairs. As early as middle school, the 
guidance counselors and advisory teachers have the 
students participate in appropriate tasks aimed at college 
and career preparation. Units include: college and career 
awareness as well as study skills.  

3. High school guidance focuses on college placement and 

include sessions on writing college SATs, writing personal 

resumes, and searching through college catalogues. 

4. In the past, there was no official, full-time personal 

counseling. However, starting in the fall of 2015, IBST has 

created two counselor positions. 

 

 Nurse Center 

 College fair schedule for 

2015 

 Teacher license 

 Anti-bully course 

 

 

SCHOOL SUPPORT SYSTEMS 

Prompt 2: Is the level of school coordination of the system of support services allowing for maximum 
effectiveness? Are the processes for intervention or referral effective? 

Findings Supporting Evidence 
 

IBST put forth efforts to ensure that students have access to an 

effective and consistent support system.  

1. The school offers CSL (Chinese as a second language) 

which provides needed assistance in language learning.  

2. Homeroom teachers are available to assist students with 

their academic, behavioral, social, and mental issues. The 

homeroom teacher is the initial responder to situations 

requiring assistance, especially at the elementary level. 

3. Online attendance and grading systems keep parents 

informed. Engrade allows parents to have access to a 

student's in-class participation and performance grades. 

Online counseling records help keep teachers informed.  

 

 CSL schedule 

 G12 Schedule with 

homeroom hour 

 Online attendance record 

 Engrade for parents and 

students’ account 
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STRATEGIES USED FOR STUDENT GROWTH/DEVELOPMENT 

Prompt 3: Evaluate the effectiveness of the types of strategies used by the school leadership and staff 
to develop personalized approaches to learning and alternative instructional options which allow 
access to and progress in the rigorous standards-based curriculum. 

Findings Supporting Evidence 

 

Due to the multicultural nature of IBST, newly admitted students 

sometimes have difficulties adjusting to the IBST environment. 

Usually, some upper graders or classmates will volunteer to tutor 

them, especially in language subjects. Also, IBST makes available a 

homeroom hour which can be used for such study, and for group 

discussions.  

 

 Tutoring 

 Class schedule with study 

hour 

 

 

SUPPORT SERVICES AND LEARNING 

Prompt 4: Evaluate the extent to which the school leadership and staff ensure that the support 
services and related activities have a direct relationship to student involvement in learning, e.g., 
within and outside the classroom. Evaluate the processes that are used to identify under-performing 
or struggling students and the interventions to address these identified student learning needs. 

Findings Supporting Evidence 

 

A small school with a small population creates certain advantages:  

1. The relatively small staff located in close proximity to each 

other has enabled teachers to informally exchange 

information about classes and their difficulties.  

2. IBST uses Engrade, a free online grading program that 

gives all stakeholders access to grades.  

3. Homeroom teachers act as a central point of information 

and receive notice of struggling students from other 

teachers, administrators and counselors with regard to 

discipline incidents, accidents, etc. 

4. In the case of discipline issues, the school uses a procedure 

of teacher-first and then a series of consequences outlined 

in the school handbooks. First, students receive a warning, 

parents are contacted and a process of steps begins. The 

Student Affairs section chief, receives all of the 

information, first as part of the counseling record and then 

as part of his/her own disciplinary records. 

5. Academic referrals could come in several forms. Again, 

teachers first try to identify weak students and provide 

assistance to struggling students.  

6. In addition, the quarterly homework check, identifies 

students whose homework lacks quality or completion. 

Here the Academic Chief would receive the referral. 

 

 Scheduled department 

meeting Calendar+IBST floor 

map and Ext numbers 

 Screen shot of Engrade 

 Responsibility of Homeroom 

teacher 

 Hand book, referral 

 Engrade: showed in red for 

failing 

 Homework check sheet 
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CO-CURRICULAR ACTIVITIES 

Prompt 5: Evaluate the extent of the availability and link of curricular and co-curricular activities for 
all students to the academic standards and schoolwide learner outcomes, i.e., the global 
competencies. How effective are these efforts? 

Findings Supporting Evidence 

 

This question seems to somewhat overlap the following question. 

Therefore the response in this section will deal with explaining the 

IBST extracurricular program with links to the ESLRs; the following 

question will deal with evaluation of the level of participation. 

 

A surprisingly large percentage of IBST activities involve either 

direct learning of the ESLRS, which, again, describe the ideal 

learner. This analysis will discuss elementary, middle and high 

school, as well as whole school programs (special emphasis on 

some particularly significant programs). 

 

Elementary level: (G1-G6) 

The co-curricular activities for grade 1 to 6 encompass grade-level 

based activities, schoolwide events, and afterschool clubs.  

Grade-level based activities and schoolwide events implemented 

within the curriculum include swimming courses, Science Park 

environmental field trips, or sports day events. Cross-departmental 

afterschool clubs allow both IBST and NNKIEH students to attend, 

which allows IBST students an opportunity to interact with 

students of the regular department (NNKIEH).  

 

The afterschool clubs for 2014-2015 available to elementary 

students included many sports clubs (badminton, dodgeball, 

soccer, double Dutch jump rope, martial arts, rollerblading, and 

table tennis). The arts related clubs include those dedicated to arts 

and crafts, calligraphy, dance, fine arts, resin and clay hand 

making, percussion, ukulele, and violin. More academically 

oriented clubs include: abacus calculation, creative writing, fun 

English story, and creative writing clubs.  

 

Middle/High School (G7-G12) 

For both high school and middle school students, IBST offers 

several co-curricular programs during club time. IBST students are 

required to participate in a club programs unless they are taking a 

science that requires lab time. Labs are held during club time. 

Some of these activities, e.g., MUN, allow NNKIEH students to 

participate as well. In addition to these club period programs, 

students can participate in after-school clubs while other activities 

such as Student Council meet during study hour. 

 

 Afterschool online 

registration system 

 IBST afterschool club 

announcement 

 2015-2016 Debate team 

 HsinMun 

 NIFTy debate  

 World scholar Cup  

 2015-2016 Interact team 

 Interact camp 

 2015-2016 Student Council 

 Spirit week for Halloween 

 IBST Prom 

 Soccer tournament 

 College Fair/visits 

 Year End performance 
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 IBST’s small size limits the amount of extracurricular activities IBST 

can offer. Despite this, a very high percentage of students in 

grades 7-12 participate in at least one of the co-curricular clubs. 

These clubs fall in the academic end of the spectrum. Because of 

the international make-up of the IBST student population, there 

has been a concerted effort over the last few years to link club 

activities with global competencies. 

 

A. The Debate Team 

Through debate, students learn how to research, take effective 

notes, write, and speak in public. Students participate in a number 

of tournaments and in a number of styles of parliamentary and 

academic styles. Further, students learn teamwork by partnering 

with a number of students. It bears mentioning that currently 35 

students, almost 50% of the 7-12 students participate in debate 

each semester. In addition, IBST still serves as the headquarters 

and training grounds for the First Taiwan National Debate Team. 

Team members help with, and instruct at the bi-annual debate 

camps. Half of the ten starting debaters on the 2014 and 2015 

Taiwan National Teams (5 out of 10) came from IBST. 

 

B. The Model United Nations Program 

Through MUN, students learn not only how the UN operates and 

discuss current issues, but, through their role-playing as 

ambassadors, they learn the specific issues facing different 

countries. In MUN, students research and write. Within four years, 

most IBST high and middle school students will participate in MUN. 

Currently the MUN also operates in conjunction with the NNKIEH 

MUN program, allowing for more whole school interaction. Due to 

their higher level of English proficiency, IBST students generally act 

as leaders/instructors for their NNKIEH peers. 

 

C. Forensics and the NIFTY Tournament 

Originally, the NIFTY (Nanke Forensics Invitational Tournament) 

involved a debate tournament with some forensics events. In the 

last two years, the guidance teacher gave time so that all grade 7-

12 could prepare for individual and group forensics events. Most 

(95%) then choose to perform and compete at the NIFTY. In 

addition, grade 5-6 students assist in the tournament as 

runners/helpers, and timers. Depending on the forensics events, 

students learn different skills. NIFTY events include multiple 

reading, extemporaneous speaking, impromptu speaking, solo and 

duo acting, radio play, and Lincoln-Douglas debate. 
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D. World Scholars Cup 

 

A for-profit external event, the World Scholar’s Cup offers a 

simplified debate, scholar’s cup (team jeopardy), group essay, and 

scholar’s challenge (a test) on a list of prepared topics. Each entry 

group consists of a team of 3 students, and the WSC group success 

requires students’ research and study the topic list. At IBST, a team 

of teachers teaches student entrants the material during naptime. 

About 25% of grades 7-12 students compete each year. In 2015, 

IBST students won awards as Taiwan’s top high school team 

debate team and writing squads; individuals scored first in 

individual writing and first and second in debate among several 

hundred participants. 

 E. Interact 

Only three years old, Interact now includes about half the high 

school students. An international organization, Rotary Interact 

concentrates on service projects. The IBST Interact club contracts 

on a number of local service projects. The most popular activity 

includes two February and July events in which IBST students camp 

out at public high schools in more remote areas to teach English. 

Again, in any given year, this club might include as much as 1/2 of 

the student body. 

 

F. Student Council 

Until 4 years ago, IBST lacked a student government. Then, three 

years ago, it started up with a permanent student body. Like most 

student government, the IBST student council holds elections and 

sponsors a number of projects. Due to the small size of the school, 

perhaps 40-50% of the junior/senior school students will serve on 

the student government. 

 

G. The Soccer Team 

While students participates in events like Sports Day, the Soccer 

Team currently functions as IBST’s only permanent sports 

program. Students play not only full, 11-man (girl) soccer matches, 

but they also play smaller 5-5 “Futsol” matches. Due to the small 

size of the faculty and the need to support three teams (an 

elementary, junior high, and high school), students sometimes 

serve as coaches/scorekeepers, and the school brings in outside 

coaches. Since no permanent “league” exists in South Taiwan, 

students sometimes also serve as match organizers/liaisons to 

other schools. In 2014, IBST hosted its first invitational tournament 

inviting not only fellow international schools like IBSH and I-SHOU, 

but also local soccer heavyweights Tainan First Boys School and 

Tainan First Girls School. 
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J. Performance Events 

While compared to many international schools, IBST and indeed 

NNKIEH does not support many performance activities. All classes 

offer a “Yearly performance” in June, and schools require some 

connection to education. They also participate in NNKIEH’s 

schoolwide Sports Day and Sports Festival. While the track events 

involve self-discipline and planning, and the mixed gender relays 

require high levels of cooperation, the festival portion entails each 

homeroom preparing a booth in order to raise class funds, a task 

requiring class planning and thought. 

 

 

STUDENT INVOLVEMENT IN CURRICULAR/CO-CURRICULAR ACTIVITIES 

Prompt 6: Comment on the effectiveness of the school process for regularly evaluating the level of 
student involvement in curricular/co-curricular activities and student use of support services. 

Findings Supporting Evidence 

 

As mentioned in the previous section, elementary teachers are 

satisfied with the scope of elementary extracurricular activities 

(field trips, Wednesday clubs, etc.) both in terms of content and 

age-appropriateness.  

 

At the high school level, extracurricular activities tend to focus on 

academic activities. As a result, the program does not always reach 

every student as effectively as it might. 

 

Participation in extracurricular activities is contingent on a 

student’s academic eligibility. 

 

 

 After school club list 

 Eligibility check 

policy(handbook) 

 

 

 

STUDENT PERCEPTIONS 

Prompt 7: Comment on the student view of student support services after interviewing and 
dialoguing with student representatives of the school population. 

Findings Supporting Evidence 

 

Generally speaking, student representatives are satisfied with 

support services.  

 

 Student Survey survey 
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CONCLUSIONS 

Prompt 8: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

 

Generally speaking, IBST provides needed support services. The 

college guidance program continues to improve with several 

college recruiting visits and the Princeton Review visit. 

Additionally, the school has become an SAT testing center, which, 

de facto, gives IBST students a slight advantage. The students also 

benefit from the relatively small size of the school and 

interconnectedness of the faculty. 

 

School profile with college 

acceptance list 

 

Prompt 9: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 

 

Students have very little awareness, perception of or relationship 

to the critical learner needs. 
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C2. PARENT/COMMUNITY INVOLVEMENT CRITERION 

 

REGULAR PARENT INVOLVEMENT 

Prompt 1: Evaluate the strategies and processes for the regular involvement of parents and the 
community, including being active partners in the teaching/learning process. Comment on the 
effectiveness of involving non-English speaking parents and/or online parents. 

Findings Supporting Evidence 

 

IBST employs several traditional strategies and processes for the 

involvement of parents and the community. Often, these forums 

and processes use one-way communication; a smaller number 

involve two-way interaction. 

 

ONE-WAY COMMUNICATION 

1. Parent-Teacher conference: Parents come to school on a 

parent-teacher conference day. They speak to homeroom 

teachers and subject teachers. 

2. Engrade: Parents can access their children’s’ grades online 

anytime they prefer. 

3. School website: IBST bilingual website contains 

information and reminders and undergoes frequent 

updated. The administration announces IBST activities and 

classroom events on the school website to keep parents 

and other stakeholders updated. 

 

TWO-WAY COMMUNICATION 

1. Written communication and permission slips: The school 

sends home periodic letters, permission slips, reminders, 

to parents to inform them of school activities. 

2. Parent phone calls: Parents can call staff members. 

Generally, however, the telephone calls, in Chinese, go 

first to the administrators. 

3. WASC committee meetings: These include members of the 

community and Science Park. 

4. E-mail: The school has circulated all parent e-mail 

addresses so that teachers can communicate by e-mail. For 

some parents, particularly professionals, e-mail functions 

as their primary means of contact with their children’s 

teachers. 

 

 Open house 

 Engrade 

 Screen shot of school 

website 

 Open House records 

 counselor records 

 Report card 

 Consent form 

 Attendance records 
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USE OF COMMUNITY RESOURCES 

Prompt 2: How effective is the school use of community resources to support students? 

Findings Supporting Evidence 

 

Located in the Southern Taiwan Science Park (STSP), IBST is able to 

access a variety of community resources within the Science Park:  

 

1. Environmental education field trips to the waste water 

treatment center and flood and the ecological protection 

center.  

2. Site visits to 3M, Motech, Corning, TSMC and Tuck-More 

Biotechnology. 

3. Access to Leader Wellness Center for school swimming 

programs. http://www.leaderhotel.com.tw/cn/health/ 

4. Free public arts and music programs provided by 

STSPhttps://zh-tw.facebook.com/stspsmusic 

 

 G4 Field trip 

 TSMC tour picture 

 G5/G10 Swimming class 

 Small concert 

 

 

PARENTS/COMMUNITY AND STUDENT ACHIEVEMENT 

Prompt 3: Determine the adequacy and effectiveness of the school’s strategies to ensure that parents 
and school community understand student achievement of the academic standards/schoolwide 
learner outcomes through the curricular/co-curricular program. Evaluate the understanding level and 
involvement of parents in the focus on students demonstrating global competencies.  

Findings Supporting Evidence 

 

Grades 

 

Teachers use Engrade, an online grading report program. A big 

reason for implementing this program was that it includes an 

option that allows parents to monitor student progress. Parent 

usage of the Engrade system varies widely. By now, it appears that 

most parents can use the system, and the parents of new students 

are given instruction in its use. Elementary parents use Engrade, 

communication books and direct contact with teachers. Middle 

and high school parents check Engrade more when extracurricular 

eligibility becomes an issue. The high participation rate of junior 

and senior high students in school teams and clubs, such as Model-

UN, debate, soccer, forensics, etc., has resulted in an increase in 

student and parent interest in grades regarding extracurricular 

eligibility. That said, high school parents generally seem to let 

students self-monitor. The Student Affairs administrator performs 

grade-eligibility checks so that both parents and teachers are 

aware of grades of those struggling. 

 

 

 Engrade account for student 

and parent 

 Screen shot of Eligibility 

check mail 

 PTA(Open House) 

 Assembly awarding picture 

 School website honor roll 
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The implementation of the Engrade has been a positive 

development for both parents and teachers of IBST. Incidents of 

parents report card surprises has been largely eliminated.  

 

First person and email contact 

 

Elementary and sometimes middle school parents use a more 

direct means of getting reports of student progress. Many 

elementary parents pick up their children directly from school. This 

gives them an opportunity to speak face-to-face with classroom 

teachers. Additionally, parents use e-mail to communicate with 

their child’s teacher.  

 

Contact regarding Standardized Tests 

 

Each year, grades 2-8 takes a standardized test, CTP4 (see chapter 

I). Along with the scores, a thorough explanation of the test results 

are sent home. We have scheduled three MAP tests for the school 

year of 2015-2016.  

 

Formal parent-teacher conferences 

 

IBST holds two “Open House” nights and student conferences 

during the school year. As a result, parents come twice a year to 

school to meet with the teacher in order to check on their child’s 

progress.  

 

Reports of Non-Academic Performance 

 

The school also recognizes achievements of character and non-

academic performance. Students are recognized by their peers and 

given awards at the Wednesday morning general assembly. The 

school then posts pictures of the awards ceremony on the school 

website. Sample awards include Most Caring, Most Conscientious, 

Top Debater, etc. These awards correspond to many of the values 

exemplified by the school’s mission and its ELSRs. 

 

College counseling 

 

The IBST college counselor has significantly expanded efforts to 

communicate with parents regarding the college application 

process. A topic of much interest for the parents of IBST. For 

example, during “Open House” night, the college counselor takes 

high school parents aside to discuss the college application 

process.  
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CONCLUSIONS 

Prompt 4: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

 

Due to its unique composition as a “School Within a school” with a 

special mission, IBST remains both constricted in its means of 

dealing with two very stakeholder groups yet highly vulnerable to 

those same groups. 

 

 

Prompt 5: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 

 

1. A Comprehensive Parent Information and Education 

System: Parents need greater awareness of the school’s 

activities, and their concerns and visions need to be shared 

with other stakeholders. Better communication is the key.  

2. Increase Real-World Applications and Extracurricular 

Activities 

3. Science Park Communication: A closer relationship with 

the Science Park could yield greater real-world 

opportunities, and expand extracurricular activities 

through their vast resources. 
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WASC Category C: Support for Student Personal and Academic Growth  

Strengths and Growth Needs 

 

Category C: Support for Student Personal and Academic Growth: Areas of Strength 

 

1. In the past, there was no official, full-time personal counseling. However, starting in the fall of 

2015, IBST has created two counselor positions. 

2. The school offers a program such as CSL (Chinese as a second language) which provides needed 

assistance in language learning.  

3. Homeroom teachers are available to assist students with their academic, behavioral, social, and 

mental issues. The homeroom teacher is the initial responder to situations requiring assistance, 

especially at the elementary level. 

4. Online attendance and grading systems keep parents informed. Engrade allows parents to have 

access to a student's in-class participation and performance grades. Online counseling records 

help keep teachers informed. 

5. A surprisingly large percentage of IBST activities involve either direct learning or the ESLRS, 

which, again, describe the ideal learner. 

6. The implementation of the Engrade has been a positive development for both IBST parents and 

teachers. Parental report card surprises has been largely eliminated. 

 

Category C: Support for Student Personal and Academic Growth: Areas of Growth 

 

1. A Comprehensive Parent Information and Education System: Parents need greater awareness of 

the school’s activities, and their concerns and visions need to be shared with other stakeholders. 

Better communication is the key.  

2. Increase Real-World Applications and Extracurricular Activities 

3. Science Park Communication: A closer relationship with the Science Park could yield greater 

real-world opportunities, and expand extracurricular activities through their vast resources. 
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Category D: Resource Management and Development 
 

D1. RESOURCES CRITERION 

 
Prompt 1: To what extent are resources allocated to meet the school’s vision, mission, and student 
achievement of the critical learner needs, the schoolwide learner outcomes and the academic 
standards? Additionally, comment on the extent to which leadership and staff are involved in the 
resource allocation decisions. What impact has the process for the allocation of resources made on 
student learning? 

Findings Supporting Evidence 

 

The Science Park relationship with NNKIEH means that the Science 

Section of the Ministry of Education specifically funds the larger 

NNKIEH, as well as our international section of IBST. Money is also 

provided from the Science Park itself. Within the Taiwanese 

system, both schools receive comparatively generous funding for 

the purpose of enticing workers to move to the Science Park and 

work in the surrounding businesses. The additional funds provided 

from two separate governing bodies allows IBST to recruit and hire 

highly qualified foreign teachers to run such programs as MUN, the 

Interact Club and Debate, which provide students the opportunity 

to become involved with their communities as well as to apply 

their education on a global scale, as encouraged in our ESLRs. 

  

While the school’s budget is set and controlled by the larger 

NNKIEH, funds can be requested to provide for student trips to 

MUN conferences as well as debate tournaments. While there are 

not enough discretionary funds to pay for these trips entirely, 

available support is evenly distributed and shortfalls paid by 

students or raised through student or parent associations (e.g. 

Student Council or the Booster Club). 

 

Additional discretionary funds have been used to address critical 

needs within the school. Previously, a surplus of money was spent 

on hiring additional teachers to offer ESL assistance for lower level 

English language students. 

 

The school has purchased and installed air conditioning units for 

classrooms to further improve the learning environment for both 

students and teachers. Now all homeroom classrooms and nearly 

all subject rooms are equipped with air conditioning. When funds 

were not available to purchase these units, IBST called upon the 

Parent Booster Club, which funded the purchase and installment of 

 

 Year-End Operational Budget 

Summary before 

Redistribution 
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five new units. 

 

Students at IBST also pay additional tuition to attend. They also 

pay for extracurricular activities including after school clubs such 

as debate, soccer, etc. 

 

Furthermore, the school continues to expand its program, and this 

includes expanding the AP program. Currently the school offers ten 

AP Courses. The generally high scores of AP students testifies to 

the good use of these resources. 

 

PRACTICES 

Prompt 2: Evaluate the school's processes for developing an annual budget, conducting an annual 
audit, and at all times conducting quality business and accounting practices, including protections 
against mishandling of institutional funds. 

Findings Supporting Evidence 

 

All IBST purchases and expenditures must be approved twice: 

firstly, through our own office, and secondly through the larger 

NNKIEH accounting office. 

  

The small amount of discretionary spending undergoes approval 

from the director. Purchasing items less than 5000 NT (about 

$160US) can be approved by the director. The accounting office 

must approve all purchases. IBST and NNKIEH meet the highest 

standards of accountability and responsibility. 

 

Purchasing item under NT5000 

accounting form 

 

FACILITIES 

Prompt 3: Evaluate the adequacy of the facilities in relation to the health and safety needs of 
students and supporting the schools’ mission, desired learner goals and educational program. 

Findings Supporting Evidence 

 

IBST’s facilities adequately support most of its teaching objectives, 

ESLRs, and Mission Statement. Notable exceptions are sport 

facilities and science and computer laboratories. 

 

As part of their daily routine, students clean the school sectors 

assigned to them, including the bathrooms. Teachers supervise the 

students. 

 

Specific needs in terms of facilities have been identified within the 

school. While IBST has access to a laboratory, a lack of supplies 

needed to utilize the laboratory is apparent. 

 

 

 Examples of Cleaning 

Grading Record 

 Monthly Star 
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Furthermore, internet continues to be an ongoing concern for the 

school. The current internet system is far too slow to 

accommodate the school, and the computer lab frequently suffers 

internet failures that make it very difficult for the school to utilize 

technology within the classroom. In classrooms, teachers are often 

forced to resort to depending on internet from their own routers 

or phones, in place of the unreliable school internet. 

 

A final issue concerning facilities is the lack of a proper changing 

room at the school. Students are forced to change in bathroom 

stalls or in locked classrooms for sporting events and Physical 

Education. The school also does not provide an area where 

students can shower and clean up after activities and before 

returning to class.  

 

INSTRUCTIONAL MATERIALS AND EQUIPMENT 

Prompt 4: Evaluate the effectiveness of the policies procedures for acquiring and maintaining 
adequate instructional materials and equipment, such as technology tools and software, the support 
systems for technology, software, textbooks, other printed materials, manipulatives, and laboratory 
materials for instruction including online. 

Prompt 4A Evaluate the effectiveness of the policies and procedures for acquiring and maintaining 
adequate technology and software for all instruction. 

 

Findings Supporting Evidence 

 

Prompt 4:  

Two procedures exist for upgrading materials: 

 

First, the Academic Affairs Section Chief annually meets with 

teachers of each department to receive orders and requests of 

reading and teaching supplies. Supplies are also available from the 

library which can be loaned out for up to a semester. Books, 

magazines, and films are available for all class teachers. 

 

Textbooks and reading novels are purchased privately by the 

students, allowing teachers to upgrade and change these when 

needed. Language Arts reading lists are updated yearly to reflect 

new ideas and changes to the curriculum. 

 

Prompt 4A: 

 

Teachers and students have access to several school computer 

labs, which can be booked for classroom use. All classrooms 

possess screens and projectors for the showing of various media. 

 

 

 Reading List  
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Each classroom has a teacher-issued computer. The school enjoys 

access to the school’s Computer Maintenance Office, which repairs 

the technology for all classrooms. Obtaining and updating new 

materials goes through the director, who must approve such 

purchases. Most efforts in terms of technology concentrate on 

maintaining current technology and fixing broken machines rather 

than upgrading or replacing. 

 

Technology upgrades are another matter. While each classroom is 

equipped with a digital projector and screen for showing videos, 

and laptops are available upon request for teachers to use, the 

school is lacking in terms of internet service, computer labs and 

science laboratories. While currently no budget is available to 

address these issues, new school computer lab computers, a more 

powerful internet system, and a better supplied science laboratory 

are concerns that need addressing. 

 

 

WELL-QUALIFIED STAFF 

Prompt 5: Determine if the resources available enable the hiring, nurturing, and ongoing professional 
development of a well-qualified staff for all programs, such as online instruction and college/career. 

Findings Supporting Evidence 

 

IBST displays a reasonable level of strength in the hiring, 

development, and retention of personnel. 

 

IBST offers competitive salary levels to attract prospective 

teachers. The local staff are hired through a government system 

and professional development is provided by the government as 

well. Additionally, due to its relationship with the Science Park, 

IBST is able to provide additional yearly bonuses to working 

teachers. Ultimately, therefore, teachers receive 14.5 months’ 

salary per year in addition to being paid for summer vacation and 

holidays. Perks such as these are a considerable draw when 

recruiting new foreign teachers. 

 

At the active encouragement of the administration, teachers now 

attend foreign conferences more frequently (e.g. TEA, CATES and 

EARCOS). A further emphasis on professional development hopes 

to encourage foreign teachers to make longer commitments to the 

school. Currently, however, PD options are still relatively limited. 

Teachers have in the past several years had the opportunity to 

attend PD conferences in Taiwan with financial assistance being 

provided by the school to help fund these trips. 
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The school has now implemented a model of staff development 

that ties teaching performance to evaluation. The director and the 

principal now view first-year teachers classes; second-year 

teachers self-evaluate, and third-year teachers engage in peer 

evaluation. IBST continues to enjoy having a well-trained, 

experienced and dedicated teaching staff. 

 

CONCLUSIONS 

Prompt 6: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

 

The school has a dedicated budget for administrators and the 

WASC coordinator to annually attend the EARCOS conference. 

 

In the past, staff members have presented in-school PD, and each 

year, there are opportunities for teachers to attend PD at other 

international schools in Taiwan. These trips have been partially 

funded by the school and the Booster Club. PD opportunities in 

Taiwan still remain rather limited. 

 

Currently the PD budget does not allow all staff members the 

opportunity to receive PD. Since there is only limited amount of PD 

funding, the opportunity is on a first-come, first-served basis. 

 

 Accounting PD record 

 List of attendance to EARCOS 

conferences 

 

 

Prompt 7: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 

 

WASC meetings as well as curriculum development training 

meetings are held to enhance teachers understanding of school 

ESLRs. 

 

Teachers have also attended a variety of different conferences 

aimed at improving practices and procedures within the school in 

the hopes of better serving the needs of the students and better 

fulfilling our ESLRs. 

 

The Taiwan Education Association Conference (TEA) that teachers 

attend addresses a variety of assessments strategies which not 

only acknowledge diverse learning styles of students but also 

enable students to develop students’ strengths and broaden 

interests. An application of technology in the classroom workshop 

shared great websites as a medium to update current and global 

 

 List of PD events attended 
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information for students. A communication workshop educated 

the staff on how to skillfully lead students to become aware, active 

citizens of the community, one of the IBST ESLRs. And lastly, a 

student-centered workshop to help teachers find ways to help 

students to become critical thinkers and problem solvers. This 

training enabled teachers to help students gather, analyze, and 

synthesize information to formulate solutions and work 

collaboratively as a team. 

 

PD opportunities has steadily improved, and they do seem to have 

a positive impact on the school as a whole. Teachers are 

continually encouraged to take advantage of the limited PD 

opportunities available to them. 
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D2.  RESOURCE PLANNING CRITERION 

 
Prompt 1: Evaluate the process for regular examination of the long-range resource plan to ensure the 
continual availability of appropriate resources that support the school's vision, mission, and student 
learning. 

Findings Supporting Evidence 

 

The annual budget planning takes place every two years: 

 

In July, the majority of the following school year’s budget is 

determined based on proposals submitted by department heads, 

which are then prioritized by the school administration. In August, 

the proposed budget will be sent to the Bureau of Taiwan Science 

Park as part of the annual budget planning, being the school is one 

of the Science Park institutions. From February to March, the 

completed proposal will be sent to the legislative body to be 

evaluated for final approval. The following December, once the 

proposals have been approved, the funding is distributed for the 

approved two-year period. 

  

When the department receives funding, the chief of the 

department of academic affairs will notify staff members to submit 

their requests for their teaching resources for the immediate 

upcoming school year or current semester. Not all teaching 

resource requests are approved due to the limitations of the 

budget. 

  

This system works well and ensures transparency. The budget is 

available for all governing parties to overlook and approve. Being 

that the budget is approved in two-year increments, it also enables 

the school to know ahead of time how much funding will be 

available to upgrade facilities and other needs.  

 

While the current system does not guarantee available funds for all 

requests, it does help distribute funds fairly and enable the money 

to go where it is deemed most needed. 

 

 Budget planning notice by 

the accounting director 

 Budget planning template 

 Teaching resources request 
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USE OF RESEARCH AND INFORMATION 

Prompt 2: To what extent does the school leadership and staff use research and information to form 
the long-range plan? 

Findings Supporting Evidence 

 

The resource plans come from the budget requests and inventories 

submitted by each department head. This information is used to 

determine funding requests and budget allocation. Because 

budgets are approved on this two-year interval, the school must 

then plan accordingly and prioritize funds on a two-year plan. 

 

 Budget plan 

 Budget planning notice by 

the accounting director 

 Budget planning template 

 

INVOLVEMENT OF STAKEHOLDERS 

Prompt 3: Evaluate the effectiveness of the involvement of stakeholders in the school's future 
planning. 

Findings Supporting Evidence 

 

During August, the governing authorities at the Bureau of Taiwan 

Science Park finalize the school’s proposed budget. They will then 

meet with the department heads and the accounting director to 

discuss the financial needs of the school. Not all the school 

proposals will be granted.  

 

Monthly Science Park meetings are held with the school principal 

and director to discuss and solve any future budgetary issues. This 

consistent open dialogue between stakeholders and the school 

does effectively inform all parties of the plans for future spending 

of the school, as well as the school’s overall direction. 

 

 Meeting memorandums 

 

INFORMING 

Prompt 4: Comment on the evidence that the governing authority and school leaders are involved in 
informing the public and appropriate governmental authorities about the financial needs of the 
organization. 

Findings Supporting Evidence 

 

IBST must submit a regular budget request, and its Office of 

Financial Affairs does this as part of its larger NNKIEH school 

budget. This budget must be approved yearly by the government 

before money is distributed. 

  

The Parent Booster organization was created to help correct any 

shortfalls. By advertising the need for this organization and its 

purposes, IBST made clear that it needed more money for 

discretionary purposes than currently allotted. Some money has 

 

 IBST Budget 

 Booster Club Fund Request 
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been acquired this way to help support programs. When required, 

a proposal and funds request can be submitted to gain additional 

funding to cover, for example, PD or extracurricular travel costs. 

 

Currently, support or sponsorship from the many large Science 

Park corporations does not exist. This is an untapped area of 

potential support, and an area where increased communication 

would be profitable. 

 

MARKETING STRATEGIES 

Prompt 5: How effective are the marketing strategies to support the implementation of the 
developmental program? 

Findings Supporting Evidence 

 

Due to the fact that IBST has entrance requirements beyond what 

is typical of a government school (students must have a parent 

employed with the Science Park; students must meet a minimum 

English requirement), conventional advertising for the school will 

not work. 

 

That being said, the school still does promote the school with 

several publications in order to inform the public about the school 

and to promote the school to families within the Science Park. 

 

School information pamphlets have been created to offer 

interested parties more information about both departments of 

the school as well as the Science Park as a whole. The regular 

NNKIEH department also produces a newsletter every 3 months, 

highlighting events and achievements made by the school and its 

students. IBST for the past two years has offered a journalism 

course that produced its own English school paper to feature 

teacher and student achievements as well as major IBST events 

and activities. 

 

An advertisement is created each year and posted online to attract 

new, potential hires from overseas. The school director also 

attends an annual international hiring conference, where she 

further promotes the school and the job opportunities available 

within it. 

 

 

 Nanke Times 

 IBST Ad  

 NNKIEH Pamphlet  
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CONCLUSIONS 

Prompt 6: Comment on the degree to which this criterion is being addressed. 

Findings Supporting Evidence 

 

IBST is currently maintaining a stable population, with roughly the 

same amount of students and teachers enrolled each year.  

Measures have been taken to assist in growing the school 

population: a review of the schools admission policies; promoting 

the school as an excellent stepping stone for admission to Western 

colleges and universities.  
 

The school has developed a Parent Booster program to offer 

financial support in areas of need upon request. Legislation has 

been proposed which would earmark funds for professional 

development for Science Park schools. If passed, this would 

directly and significantly improve the school's ability to improve 

facilities as well as develop current programming and teachers.  

 

 IBST Newsletter 

 NNKIEH Newsletter 

 

 

Prompt 7: Comment on the degree to which this criterion impacts the school’s ability to address one 
or more of the identified critical learner needs. 

Findings Supporting Evidence 

 

Currently, the small student population and small class sizes 

offered at IBST, coupled with the incentive for foreign teachers to 

work at the school (bonuses and extended holidays) has created an 

environment conducive to meeting our critical learner needs. 

Teachers have smaller, more manageable classes, and students 

who, for the most part, are attentive and eager to learn. The 

situation is far superior to most teaching scenarios present in the 

United States and Canada, where class sizes are much larger and 

the majority of a teacher’s energy and time is spent on classroom 

management with less ability to actually teach.  
 

The majority of foreign teachers currently at IBST state that the 

teaching size and workload here is much more manageable and 

thus allows the teachers to focus more on these learner needs 

than they otherwise would be able to do back home.  
 

A limited budget in certain areas, specifically in terms of labs, both 

science and computer, as well as counseling, continues to be the 

biggest hindrance to addressing these needs as a staff. Limited 

support from our parent school (NNKIEH) at times further inhibits 

our ability to address our critical learner needs: the underfunded IT 

department and the inadequate availability of sports facilities and 

science laboratories. 
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WASC Category D. Resource Management and Development: Strengths and 
Growth Needs 
 

Category D: Resource Management and Development: Areas of Strength 

 

1. Clean well-maintained, safe campus 

2. A generally stable government allocated budget sufficient for the general purposes of the 

program. This system works well and ensures transparency. The budget is available for all 

governing parties to overlook and approve. 

3. Adequate technology 

4. A diverse, dedicated high quality staff, with a good mix of experience. IBST displays a reasonable 

level of strength in the hiring, development, and retention of personnel. The majority of foreign 

teachers currently at IBST state that the teaching size and workload here is much more 

manageable and thus allows the teachers to focus more on these learner needs than they 

otherwise would be able to at a different school.  

 

Category D: Resource Management and Development: Areas of Growth 

 

1. Better facilities for laboratories and sports. While IBST has access to a laboratory, a lack of 

supplies needed to utilize the laboratory is apparent. 

2. Internet service continues to be an ongoing concern. 

3. More discretionary funding to supplement the existing programs. Currently the PD budget does 

not allow all staff members the opportunity to receive PD. 

4. A more active, productive open relationship with the Science Park. Currently, support or 

sponsorship from the many large Science Park corporations does not exist. This is an untapped 

area of potential support, and an area where increased communication would be profitable. 

5. Concentrated, cost-effective PD to specifically support specific initiatives 
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Prioritized Areas of Growth Needs from  
Categories A through E 

 

Prioritize the growth areas from the four (five for NCCT/WASC schools) categories. 

 

● Communication: Between all stakeholders as well as in the day-to-day school operations 

 Develop parent communication, awareness and participation 

 Better new-teacher induction 

 More interaction with the greater Science Park 

 

● Curriculum: Integration and Elaboration 

 Vertical and horizontal alignment 

 Collaboration and coordination 

 Updated materials 

 Clearer Scope and Sequence 

 

● ESL Program (especially for grades K-6) 

 

● Professional Development (on- and off-site PD; mentoring) 

 Since the initial WASC visit, IBST has begun to address the need for Professional 

Development. Due to the complexities of the IBST situation, i.e., public school, bilingual 

curriculum, funding problems, different Professional Development rules for Taiwanese and 

non-Taiwanese teachers, devising a PD action plan is still being debated and worked on. 

Nevertheless, IBST teachers have attended various conferences (TEA, EARCOS) and in-house 

presentations (Adobe Workshop; MAP training). Additional governmental funding is being 

considered for 2016 MOE budget. This will have an impact on this issue. 

 

● A Comprehensive Measurement, Analysis, and Follow-up System for Basic School 

Performance: 

 Better use and application of collected data 

 Comprehensive measurement of high school performance 

 Elementary and Junior High CTB4 follow-through 

 

● Lack of facilities to support Science lab work and to support a more hygienic PE program 

 

● Instruction connected to real-world applications 

 

● Disciplinary and Counseling Management System 

 More consistent disciplinary management system 

 Programs to target specific disciplinary problems 
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 Chapter V: Schoolwide Action Plans 

Action Plan 1: Parent Communication 

December 8, 2015 

International Bilingual School at Tainan Science Park (IBST) 

Parent Communication Improvement Plan: Between IBST and Parents 

Strategic Goals: Increase productive stakeholder involvement through better communications 

A. “IBST News” Quarterly Newsletter 

The intent is to inform stakeholders of the schools current activities and 

accomplishments. The newsletter will include information such as standardized test 

score information and analysis, student awards, extra-curricular activities, changes to 

school policy, important dates, contact information, etc.  

B. Parent/Student Surveys 

We have doubts about the reliability of the information in the parent and student 

surveys that were given in 2014 and 2015. Our plan is to find new suitable surveys and 

implement them twice per year (June and February), hopefully giving us better 

information that will drive school policies. 

 

C. Parent/Teacher Activities 

This is an attempt to create more interaction between the staff and the parents and 
promote further interaction in the future; also, to give the parents the opportunity to 
become familiar with staff, facilities, needs, and limitations of the school. In addition we 
hope to select a teacher liaison to the parent booster club.  

 

 

 

Timeline Task Person 
Responsible 

PD/Resources Means to 
Assess 

Improvement 

Accountability 

September 
2015 

2-page newsletter 
delivered to 
students 

 

Newsletter 
editor and 
submitters 

DONE Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST and 
increased 

parent 
participation 

and awareness 
of events 

Newsletter 
editor 
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January 
2016 
 

Form committee 
to plan/organize 
the 
Parent/Teacher 
Social 

Send Invitation to 
February 
Parent/Teacher 
Social (to be held 
in March) 

P/T Social 

Committee  
 

 Increased 
parent/teacher 
dialogue, more 
parent support, 
awareness, and 

participation 

Committee 
Coordinator 

 

January 
2016 

Form committee 
to research survey 
possibilities 

Survey 
Committee  

Previous 
Surveys 

 
Committee 
Coordinator 

January 
2016 

– before 
end of 
Semester 

January 
Newsletter  
Specific Content: 

 Invitation to 
February 
Parent/Teache
r Social 

 Invitation to 
Forensics 
Tournament, 
March 25 & 26 

Newsletter 
editor and 
submitters 

Staff 
submissions 

Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST and 
increased 

parent 
participation 

and awareness 
of events 

Newsletter 
editor 

February 
2016 

Start Research and 
discussion of 
different surveys 
from the survey 
used last year 

Survey 
Committee 

Previous 
surveys 

 
Committee 
Coordinator 

March 
2016 

Continue research 
and discussion of 
possible new 
parent & student 
surveys 

Survey 
Committee 

Previous 
surveys 

Clearer, more 
consistent 

survey 

Committee 
Coordinator 

 

March 
2016 

Select a teacher 
liaison to the 
parent booster 
club 

Director  Cooperation 
between IBST & 

Booster Club 

Director 

March 
2016 

Parent/Teacher 
social with 
meeting following 
to be held during 
Open House 

All staff  Increase in 
Spring open 

house 
attendance. 

Increased 
parent/teacher 

Committee 
Coordinator 
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dialogue, more 
parent support, 
awareness, and 

participation 

April 2016 April Newsletter  
 

Newsletter 
editor and 
submitters 

Staff 
submissions 

Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST and 
increased 

parent 
participation 

and awareness 
of events 

Newsletter 
editor 

April 2016 Finalize new 
Parent and 
Student surveys 

Survey 
Committee 

Surveys Clearer, more 
consistent 

survey. More 
relevant and 

less irrelevant 
questioning 

Committee 
Coordinator 

May 2016 Students compete 
survey in 
Homeroom class 

All staff Surveys Clearer, more 
consistent 

survey 

Committee 
Coordinator 

June 2016 Analyze results of 
April student 
survey and 
compare to results 
in 2016 Self-Study 

Implement new 
Parent survey: 
E-mails sent to 
EVERY parent with 
hyperlink to new 
Parent survey 

 
 

Survey 
Committee 

Survey Data Clearer, more 
consistent 

survey. Fewer 
questions left 

blank 

Committee 
Coordinator 

June 29, 
2016 

End of the Year 
Newsletter 
Specific Content: 

 Link for 
Parent Survey 

 

Newsletter 
editor and 
submitters 

Staff 
submissions 

Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST. 

 

Newsletter 
editor 
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September 
2016 

September 
Newsletter 

Newsletter 
editor and 
submitters 

Staff 
submissions 

Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST and 
increased 

parent 
participation 

and awareness 
of events 

Newsletter 
editor 

September 
2016 

Analyze results of 
June new parent 
survey and 
compare to results 
in 2016 Self-Study 

Survey 
Committee 

 Test data Committee 
Coordinator 

September 
2016 

Fall open house 
and 
Parent/Teacher 
social 

P/T Social 

Committee  

 
Increased 

parent/teacher 
dialogue, more 
parent support, 
awareness, and 

participation 

Committee 
Coordinator 

January 
2017 

January 
Newsletter 
Specific Content: 

 Invitation to 
February 
Parent/Teach
er Social 

Newsletter 
editor and 
submitters 

Staff 
submissions 

Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST and 
increased 

parent 
participation 

and awareness 
of events 

Newsletter 
editor 

January 
2017 

Students to 
complete survey 
in homeroom 
class 

 

All staff 
 

Clearer, more 
consistent 

survey 

Committee 
Coordinator 

February 
2017 

Spring Open 
House and 
Parent/Teacher 
social activity 

P/T Social 

Committee  

 
Increased 

parent/teacher 
dialogue, more 
parent support, 
awareness, and 

participation 

Committee 
Coordinator 
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April 2017 April Newsletter 
Specific Content: 

 Survey link 
information 
for parent 
survey 

 Invitation to 
Forensic 
Tournament 

Newsletter 
editor and 
submitters 

Staff 
submissions 

Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST and 
increased 

parent 
participation 

and awareness 
of events 

Newsletter 
editor 

June 2017 End of the Year 
Newsletter 
Specific Content: 

 Survey link 
information 
for Parent 
Survey 

Newsletter 
editor and 
submitters 

Staff 
submissions 

Improved 
parent survey 

responses 
dealing with 

understanding 
the activities at 

IBST 

Newsletter 
editor 
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Action Plan 2: Curriculum 

December 2, 2015 

International Bilingual School at Tainan Science Park (IBST) 

Strategic goals: 

1. Vertically align and articulate curricular standards 

2. Elaborate curriculum and facilitate communication on curricular matters 

3. Develop and implement standards-based assessment 

Timeline Tasks 
Responsible 

Person(s) 
PD/Resources 

Means to Assess 
Improvement 

Accountability 

Septembe
r, 2015 – 

April, 2016 

Review and 
modify 

California State 
Curricular 

guidelines for 
grades 1-6 core 

subjects 
(English, Math, 
Social Studies, 

Science) in 
order to 
produce 
learning 

outcomes 
better suited to 

IBST ESLRs. 

Elementary 
Curriculum 
Coordinator 

 
Elementary 
school core 

subject 
teachers 

California 
guidelines. 

 
Regular 

curriculum 
meetings. 

Should see a list 
of standards-

based learning 
outcomes begin 
to form for each 

subject, 
articulated for 

each grade level. 
Will grow more 

complete as time 
goes on. 

Elementary 
curriculum 
coordinator 

will hold 
teachers 

accountable for 
completing 
review of 
California 
standards. 

January, 
2016 

Establish 
Curriculum 

Committee and 
its members 
and duties 

Elementary 
Curriculum 
Coordinator 

 
Academic 

Affairs 
Section 
Chief 

Meetings to 
establish which 
teachers will be 

appointed to 
the curriculum 
committee and 

decide what 
duties will be 
required of it  

 
Curriculum 
coordinator 

January, 
2016 

Develop new 
format to 

combine scope 
and 

sequence/pacin
g guide 

Elementary 
Curriculum 
Coordinator 

 
Curriculum 
committee 

Various 
examples of 
scope and 
sequence 

forms, pacing 
guide forms 

 
Collection of 
“Lesson Plan 

Outlines” (old ) 

Format 
chosen/develope

d 
 

Electronic copies 
distributed to all 

teachers 
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February, 
2015 – 

June, 2016 

Transfer scope 
and sequences 
to new format, 

add detail 

Curriculum 
Coordinator

s 
 

Subject 
teachers 

California 
Standards 

 
IBST Expected 

Learning 
Outcomes 

 
New scope and 
sequence/pacin

g guide 
template 

 
Demonstrate to 

teachers how 
best to 

complete new 
templates 

Must collect all 
revised scope 

and sequences 
by July 

Curriculum 
Coordinators 

will collect and 
organize 

revised scope 
and sequences 
to be given to 

Academic 
Section Chief 

February, 
2016 

Middle/High 
School 

curriculum 
coordinator 
appointed 

IBST 
Director 

 
Academic 

Affairs 
Section 
Chief 

Meeting to 
nominate 

candidates/ask 
for volunteers 

 
Review 

qualifications 
and schedule 

for each 
candidate 

When an 
appropriate 
Middle/High 

School 
Curriculum 

Coordinator is 
appointed. 

IBST Director 
may require 

any teacher to 
take up 

curriculum 
coordination 

duties 

February, 
2016 

Collect 
information on 

various 
curriculum 
mapping 
softwares 
available. 

Curriculum 
Coordinator

s 
 

Academic 
Affairs 
Section 
Chief 

Director 

Rubicon Atlas 
website, 

testimonials, 
contact with 
current Atlas 
users, a list of 

other 
curriculum 
mapping 

software might 
be available 

and their 
prices. 

Decision must be 
made as to 

whether or not 
to use a 

curriculum 
mapping 

software, and if 
so, which one. 

Research will 
be conducted 

mostly by 
coordinators 

and Academic 
Affairs. 

Findings will be 
presented to 

Director. 

February, 
2016 – 
March, 
2016 

Review current 
Social Studies 
articulation 

Elementary 
Curriculum 
Coordinator 

 
Social 

Studies 
teachers 

Regular 
meetings 
initially 

between SS 
HoD and 

curriculum 
coordinators, 
then between 

HoD and SS 
subject 

teachers 

Must produce a 
simplified scope 
and sequence of 

what is to be 
taught each year 

Elementary 
curriculum 
coordinator 
will require 

Social Studies 
HoD to provide 

simplified 
sequence and 

any source 
material used 

in the 
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All sources 
from which 

Social Studies 
lesson plans are 

derived 

formulation of 
SS curriculum 

March, 
2016 

Develop a 
Professional 

Development 
to support 

standard based 
assessment 

(Goals: 2 
workshops) 

Elementary 
Curriculum 
Coordinator  

 
 

Department 
Head 

Training 1: 
What is 

standard base 
assessment? 

 
Training 2: How 
does standard 

base 
assessment 
looks at the 

Elementary and 
Secondary 

level? (Staff will 
be divided 

based on level.) 

 
Checklist 
Training 
Outline 

March, 
2016 

Begin research 
on standard 

based grading. 

Elementary 
Curriculum 
Coordinator 

 
Curriculum 
Committee 

Book Study 
Websites 
Online PD 

In-Person PD 

 

Book Study 
with Discussion 
Notes from PD 
Receipt of PD 

PD Survey 

March, 
2016 – 

June, 2016 

Review and 
modify any 

source material 
from which 

Social Studies 
teachers are 

drawing 
curricular 
standards. 

Curriculum 
coordinator

s 
 

Academic 
Affairs 
Section 
Chief 

 
Social 

Studies HoD 
 

Social 
Studies 
subject 

Teachers 

Curriculum 
coordinators 

will meet with 
SS HoD to 

discuss how 
best to move 

from disparate 
curricular 

sources to a 
unified list of 

expected 
learning 

outcomes. 
 

SS HoD will 
hold a series of 

subject 
meetings to 
help guide 
other SS 
teachers 

through the 
process of 

writing 

Creation of a 
document that 
lists all Social 

Studies expected 
learning 

outcomes at 
each grade level. 

SS HoD will 
require each 
Social Studies 

subject teacher 
to submit a list 
of all expected 

learning 
outcomes for 

their grade 
level. 
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expected 
learning 

outcomes from 
various source 

materials. 

May, 2016 
– 

June 2016 

Begin 
expansion of 
curriculum 

alignment into 
grades 7-12 

core subjects. 
Elementary 
curriculum 

coordinator will 
share direction 

with 
Middle/High 
curriculum 

coordinator. 

Elementary 
curriculum 
coordinator 

 
Middle/Hig

h 
curriculum 
coordinator 

 
Academic 

Affairs 
Section 
Chief 

Regular 
meetings of 
curriculum 

coordinators 
and Academic 
Affairs Section 

Chief 
 

Completed 
standards-

based curricular 
outcomes 

produced by 
elementary 
school core 

subject 
teachers 
showing 

omissions and 
additions made 
by elementary 

school 
teachers. 

Less of 
Middle/High 
curriculum is 

based on 
textbooks than 

elementary 
school 

curriculum. 
Coordinators 

should produce a 
plan in writing of 
how best to draw 

all curricular 
strands from 

various sources 
into a coherent, 

unified set of 
expected 
learning 

outcomes. 

Academic 
Affairs Section 

Chief will 
oversee aid in 

the 
development 
of the written 
plan and will 

approve it 
before 

implementatio
n. 

May, 2016 

New IBST 
Standards are 
distributed to 

grade levels 1st-
6th. 

Elementary 
Curriculum 
Coordinator

/ Teacher 

Hard Copy and 
Digital Copy 

 
Uploaded to 

Website 
 

 
Sign-in and 

Sign- out sheet 
for materials. 

Septembe
r, 2016 – 

December, 
2017 

Implement plan 
for Middle/High 

School 
curriculum 

review, 
alignment and 

articulation 

Middle/Hig
h 

Curriculum 
Coordinator 

 
Academic 

Affairs 
Section 
Chief 

 
Middle/Hig

h core 
subject 

teachers 
 

Coordinators 
meet with 

Middle/High 
teachers to 

show examples 
and express 

expectations, 
set deadline, 

etc. 

Begin to collect 
standard sets for 

each 
Middle/High 

course offered 
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September, 
2016 – 

December, 
2016 

Elementary 
core subject 

teachers derive 
multiple 

objectives from 
standards 

Elementary 
Curriculum 
Coordinator 

 
Academic 

Affairs 
Section 
Chief 

 
Elementary 

subject 
teachers 

Review of 
Bloom’s 

taxonomy 
 

Examples 
shown 

Completed lists 
of these 

objectives will be 
collected 

Elementary 
Curriculum 
Coordinator 

will chart 
teacher 

progress and 
offer support  

October, 
2016 

Elementary 
Department 

will develop a 
test blue print 
for one core 

subject area (all 
common core 

subjects). 

Elementary 
Curriculum 
Coordinator 

/ Teacher 

How to develop 
and implement 

a test blue 
print? 

 

Turn in test 
blueprints to 

the Curriculum 
Coordinator. 

October, 
2016 

Elementary 
Department 
teachers will 

begin to 
develop the 
pre-test and 

posttest for one 
subject area (all 
common core 

subjects). 

Elementary 
Curriculum 
Coordinator 

/ Teacher 

Reference 
Websites 

 

Checklist: 
Curriculum will 

check off on 
the draft. 

November 
2016 

Data analysis 
training. 

All Staff 

How do we use 
data? 

Why do we use 
data? 

 
Notes from PD 
Receipt of PD 

PD Survey 

November 
2016 

Create and 
adopt a 

common lesson 
plan template 

Curriculum 
Coordinator

s 
 

Academic 
Affairs 

IBST Course 
Scope and 
Sequence 

 
Examples of 
templates 

Lesson Plan 
Template 

Academic 
Affairs 

December, 
2016 

Elementary 
Department 
teachers will 
complete the 
pre-test and 

posttest for one 
subject area (all 
common core 

subjects). 
 
 

Elementary 
Curriculum 
Coordinator 

 
Teachers 

  

Submit an 
electronic and 
hard copy of 
Pre-test and 

Posttest. 
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February, 
2017 

Assess new 
IBST standards 
for Secondary 

(7th -12th) 

Secondary 
Curriculum 
Coordinator 

/ Teacher 

Hard Copy and 
Digital Copy 

 
Uploaded to 

Website 

 

Sign-in and 
Sign- out sheet 
for materials. 

 

December, 
2017 – 

May, 2018 

Teachers write 
four sample 

lesson plan for 
each course 

they currently 
teach – one for 

each 
quarter/unit. 

Teachers 
 

Curriculum 
Coordinator

s 
 

Department 
Heads 

IBST Course 
Scope and 
Sequence 

 
Lesson Plan 
Template 

 
Objectives list 

Completed 
Lesson plans 

Academic 
Affairs 

March, 
2017 

Secondary 
Department 

will begin 
working on test 

blue print for 
one core 

subject area (all 
common core 

subjects). 

Secondary 
Curriculum 
Coordinator 

/ Teacher 

How to develop 
and implement 

a test blue 
print? 

 

Turn in test 
blueprints to 

the Curriculum 
Coordinator. 

March, 
2017 

Secondary 
Department 
teachers will 

begin to 
develop the 
pre-test and 

posttest for one 
subject area (all 
common core 

subjects). 

Secondary 
Curriculum 
Coordinator 

/ Teacher 

Reference 
Websites 

 

Checklist: 
Curriculum will 

check off on 
the draft. 

 
May, 2017 

Secondary 
Department 
teachers will 
complete the 
pre-test and 

posttest for one 
subject area (all 
common core 

subjects). 

Secondary 
Curriculum 
Coordinator 

/ Teacher 

  

Submit an 
electronic and 
hard copy of 
Pre-test and 

Posttest. 

August, 
2017 

Full 
implementation 

of new 
assessment 
guidelines. 

Curriculum 
Coordinator 

Pre-Planning 
Faculty 

Meeting: 
Dissemination 
of Information 

 

Periodic 
Engrade checks 
to verify, a pre-
test and post-
test are given. 

September, 
2017 

Data analysis 
training. 

All Staff 

How do we use 
data? 

Why do we use 
data? 

 

Notes from PD 
Receipt of PD 

PD Survey 
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June, 2018 

All testing will 
be completed. 
Data Analysis 

will be 
submitted to 

the 
Department 
Head Team. 
Department 

Head Team will 
evaluate data 
and re-assess 
the evaluation 

System. 

Curriculum 
Coordinator
/ Teacher/ 

Department 
Heads 

  

Accountability 
Check Sheet 
Leadership 

Meeting 
(Meeting 
Minutes) 

June, 2018 

Develop a plan 
to address the 

top five 
struggling 

standards for 
each subject. 

Curriculum 
Coordinator
/ Teacher/ 

Department 
Heads 

 
Checklist of has 
the task been 

completed. 

Teacher will 
submit a plan 

of how to 
address the 
struggling 
standards. 

 

Additional Note: 

 After two years, the committee will modify and develop any new objectives.  

 Concurrently incorporate the electives.  

 Data Analysis should be a yearly PD.  

 

 


